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Abstract
Social-emotional learning (SEL) can help decrease negative outcomes and improve
positive outcomes for high school youth, and student advisory time can be one effective
mechanism in which to do so, especially for females and students of lower
socioeconomic status (SES). This study explored the ways in which SEL is included in
high school advisories and how this in turn influences teacher-student (T-S) relationships,
student engagement, and student perceptions of academic achievement, as well as
associations with SES and gender. Data were also gathered to learn more about the
functioning of advisory in the remote environment. The study utilized a convergent
parallel mixed methods approach combining qualitative case study design and a
quantitative survey to examine one high school in the northeast U.S. Pearson product
moment correlation coefficients were calculated. Results revealed SEL in advisory had a
positive influence upon T-S relationships, student engagement, and perceptions of
academic achievement, as well as the overall value of advisory. Positive influences were
stronger for females and significantly stronger for students at lower SES. Clear patterns
were found that as SES levels increased, associations weakened, suggesting that advisory
can be one effective mechanism in which to include SEL, especially for students with
lower SES. Strong qualitative evidence suggests that the advisory experience is advisordependent, and that the current model for remote advisory struggles to create T-S
relationships and student engagement. Findings suggest a need for increased focus on
SEL at the high school level and strategies/action steps for how to best achieve this.
Additional research in broader populations to explore effective SEL practices for both
genders and at all levels of SES is recommended. This study has identified steps
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practitioners can put into place immediately to increase the effectiveness of delivering
SEL through advisory.

Keywords: social-emotional learning, advisory, high school, student engagement,
teacher-student relationship, academic achievement, socioeconomic status, gender,
remote learning
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Chapter 1: Introduction to the Study
Life today is more complex than ever before, with greater challenges for youth,
including increased social and economic pressures, fewer community and familial
supports, and increased complexity involving technology, media, and global health crises
(Oosterhoff et al., 2020; Payton et al., 2008; Weissberg et al., 2015). The overarching
goal is for our youth to become engaged, socially competent, contributing community
members, and positive participants in family life, civic duties, and the economy
(Weissberg et al., 2015). Traditionally, education has been the vehicle through which
children of any and all walks of life could prepare to take a constructive position in
society (Putnam, 2015). Today, however, in order to prepare students for an increasingly
complex world, schools need to provide much more than the standard academic subjects;
they also need to focus on foundational or 21st century skills, including communication,
problem solving and critical thinking, as well as consider how to deliver these in a remote
learning environment (National Research Council, 2012; Reich et al., 2020). Research
shows that decreases in student engagement and increases in high-risk behaviors among
youth are prevalent (Bridgeland et al., 2013; Centers for Disease Control [CDC], 2019;
Durlak et al., 2011; Klem & Connell, 2004). It is critical to take steps to address these
issues, and one effective method to build foundational skills and combat negative
outcomes according to research is through Social-Emotional Learning (SEL) (e.g.
Belfield et al., 2015; Durlak et al., 2011; Organisation for Economic Co-operation and
Development [OECD], 2017; Taylor et al., 2017; Zins & Elias, 2007).
Social-emotional (S-E) competencies are the foundational skills that allow people
to succeed in school, employment, and in life. There are several frameworks for these
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foundational skills. One such framework is the Collaborative for Academic and SocialEmotional Learning (CASEL) (n.d.), which specifies five S-E competencies: selfawareness, relationship skills, self-management, responsible decision making, and social
and academic focus. Another is the ‘Big Five’ Domains for S-E competencies as defined
by the Organisation for Economic Co-operation and Development (OECD), which
includes emotional regulation, collaboration, task performance, open-mindedness, and
engaging with others (OECD, 2017). Strengthening these foundational skills, or S-E
competencies, can help decrease disengagement and improve positive outcomes (e.g.
Belfield et al., 2015; Durlak et al., 2011; OECD, 2017; Taylor et al., 2017). SocialEmotional Learning (SEL) is the process through which students understand, practice,
and build these S-E competencies. Schools hold a central role in society and traditionally
are the primary setting where youth spend time in a social learning environment, so they
are a place where we can effectively remediate these areas of concern (Jones et al., 2015).
At the high school level, student advisory time can be one mechanism to promote SEL
and increase S-E competencies, although more research is needed to determine the most
effective ways for this to occur (Blad, 2019).
Statement of the Problem
There are problems of increasing student disengagement and participation in highrisk behaviors in our high school youth, issues that are compounded by growing
inequality and poverty. However, SEL correlates with increases in academic achievement
and positive behavioral outcomes, and decreases in negative outcomes and economic
costs to society (e.g. Belfield et al., 2015; Durlak et al., 2011; OECD, 2017; Taylor et al.,
2017). If high school youth are experiencing less academic success and poorer behavioral
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and life outcomes, and SEL has been shown to have beneficial effects for the engagement
and outcomes of high school youth, then more must be learned about the most effective
ways in which to deliver SEL.
Student Engagement
Lack of student engagement, or a lack of feeling connected or involved with
school (Skinner et al., 2009), has been identified by teachers, parents, and policymakers
as a critical issue, especially at the high school level (Bridgeland et al., 2013; Durlak et
al., 2011; Klem & Connell, 2004). Studies show that student engagement affects outcome
measures such as academic achievement, school involvement, effort, completion, positive
feelings toward school, and increased personal well-being (Estell & Perdue, 2013;
Furlong et al., 2003; Janosz et al., 2008). Studies also show that lower student
engagement is correlated with negative outcomes such as increased delinquency,
substance abuse, dropout rates, and violence (Payne et al., 2003; Simons-Morton, 2004;
Wang & Fredricks, 2014). There is a general consensus among researchers that student
engagement includes behavioral, emotional, and cognitive engagement (Fredricks et al.,
2004; Li et al., 2011; Yang et al., 2018). The effects of disengagement are even more
pronounced for students living in poverty (Bridgeland et al., 2013; NCCP, n.d.; Jensen,
2013) and, with inequality and poverty on the rise (Chetty et al., 2017; Putnam, 2015;
Van Lancker & Parolin, 2020), this is a serious concern.
Student Engagement and Poverty
Students living in poverty experience even greater effects of disengagement, and
with poverty and inequality continuing to increase, it is a critical area to examine. In the
U.S., 21% of children live below the federal poverty threshold and research shows that
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families actually need about twice that amount to meet basic needs (National Center for
Children in Poverty [NCCP], n.d.). Consequently, 43% of children are actually
considered low-income (NCCP, n.d.). Due to the current global pandemic, it is estimated
that as of January 2021, between 21.6 to 18.5 million children are living in poverty
(Parolin & Curran, 2020). Students of low socioeconomic circumstances are generally
less engaged due to the negative effects of poverty, including lower school readiness,
poorer nutrition and health, lack of growth mindset, depression, and effects of stress on
cognitive and relationship skills (Bridgeland et al., 2013; Jensen, 2013). At least twothirds of students in America’s public schools have gaps in their S-E competencies and
engagement related to the negative effects of chronic childhood trauma, which is often
exacerbated by low socioeconomic circumstances (Plumb et al., 2016).
School engagement is a prominent factor in whether students living in poverty
stay in school. Accordingly, many high school dropouts state they may have graduated if
assisted to develop stronger S-E skills, especially in the areas of building relationships,
discussing plans and dreams for the future, and leadership (Bridgeland et al., 2006; Finn
& Rock, 1997). S-E skill building through SEL in schools can be an effective way to
strengthen foundational skills, combat disengagement, and improve student outcomes.
High-Risk Behavior
Increases in high-risk behaviors among youth are prevalent. According to the
2019 Youth Risk Behavior Surveillance Survey, large percentages of high school youth
in the northeastern U.S. are taking part in risky behaviors with negative outcomes,
including using electronic vaping products, alcohol, and marijuana; engaging in
unprotected sexual intercourse; experiencing depression and considering suicide; playing
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video/computer games three or more hours per day; and getting less than eight hours of
sleep per night (CDC, 2019). Strengthening structures to support adolescents, and
encouraging caring relationships with adults such as teachers and advisors, can help
provide the emotional stability adolescents need and help improve student outcomes
(Eccles et al., 1993; Hattie, 2009). SEL in high school advisories can be an effective
structure through which to encourage strong teacher-student relationships and improve
student outcomes.
Social-Emotional Learning
One area identified for education policy intervention in addressing the problem of
growing inequality, poverty, high-risk behaviors, and student disengagement is increased
investment in promoting social-emotional and character development together with
academic skills (AEI/Brookings Institute, 2015). More than 50 years ago, James Coleman
(1966) found that “If a child's self-concept is low, if he feels he cannot succeed, then this
will affect the effort he puts into the task and thus, his chance of success” (p. 281). More
recently, Durlak et al. (2011) echoed this sentiment, stating “Emotions can facilitate or
impede children’s academic engagement, work ethic, commitment, and ultimate school
success” (p. 2). Students who have difficulty emotionally and behaviorally also impact
their peers. Research has shown that peers influence educational outcomes (Hattie, 2012;
Putnam, 2015). Research on the composition of classrooms and spillover effects show
that even one disruptive student can have effects on the learning of the whole class (Jones
& Bouffard, 2012, p. 6).
SEL has compelling and growing evidence about its benefits and the need for
stronger life and work skills in our increasingly technological and global society. As we
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move toward greater computerization, we move away from routine jobs (Deming, 2015).
Non-routine jobs require greater social and noncognitive skills, and the labor market has
an increasingly larger demand for these skills (Deming, 2015). SEL may help students
increase their social and noncognitive skills, be more successful in the labor market, and
achieve higher earnings and stable positions in society.
While there is a great deal of research on the use of SEL in younger grades, far
less is known about how to effectively use SEL with high school youth (Durlak et al.,
2011; Denham et al., 2010; Lieber & Tissiere, 2017; Ross & Tolan, 2018). Given the
evidence on the influence of SEL, S-E skills, and teacher-student relationships in
improving student academic and life outcomes, it is worthwhile to examine high school
advisory as one potentially effective mechanism for addressing these needs at the high
school level.
High School Advisory
In many high schools today, advisory time has replaced the traditional homeroom
period. The concept of advisory time was re-introduced in the 1990s during the middle
school reform efforts, with a goal of providing a personalized experience, building and
maintaining positive teacher-student relationships, and ensuring students had a tie to at
least one caring adult (Brodie, 2014; Myrick, 1990; Stawick, 2011). The role of
traditional advising in the sense of planning a trajectory and choosing classes generally
remains with the guidance counselor.
Teacher-student relationships are important for student engagement and improved
academics, as well as development of character, citizenship, and S-E skills (Cohen, 2012;
Roorda et al., 2011; Sanders & Horn, 1998). There is a significant positive association
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between teacher-student relationships and emotional and cognitive-behavioral
engagement at middle and high school levels (Yang et al., 2018). With a goal of building
and maintaining teacher-student relationships, high school advisory can be the ideal
setting for SEL to occur.
Traditionally, high schools are highly departmentalized and teachers at this level
are focused on teaching subject area content and emphasizing successful test scores rather
than focusing on the whole child and their developmental needs (Hamedani et al., 2015).
High school advisories are established with the goal of strengthening relationships and
building foundational skills, often in accordance with school district S-E learning goals;
however, there are frequently problems with their design and how they function that can
prevent them from being meaningful for students (Blad, 2019). At present, S-E learning
goals are most effectively implemented at younger levels, with secondary levels still
seeking to determine the best ways to meet these goals (Blad, 2019; Rutledge et al.,
2015). While studies show the strongest influences from SEL are experienced when
programs and philosophies are embedded schoolwide (e.g. Bridgeland et al., 2013;
Hamedani et al., 2015; Jones & Bouffard, 2012; Lieber & Tissiere, 2017; Yang et al.,
2018), student advisory time is one specific area to examine. Student advisory programs
may be an effective tool to increase student S-E skills, build teacher-student relationships,
and impact engagement and academic success. Advisories can be considered the “heart
and soul of the school” when done effectively (Cervone & Cushman, 2014, p. 2), or can
be relegated to the role of information dissemination (Johnson, 2009). Over the past
decade, elements of effective advisory have been researched and discussed, including
investment in upfront planning and in ongoing time commitment, clarity of purpose and
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structure, and the overarching importance of the role of the teacher as advisor (Brown,
1999; Brodie, 2014; Cervone & Cushman, 2014; Galassi et al., 1997; Johnson, 2009;
Phillippo, 2010; Van Ryzin, 2010). There is a need for further research on how advisories
can effectively address student social-emotional needs, and an obligation to hear student
perceptions of advisory effectiveness (Brown, 1999; Henderson, 2018; Patel, 2012).
Purpose of the Study
The purpose of the study was to describe the ways in which social-emotional
learning (SEL) is being included in high school advisories and examine how this in turn
influences student engagement and teacher-student (T-S) relationships, as well as explore
relationships with perceptions of academic achievement, socioeconomic status (SES),
and gender. The study utilized a convergent parallel mixed methods approach combining
a qualitative case study design and a quantitative survey with statistical analysis
(Creswell, 2014; Rossman & Rallis, 2017). Findings were analyzed using a conceptual
framework that cross-walks four primary models of social-emotional (S-E) competencies,
including the CASEL five competency model (CASEL, n.d.), the Big Five model
(Digman & Takemoto-Chock, 1981; McCrae & Costa, 1987; Peabody & Goldberg,
1989), the OECD Big Five Domains competency model (OECD, 2017), and the Learning
and Life Competencies for High School, College, and Career Success model (Lieber &
Tissiere, 2017). The study results in a discussion of the themes and patterns found in
anecdotally effective advisory programs in order to increase understanding and hopefully
improve practice (Guba & Lincoln, 2005). The findings will help inform decision makers
in designing the most effective advisory times in the future.
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Research Questions
Overview Question
How does social-emotional learning in high school advisory influence student
engagement and success?
Subquestions
● How is one high school in the northeastern United States incorporating SEL into
advisories?
● In what ways do elements of SEL in advisory influence student engagement,
teacher-student relationships, and perceptions of academic achievement?
● Are there any differences based on gender or socioeconomic status in
engagement, teacher-student relationships, and perceptions of academic
achievement?
Significance of the Study
Given the current crisis in our high school students in lack of student engagement
(Bridgeland et al., 2013; Durlak et al., 2011; Klem & Connell, 2004) and prevalence of
high-risk behaviors (CDC, 2019), as well as the requirement for stronger foundational
skills to improve academic and life outcomes (Deming, 2015; Durlak et al., 2011; OECD,
2017; Taylor et al., 2017), there is a need to learn more about the most effective ways to
build S-E competencies at the high school level. This is even more urgent for our students
in poverty who experience greater negative outcomes, since poverty and inequality are
increasing (Chetty et al., 2017; Putnam, 2015; Van Lancker & Parolin, 2020). SEL has
been shown to be one effective and economically efficient way in which to decrease
negative outcomes and increase positive outcomes (e.g. Belfield et al., 2015; CASEL,
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n.d.; Durlak et al., 2011; OECD, 2017; Taylor et al., 2017). When analyzed from an
economic standpoint, SEL has been found to be a worthwhile investment, with high
economic returns averaging $11 for every $1 invested in SEL programming (Belfield et
al., 2015, p. 5).
This is a prescient topic to explore. The Every Student Succeeds Act (ESSA),
passed by Congress on December 10, 2015, supports educational policies of assessing
SEL. Though ESSA does not specifically reference SEL, it does support evidence-based
interventions and accountability measures around student success that are not based on
test scores, which is where SEL can be supported (Grant et al., 2017). This is a timely
topic for review, as 25 states involving 11,500 school districts and 30 million students are
currently partnering with CASEL and the Collaborating States Initiative (CSI) to develop
SEL policies, goals, and learning standards (CASEL, 2021). There is also a current threeyear international survey assessing 10 and 15-year-old students worldwide measuring 15
different SEL skills and their impact on cognitive, educational, social, and life outcomes,
with findings and policy recommendations to be released in 2021 (OECD, 2017, pp. 3-5).
Over the past two decades, there has been strong interest in the field of SEL with a
burgeoning of research and evidence for scientifically substantiated SEL approaches. As
the body of evidence grew for SEL, calls for policy to support programming increased as
well.
Despite this growth in policy and practice, evidence to support SEL’s use with
adolescents is limited. There are gaps in the research regarding how SEL affects
adolescents, and most research has been done primarily with preschool and elementary
ages (Ross & Tolan, 2018). Given the growth of SEL programming Pre-K to high school
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with the onset of ESSA, researchers cite a lack of evidence supporting use of SEL models
with adolescents and identify this as an important area for future research (Ross & Tolan,
2018). Results from a meta-analytic review question the effectiveness of SEL with
adolescents, especially what influence SEL interventions have on adolescents and under
what criteria (Heckman & Kautz, 2017; Yeager, 2017). More research is needed to
explore S-E skill differences between boys and girls in adolescence, as well as S-E skills
within subgroups by ethnicity or economic status (West et al., 2018). Research has also
acknowledged that, while there has been a proliferation of SEL programs, there exists a
need for assessment tools to evaluate SEL skills and recommend improvements, which is
limiting the advancement of SEL efforts (McKown, 2015; Weissberg et al., 2015).
This study proposes to learn more about SEL at the high school level and its
influence on student engagement and perceptions of teacher-student relationships. While
studies have identified the importance of SEL, little research has explored the actual
workings of S-E practices in high schools (Blad, 2019; Rutledge et al., 2015). This study
focused on the potentially underutilized structure of high school advisory time (Brodie,
2014; Cervone & Cushman, 2014; Henderson, 2018; Johnson, 2009; Patel, 2012) and
examined the elements of SEL included in advisories at one high school in the
northeastern United States. A gap in the research on advisories acknowledges that few
researchers have delved deeply into the subjective experiences of advisory participants
(Anfara, 2006; Brown, 1999). The study also explored relationships among SEL in
advisory and academic success, socioeconomic status (SES), and gender, areas where
more research is needed (West et al., 2018). Findings contribute to the knowledge of
relationships among SEL and SES and gender. Ethnographic and observational studies
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are recognized as important sources of information on adolescents (Eccles & Roeser,
2011), and this qualitative case study with a quantitative survey seeks to contribute to the
body of knowledge around SEL’s influence with adolescents. Results offer insights into
the effectiveness of SEL in high school advisory and can help inform decision makers in
designing the most effective advisory times in the future.
Definition of Key Terms
Social-Emotional (S-E) Competencies: foundational skills that allow people to succeed
in school, employment and in life, such as self-awareness/emotional regulation,
relationship skills/collaboration, self-management/task performance, responsible decision
making, social awareness/open-mindedness, and engaging with others (CASEL, n.d.;
OECD, 2017)
Social-Emotional Learning (SEL): the process through which children and adults
understand and manage emotions, set and achieve positive goals, feel and show empathy
for others, establish and maintain positive relationships, and make responsible decisions
(CASEL, n.d.)
Student Engagement: feeling positively connected to, involved with, and invested in
school and all its elements, such as the place, people, activities, and values (Fredricks et
al., 2004; Skinner et al., 2009)
High School Advisory: meetings between an established group of students and assigned
adult that take place during the school day at a designated time with some regular
frequency, provide a safe, supportive environment, and supply each student with an adult
advocate (Anfara, 2006; Galassi et al., 1998)

SOCIAL-EMOTIONAL LEARNING INFLUENCE ON STUDENT SUCCESS

13

21st Century Skills: the skills business and political leaders request that schools help
develop in youth, such as problem solving, critical thinking, communication,
collaboration, and self-management (National Research Council, 2012)
High-Risk Behaviors: harmful or unsafe behaviors observed in adolescent youth as
defined on the CDC’s High School Youth Behavior Survey, including use of electronic
vaping products, alcohol, and marijuana; engaging in unprotected sexual intercourse;
experiencing depression and considering suicide; playing video/computer games three or
more hours per day; and getting less than eight hours of sleep per night (CDC, 2015,
2017, & 2019)
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Chapter 2: Review of the Literature
In today’s society, youth face greater challenges such as increased social and
economic pressures, increased complexity involving technology, media, and global health
crises, and fewer community and familial supports (Oosterhoff et al., 2020; Payton et al.,
2008; Weissberg et al., 2015). The goal is for our youth to become engaged, contributing
members of society and positive participants in family life, civic duties, and the economy.
In order to prepare students for our increasingly complex world, schools need to provide
foundational, or 21st century skills, in addition to standard academic offerings, including
communication, problem solving, and critical thinking (National Research Council,
2012). Schools also need to consider how to deliver these within a remote learning
environment (Reich et al., 2020). Research shows that increases in high-risk behaviors
among youth and decreases in student engagement are prevalent (Bridgeland et al., 2013;
CDC, 2019; Durlak et al., 2011; Klem & Connell, 2004). Taking steps to address these
issues is critical, and one effective method to build foundational skills and combat
negative outcomes according to research is through Social-Emotional Learning (SEL)
(e.g. Belfield et al., 2015; Durlak et al., 2011; Taylor et al., 2017; Zins & Elias, 2007).
Since students traditionally spend the bulk of their days at school, this can be a setting in
which to provide SEL. While there have been numerous studies over the past several
decades exploring SEL, more remains to be understood about how SEL influences
adolescents and how high schools are helping students develop their S-E skills (e.g.
Bailey et al., 2019; Bridgeland et al., 2013; Eccles & Roeser, 2011; Rutledge, 2015). In
addition, there have been few comprehensive studies specifically evaluating high school
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advisories and it would be useful to examine this as one potential mechanism for
delivering SEL (Makkonen, 2004).
This literature review examines the crisis in student engagement, increases in
risky behavior, and the need for stronger social-emotional (S-E) competencies for high
school youth. It examines the relationship between stronger S-E competencies and
increased academic and life outcomes. The purpose of the study is to describe the ways in
which social-emotional learning (SEL) is being included in high school advisories and
examine how this in turn influences student engagement and teacher-student (T-S)
relationships, as well as explore relationships with academic achievement, socioeconomic
status (SES), and gender.
To fully present this examination, I have organized my review of the literature
into themed sections. The first section will discuss the need for SEL by reviewing the
areas of crisis, namely student engagement, high-risk behaviors, and the lack of
employees with the skills needed for the non-routine jobs of today.
The second section reviews the history and evolution of SEL, foundational
theories, and frameworks used to organize this concept. Empirical studies are reviewed to
discuss the influence of SEL in a variety of areas, including academics, noncognitive
skills, life outcomes, and on T-S relationships. More focused empirical studies are
reviewed to specifically discuss the influence of SEL in adolescence, and the need for
further research in this age span. Empirical longitudinal studies are reviewed to examine
the benefits of SEL from an economic standpoint. To situate SEL activities in the policy
arena, a review of SEL policy is included. This section will make the case that SEL is an
effective and cost efficient way to improve academic and life outcomes for youth and,
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since school is traditionally where youth spend the majority of their time, it is the ideal
mechanism for this social learning to occur. While there have been over 500 studies of
SEL in the past two decades, there are still gaps in the research for adolescents, as well as
examinations by gender and socioeconomic status (SES) (Weissberg et al., 2015, p. 3;
West et al., 2018). Frameworks will be reviewed to identify the specific elements of SEL
as defined by each. This analysis will provide a conceptual framework by which the data
collected will be analyzed.
A number of studies examine accountability in SEL implementation and
continuous improvement efforts and recognize the need for more assessments to be
developed PreK-12 (Hough et al., 2017; McKown, 2015; Ross & Tolan, 2018; Weissberg
et al., 2015). Studies also examine the impact of SEL on discipline and school climate
and culture (Bear et al., 2015; Hough et al., 2017). For purposes of this study, I will not
be reviewing these bodies of literature, but instead remain focused upon the areas
outlined.
The third section reviews the literature related to advisories, including the history,
evolution, and overarching purpose of advisories and how advisories are used. This
review will provide a discussion of how high school advisory may be an important and
underutilized arena in which to build S-E competencies at the high school level.
Need for SEL
Student Engagement
Parents, educators, and policymakers have identified lack of student engagement,
or a lack of feeling connected or involved with school (Skinner et al., 2009), as a critical
issue, especially at the high school level (Bridgeland et al., 2013; Klem & Connell, 2004;
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Hamedani et al., 2015). There is a general consensus among researchers that student
engagement includes behavioral, emotional, and cognitive aspects (Fredricks et al., 2004;
Li et al., 2011; Yang et al., 2018). In a nationwide survey of teachers PK-12, using a
demographically and diversely representative sample, 69% of teachers identified that
student lack of interest is at least somewhat of a problem (Bridgeland et al., 2013, p. 6).
Klem and Connell (2004) found that by high school, 40% to 60% of students are
chronically disengaged from school (p. 262). A review of recent research supports that
the decline in student engagement in high school is related to the change in the nature of
schooling from earlier grades that is no longer aligned developmentally with adolescent
needs, including social learning opportunities and quality teacher-student relationships
(Eccles & Roeser, 2011). Given the importance of higher student engagement in
increasing positive outcomes and decreasing negative outcomes, together with the high
percentages of student disengagement being experienced, this is a critical area to
investigate.
Student engagement affects outcomes such as academic achievement, effort,
school involvement and completion, positive feelings toward school, and increased
personal well-being (Estell & Perdue, 2013; Furlong et al., 2003; Furrer & Skinner, 2003;
Janosz et al., 2008; Wang & Fredricks, 2014). An Education Week survey of educators
found 87% of respondents identified student engagement and motivation as the most
important factors influencing student achievement (Hamedani et al., 2015, p. 2). A
longitudinal study examining student engagement and drop-out prediction found that the
majority of students classifying themselves as having mid- to high-levels of engagement
remained in school (Janosz et al., 2008). A review of the literature related to student
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engagement provides support that academic achievement is related to level of student
engagement (Furlong et al., 2003). Additionally, gender differences are noted in a
quantitative longitudinal study of student engagement, with girls showing higher levels of
emotional engagement; this illustrates the need to investigate differences in the
experiences of boys and girls (Estell & Perdue, 2013).
Studies have also shown that lower student engagement is correlated with
negative outcomes such as increased delinquency, substance abuse, dropout rates, and
violence (Payne et al., 2003; Simons-Morton, 2004; Wang & Fredricks, 2014), and that
student engagement can act as a protective factor (Li & Lerner, 2011). In a longitudinal
study tracking 1,300 youth ages 12-17 in the eastern U.S. over seven years, it was found
that adolescents who had decreased behavioral and emotional engagement with school
tended to have increased rates of high-risk behaviors such as substance use and
delinquency and greater likelihood of dropping out of high school (Wang & Fredricks,
2014). In a three-year longitudinal study of 13,300 students ages 12-16, it was found that
risk of dropping out of high school was closely related to lower levels of student
engagement at the start of adolescence and decreases in engagement during school, and
that boys were more likely to become disengaged (Janosz et al., 2008). The authors
recommend future research to better understand gender differences related to engagement
and drop-out prevention, as well as the need to use evidence-based practices in schools
designed to increase student engagement (Janosz et al., 2008).
Student Engagement and Poverty
The effects of student disengagement are even more pronounced for students
living in poverty, and with inequality and poverty on the rise, this is a serious concern
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and an important area to address (Bridgeland et al., 2006; Finn & Rock, 1997; Jensen,
2013; NCCP, n.d.; Plumb et al., 2016; Van Lancker & Parolin, 2020; Yazzie-Mintz,
2007). Bridgeland et al. (2013) found in a nationally representative teacher survey PK-12
that student lack of interest is particularly serious in high-poverty schools, with 76% of
teachers in schools with 60% or more students with free/reduced-price lunch (FRPL)
citing lack of interest as at least somewhat of a problem, compared to 54% in schools
with 30% or fewer students with FRPL (p. 24). According to the National Center for
Children in Poverty (NCCP), 15 million, or 21%, of children in the U.S. live below the
federal poverty threshold. Research shows that families actually need about twice that
amount to meet basic needs, so when using this level, 43% of children are considered
low-income (NCCP, n.d.). Due to the current global pandemic, it is estimated that as of
January 2021, between 21.6 to 18.5 million children are now living in poverty (Parolin &
Curran, 2020). Students of low socioeconomic circumstances are generally less engaged
due to the negative effects of poverty, including lower school readiness, poorer nutrition
and health, lack of growth mindset, depression, and effects of stress on cognitive and
relationship skills (Jensen, 2013). At least two-thirds of students in America’s public
schools have gaps in their social and emotional competencies and engagement related to
the negative effects of chronic childhood trauma, which is often exacerbated by low
socioeconomic circumstances (Plumb et al., 2016). In a study of 81,000 students across
the U.S., students not in Title I programs consistently reported higher levels of
engagement than students who were eligible for FRPL (Yazzie-Mintz, 2007). With large
numbers of students currently living in poverty and poverty on the rise, the associated
negative effects of poverty on S-E competencies and engagement, and correlations with
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negative outcomes, it is imperative that ways to help combat the negative effects, such as
SEL, are explored further.
One specific negative outcome associated with disengagement and poverty is the
increased rate of dropping out of school. A study of more than 1,800 children from
poverty revealed that school engagement was a prominent factor in whether they stayed
in school (Finn & Rock, 1997). Bridgeland et al. (2006) conducted interviews with 467
racially and ethnically diverse high school dropouts aged 16 through 25 years in 25
different locations, including small towns, large cities, and suburbs, and found that many
said they may have graduated if there had been more support and emphasis on social and
emotional skills, specifically in the areas of building T-S relationships, assistance with
planning for the future, and engagement (pp. 2-13). While 65% of students reported there
was a staff member or teacher who cared about their success, only 56% said they could
go to this person for school-related problems, and only 41% could talk about personal
problems with this person (Bridgeland et al., 2006, p. 13). The authors also found that
81% of the dropouts said greater engagement through more relevant, real-world learning
and interesting classes would improve chances to graduate (Bridgeland el al., 2006, p.
13). This data points to the possibility for providing this support, individualization, and
building of S-E skills through the smaller, more personalized structure of advisory,
although more research is needed (Blad, 2019).
High-Risk Youth Behaviors
According to the 2015-2019 Youth Risk Behavior Surveillance Surveys, large
percentages of high school youth in the northeastern U.S. are taking part in risky
behaviors with negative outcomes, including use of electronic vaping products, alcohol,
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and marijuana; engaging in unprotected sexual intercourse; experiencing depression and
considering suicide; playing video/computer games three or more hours per day; and
getting less than eight hours of sleep per night (CDC, 2017 & 2019). For example,
approximately 28% of our high school youth feel sad or hopeless; 35% have used
electronic vaping products; 53% have drunk alcohol; nearly 82% reported not using a
condom with another form of birth control; and 71% reported getting less than eight
hours of sleep (CDC, 2017). Alarmingly, these statistics have either remained consistent
or increased slightly from 2015 to 2019 (see Table 1). Researchers suggest that this
should not necessarily be seen as a failure of the youth themselves, but of the structures
in place to support adolescents (Eccles et al., 1993; Eccles & Roeser, 2011; Van Ryzin,
2010).
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Table 1
High School Youth Risk Behavior Survey 2015, 2017 & 2019 - 2 states in northeastern
United States
Percent of Youth
2015
State 1

2015
State 2

2017
State 1

2017
State 2

2019
State 1

---

43.7

---

41.7

---

44.2

15.1

---

15.3

19.2

16.9

---

8.3

7.8

8.7

7.9

7.7

7.0

Felt sad or hopeless

26.4

27.2

27.4

28.0

31.4

33.6

Seriously considered attempting
suicide

15.2

15.3

13.9

16.1

15.8

18.4

Used an electronic vapor product

32.7

---

34.8

41.1

46.3

49.8

Currently using electronic vapor
product

16.8

25

15.8

23.8

30.2

33.8

Ever drank alcohol

53.2

---

53

---

11.4*

10.4*

24

29.9

22

29.6

22.7

26.8

Ever used marijuana

34.7

---

32.2

---

35.8

---

Currently use marijuana

19.9

22.2

18.8

23.1

22.3

26.1

39

39.4

39

38.9

38.5

39.8

Currently sexually active

28.5

31.3

28.6

29.8

29.1

29.7

Did not use a condom

42.1

39.8

44

40.5

43.2

44.7

Did not use condom & another form
of birth control

83.3

82.8

81.8

82.3

79.3

82.8

Play video/computer games/social
media 3+ hrs/day

38.3

38.9

41.8

47.8

43.5

49.2

Did not get 8 or more hrs of sleep

n/a

71.6

71.5

74.5

71.3

76.1

Texted or emailed while driving
In a physical fight
Experienced physical dating
violence

Currently drink alcohol

Ever had sexual intercourse

2019
State 2

Note. --- = Data not obtained. *Question changed to “First drink of alcohol before age
13”
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Centers for Disease Control. (2015). High School Youth Behavior Survey 2015.
https://www.cdc.gov/healthyyouth/data/yrbs/results.htm
Centers for Disease Control. (2017). High School Youth Behavior Survey 2017.
https://www.cdc.gov/healthyyouth/data/yrbs/results.htm
Centers for Disease Control. (2019). High School Youth Behavior Survey 2019.
https://www.cdc.gov/healthyyouth/data/yrbs/results.htm

Eccles et al. (1993) state that the normal developmental pathway is interrupted by
the transition from middle to high school, and that stronger caring, encouraging
relationships with adults will help provide the emotional stability adolescents need to
develop into contributing members of society and avoid high-risk behaviors. Hattie’s
(2009) research supports this idea, finding that the teacher-student relationship and
teacher affective variables such as empathy, warmth, and allowance of student directivity
have a significant effect on student outcomes. High school advisories may be an effective
setting in which to provide supportive structures, build relationships, and help increase
S-E competencies.
Labor Market Need for S-E Skills
Most high school graduates will be either directly entering the workforce or some
form of post-secondary education eventually leading to employment. The S-E
competencies strengthened during high school, such as problem solving, communication,
collaboration, and critical thinking, are needed for success in academics and employment.
Employer surveys identify that the most valuable employee skills are oral
communication, collaboration, and the ability to work in a team (Deming, 2015).
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Employers identify these skills as the most valuable, yet the most difficult to find in
potential employees. Between 1980 and 2012, jobs requiring high levels of social
interaction grew by 11.8 percentage points as a share of the U.S. labor force, and the
fastest growing cognitive jobs, such as teachers, nurses, lawyers, and economists, all
require significant interpersonal interaction (Deming, 2015, pp. 3-5). A study using the
National Longitudinal Survey of Youth (NLSY) of 1979 and 1997 determined there are
positive wage returns to social skills, and workers with higher social skills will self-sort
into jobs requiring these increased skills and then earn higher wages in these positions
(Deming, 2015). Deming (2015) notes that social skills are a stronger predictor of
employment and earnings for young adults in the mid-2000s than they were in the 1980s
and 1990s, further illustrating the growing importance of social skills in the labor market.
There is an increasing body of work in economics that shows labor market returns for
noncognitive skills, which include social skills, and the correlation of noncognitive skills
with important variations in outcomes for adults (Deming, 2015). In addition, recent
longitudinal studies have shown that S-E skills measured in kindergarten have strong
correlations with young adult outcomes, including employment, wages, health, and
criminal activity (Deming, 2015). Taken together, this evidence clearly illustrates the
growing importance of greater social-emotional skills and the need to explore the most
effective ways to help our high school students develop these skills.
Social-Emotional Learning
History
The field of youth development, the forerunner of SEL, evolved from a concern in
the 1950s and 1960s around increases in juvenile crime (Catalano et al., 2004).
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Interventions and treatment grew in response to this trend. Prevention-based approaches
emerged in the 1970s and 1980s to address additional youth problems such as drug abuse,
violence, early sexual activity, teen pregnancy, and academic failure. Programs grew as
knowledge of child development increased. Prevention programs began to use data from
longitudinal studies to identify predictors of problem behavior, and in the 1990s Positive
Youth Development (PYD) arose with a broader focus on addressing risk and protective
factors leading to healthy youth development (Lerner et al., 2011). During the same
period, Salovey and Mayer (1990) first used the term emotional intelligence (EI), which
was grounded in Bandura’s (1977) earlier work on social learning theory and the thought
that most human behavior is learned through reciprocal human interactions of
observation, imitation, and modeling. Salovey and Mayer (1990) identified five EI
domains; specifically, self-awareness, managing emotions, self-motivation, empathy, and
managing relationships. SEL emerged shortly thereafter from the EI research on
noncognitive skills (Brackett et al., 2015; Salovey & Mayer, 1990). Daniel Goleman
(2015) and a small group of pioneers in the field of emotional and social skills, including
Timothy Shriver, Roger Weissberg, Mark Greenberg, and Maurice Elias, met regularly in
the early 1990s to discuss new educational models (p. 593). The group was spurred to
develop new standards by the William T. Grant Foundation prevention program research
in 1992 that found teaching social-emotional skills was an important component of
program effectiveness (Goleman, 2015, p. 593). These pioneers, together with other
educators, researchers, and child advocates, met at the Fetzer Institute in 1994 to address
concerns about ineffective school programming. The term “social-emotional learning”
was coined and SEL originated as a framework to view, coordinate, and help promote
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social-emotional and academic competence of youth, as well as to organize the numerous
youth development and school programs designed to address the needs of young people
(CASEL, n.d.; Weissberg et al., 2013). The Collaborative to Advance Social and
Emotional Learning was established to further these aims, whose name was revised in
2001 to the Collaborative for Academic, Social, and Emotional Learning (CASEL),
reflecting increased recognition of the link between SEL and academics (CASEL, n.d.).
CASEL seeks to make evidence-based SEL an integral part of education Pre-K through
high school.
Although both PYD and SEL frameworks view development as strengths-based,
they differ in theoretical basis and outcomes. The PYD framework consists of the Five
Cs: competence, confidence, connection, character, and caring, with a societal
contribution and engagement focus. The CASEL SEL model consists of five
competencies: self-awareness, relationship skills, self-management, responsible decision
making, and social and academic focus (Weissberg et al., 2015). Researchers
investigating SEL in adolescence hypothesize that differences in focus led to PYD use
with adolescents and SEL with preschool and elementary students (Ross & Tolan, 2018).
SEL Frameworks
There are a number of frameworks used to define and better understand S-E skills
or competencies. This study will examine four of the primary frameworks, including the
CASEL Five Competency Model (CASEL, n.d.), the Five Factor Personality model
(Digman & Takemoto-Chock, 1981; McCrae & Costa, 1987; Peabody & Goldberg,
1989), the OECD Big Five Domains competency model (OECD, 2017), and the Learning
and Life Competencies for High School, College, and Career Success model (Lieber &
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Tissiere, 2017). This study cross-walks the models to identify common competency
groupings and language for use in analysis of collected data.
CASEL Five Competency Model
The CASEL SEL model consists of five competencies: self-awareness,
relationship skills, self-management, responsible decision making, and social awareness
(CASEL, n.d.). This is an integrated model of interpersonal, intrapersonal, and cognitive
competencies that can be taught and practiced in a variety of ways and environments,
such as at home, in the community, schoolwide, and in individual classrooms (CASEL,
n.d.). Each of CASEL’s five competencies include detailed descriptors (Figure 1). Selfawareness involves knowledge of one’s own emotions, thoughts, values, limitations, and
strengths. Relationship skills involve communication, cooperation, negotiation, and
engagement. Self-management involves the ability to regulate impulses and to exercise
self-discipline, motivation, organization, and goal setting. Responsible decision making
involves identifying, analyzing and solving problems, and reflecting and evaluating.
Social awareness involves a respect for others, openness to diversity and different
perspectives, and empathy (CASEL, n.d.).
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Figure 1
CASEL SEL Competencies

Note: From Collaborative for Academic, Social, and Emotional Learning [CASEL],
(n.d.). CASEL core competencies [website]. https://casel.org/core-competencies/.
Copyright 2017 by CASEL. All rights reserved.

Five Factor Personality Model
The Five Factor Personality taxonomy is based on the original work by Cattell
(1943) identifying 35 clusters of bipolar personality traits from common English trait
nouns. Cattell’s variables were then analyzed and only five of the 35 factors were found
to be replicable (e.g., Digman & Takemoto-Chock, 1981; Fiske, 1949; Norman, 1963;
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Tupes & Christal, 1961). The Five Factor Personality model consists of extraversion,
agreeableness, conscientiousness or dependability, emotional stability, and the fifth factor
which is described as either culture, intellect, or openness (e.g., CASEL, n.d.; Digman &
Takemoto-Chock, 1981; McCrae & Costa, 1987; Murano et al., 2018; Peabody &
Goldberg, 1989). Some of the highlights for each of the five factors include extraversion
involving communication, sociability, and leadership; agreeableness involving integrity,
collegiality, and collaboration; conscientiousness involving dependability, persistence,
and responsibility; emotional stability involving stress management, emotional
regulation, and resilience; and openness as global awareness, innovation, and growth
mindset (Murano et al., 2018). Further detailed descriptions are available for each of the
five factors (Figure 2). The model is useful in better understanding aspects of personality,
as well as how these can relate to academics.
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Figure 2
Big Five Personality Factor Model

Note: From Murano, D., Way, J., Anguiano-Carrasco, C., Walton, K. E., & Burrus, J.
(2018). On the use of the big five model as a SEL assessment framework. Center for
Social, Emotional, and Academic Learning, ACT, Inc. https://measuringsel.casel.org/usebig-five-model-sel-assessment-framework/. Copyright 2020 by CASEL. All rights
reserved.

OECD Big Five Domains
OECD has created an SEL framework for use in their current five-year study
which is based on the Five Factor Personality taxonomy. After testing 19 skills in a field
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trial of the study in 2018, OECD chose 15 skills to represent a comprehensive and wellbalanced assessment of S-E competencies (OECD, 2019). The Big Five Domains model
includes groupings of related social and emotional skills in five broad categories, or
domains: task performance, emotional regulation, collaboration, open-mindedness, and
engaging with others (OECD, 2019). OECD has also included two additional measures as
part of their survey: achievement/motivation and self-efficacy. Each domain has detailed
descriptors (Figure 3). The model has been developed as a basis for comparing S-E skills
across diverse cultures internationally to help identify S-E skills in students and
determine factors that can promote or hinder the development of these skills.
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Figure 3
OECD Big Five Domains

Note: From Organisation for Economic Co-operation and Development [OECD] (2019).
Study on social and emotional skills [website].
http://www.oecd.org/education/ceri/social-emotional-skills-study/about/. Copyright 2019
Organisation for Economic Co-operation and Development. All rights reserved.

Learning and Life Competencies for High School, College, and Career Success Model
The Learning and Life Competencies for High School, College, and Career
Success framework believes in embedding SEL as a foundation throughout high school
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classrooms, and integrates academics, S-E competencies, adolescent developmental
needs, and college and career readiness (Lieber & Tissiere, 2017). The framework was
developed to provide strategies to increase SEL skills at the high school level and
provides a systematic way for teachers to include SEL skills in their regular instruction.
The Learning and Life Competencies model draws from the CASEL five competencies
model, as well as models of youth development and college and career readiness (Lieber
& Tissiere, 2017). The framework consists of four overarching skill areas of selfawareness, self-management, social efficacy, and academic efficacy (Lieber & Tissiere,
2017). Within each of the four skill areas lie more specific competency descriptions,
which are followed by desired target behaviors and understandings for the classroom
(Figure 4.1 & 4.2) (Lieber & Tissiere, 2017). The framework outlines four classroom
learning domains where the competencies are to be taught; specifically, positive personal
relationships, learning protocols and unit design, academic support, and restorative and
accountable discipline and behavior support (Lieber & Tissiere, 2017). The authors
believe this approach is authentic, inclusive, supports equity, provides the foundational
skills adolescents need, and is the most effective method to provide SEL (Lieber &
Tissiere, 2017). Included in the model are recommendations for professional
development and assessment measures to support its effective use.
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Figure 4.1
Learning and Life Competencies for High School, College, and Career Success

Note: From Lieber, C. M. & Tissiere, M. (with Bialek, S.). (2017). Embedding social and
emotional learning in high school classrooms. Engaging Classrooms.
https://engagingschools.org/wpcontent/uploads/2017/11/Embedding_SEL_in_HS_Classrooms-rev-10-30-17.pdf.
Copyright 2017 Engaging Schools. All rights reserved.
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Figure 4.2
Learning and Life Competencies for High School, College, and Career Success
(cont’d)

Note: From Lieber, C. M. & Tissiere, M. (with Bialek, S.). (2017). Embedding social and
emotional learning in high school classrooms. Engaging Classrooms.
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https://engagingschools.org/wpcontent/uploads/2017/11/Embedding_SEL_in_HS_Classrooms-rev-10-30-17.pdf.
Copyright 2017 Engaging Schools. All rights reserved.

Research in Social-Emotional Learning (SEL)
Impact of SEL
SEL studies show correlations with increases in academic achievement and
positive behavioral outcomes, and decreases in negative outcomes and economic costs to
society (e.g., Belfield et al., 2015; Durlak et al., 2011; Taylor et al., 2017). In addition,
economic studies have shown a good return on investment for SEL programs (Jones et
al., 2015; Belfield et al., 2015). By improving student outcomes and doing so cost
effectively, SEL programs may help more students achieve academic, economic, and life
success. According to Darling-Hammond (2006), not meeting students’ social and
emotional needs will contribute to growing gaps in opportunity and achievement for
students and, in particular, low-income students who are underserved and left behind by
“one-size-fits-all” high schools (as cited in Hamedani et al., 2015, p. 2).
Over the past two decades, SEL research and evidence for scientifically
substantiated approaches have grown significantly. As of 2015, there were over 500
evaluations of various SEL programs spanning Pre-K through postsecondary education,
as well as out-of-school time, for both universal and targeted needs programming
(Weissberg et al., 2015, p. 3). SEL studies identify measures to help schools improve,
outline effective SEL programming for use at various ages, and provide evidence of
SEL’s relation to academic achievement, noncognitive skills, teacher-student (T-S)
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relationships, and economic and life outcomes (e.g., Belfield et al., 2015; Durlak et al.,
2011; Hough et al., 2017; Taylor et al., 2017). However, much of the research on SEL
has primarily involved preschool and elementary ages; a gap exists in the literature on
ways to use SEL effectively with high school age youth (Durlak et al., 2011; Denham et
al., 2010; Lieber & Tissiere, 2017; Ross & Tolan, 2018).
SEL and Academics
The field of SEL developed a large body of research over the past several
decades, with numerous studies examining the effects of SEL on student academic
performance. A review of three seminal meta-analyses shows significant positive effects
persisting over time (Durlak & Weissberg, 2007; Durlak et al., 2011; Taylor et al., 2017).
Durlak and Weissberg (2007) conducted a meta-analysis of 73 studies of
afterschool programs involving youth ages 5-18 that attempted to promote specifically
defined personal and social skills. The authors found that programs using evidence-based
SEL skill training were successful in significantly improving youth feelings and attitudes,
indicators of behavioral adjustment, and school performance, while also reducing
problem behaviors (Durlak & Weissberg, 2007, p. 5).
Findings from a meta-analysis examining 213 school-based universal SEL
programs involving 270,034 kindergarten through high school students found evidence of
the positive impact of SEL programs, with participants demonstrating significantly
improved social and emotional skills, attitudes, behavior, and academic performance, and
gains in achievement of 11 percentile points compared to controls (Durlak et al., 2011, p.
405). When examining these effects, 56% of the programs studied were delivered to
elementary ages, 31% were delivered to middle school ages, and only 13% included high
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school age youth, which points to the need for more research of the impact of SEL on this
age group (Durlak et al., 2011, p. 412).
Taylor et al. (2017) published a meta-analysis examining 82 different
interventions in the U.S. and internationally involving more than 97,000 students K-12,
with effects assessed six months to 18 years after the programs ended (p. 1156).
Participant grade levels at the time of intervention in the reviewed studies were 37.8%
elementary grades, 45.1% middle school grades, and 13.4% high school (Taylor et al.,
2017, p. 1158). The researchers found that 3.75 years after intervention, the academic
performance of students exposed to SEL programs was 13 percentile points higher than
non-SEL peers (Taylor et al., 2017, pp. 1164-1166). In additional follow-up assessments,
students who experienced SEL programs continued to show increased social and
emotional competencies, prosocial behavior, prosocial attitudes, and decreased negative
outcomes compared to control groups in areas like behavior and emotional problems and
substance use (Taylor et al., 2017, pp. 1164-1166). While this is powerful data on the
influences of SEL on academic achievement, it again illustrates a need for further
research at the high school level.
Teachers see the benefits of SEL as well, with 77% responding on a nationally
representative teacher survey that SEL can improve academic performance (Bridgeland et
al., 2013, pp. 5-7).
Noncognitive Benefits of SEL
SEL programs also have been shown to increase noncognitive skills such as
problem solving, decision making, and relationship and social skills, and reduce negative
outcomes, such as risky behavior, substance abuse, and criminal activity, both during the
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program and long term (e.g., Belfield et al., 2015; Durlak et al., 2011; Taylor et al.,
2017). In this way, SEL programs are helping to build skills disadvantaged children may
be lacking that will continue to have positive effects years later. In turn, these increased
skills also provide resiliency against negative behaviors.
A meta-analysis of 213 school-based universal SEL programs involving 270,034
kindergarten through high school students found that SEL program participants
demonstrated statistically significant improvement on the dependent variables of social
and emotional skills, attitudes toward self and others, and prosocial behaviors with mean
effect sizes of .57, .23, and .24 respectively (Durlak et al., 2011, pp. 412-413). In
addition, 15% of the studies collected data six months after the program; these data
continued to show significant positive effects (Durlak et al., 2011, p. 413).
More evidence of the long-term noncognitive benefits of SEL is found in a metaanalysis examining 82 different interventions in the U.S. and internationally involving
more than 97,000 students K-12 (Taylor et al., 2017). The authors found that at follow-up
assessments six months to 18 years after programs ended, students who experienced SEL
programs continued to show increased social and emotional competencies, prosocial
behavior, prosocial attitudes, and decreased negative outcomes compared to control
groups in areas like behavior and emotional problems, and substance use (pp. 11641166). Findings from a longitudinal study using data from the 4-H Study of Positive
Youth Development to apply SEL models to fifth, sixth, and seventh grade youth provide
further evidence that SEL skills are connected to successful outcomes at this age range,
and are consistent with earlier studies of younger ages (Ross & Tolan, 2018). The study
found that SEL was negatively related to risky behaviors, delinquency, and depressive

SOCIAL-EMOTIONAL LEARNING INFLUENCE ON STUDENT SUCCESS

41

symptoms, with substantial consistency in which SEL skills relate to which outcomes
over early adolescence (Ross & Tolan, 2018).
In thinking again about our most at-risk students, any beneficial effects on
noncognitive skills can become even more meaningful. For instance, Jones and Bouffard
(2012), in their review of SEL programs in schools, found that program effect sizes tend
to be slightly greater for high-risk students, up to a half a standard deviation (p. 3). The
authors discussed that for the most at-risk students, small effect sizes can translate into
meaningful outcomes. “The most at-risk students...appear to need and benefit from such
programs the most…[and] short-term effects for these students may translate into longterm effects” (Jones & Bouffard, 2012, p. 6).
According to a nationwide survey of 605 teachers PreK-12 representative of
America’s public schools, a majority believe in the noncognitive benefits of SEL as well,
specifically responding that SEL can have major benefit in preparing students for the
workforce (87%); improve students’ ability to stay on track to graduate (80%); help
students prepare for college (78%); and become good citizens (87%) (Bridgeland et al.,
2013, pp. 5-7).
SEL correlates with improved outcomes on academic performance and positive
behaviors, and decreased negative outcomes such as substance abuse, mental health, and
delinquency (e.g., Belfield et al., 2015; Durlak et al., 2011; Durlak & Weissberg, 2007;
Taylor et al., 2017; Zins & Elias, 2007). These effects can be even more profound for atrisk students. By improving student outcomes, SEL may help overcome deficits created
by inequality and improve rates of educational achievement, which in turn can lead to
improved economic outcomes. Teachers also support the use of SEL and see evidence of
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its validity firsthand. Heckman and Kautz (2012) discuss that foundational skills and
competencies predict and produce greater success in school, the labor market, and life.
SEL in Adolescence
While there has been a growth in SEL research during the past two decades,
existing research on SEL Pre-K-12th grade range has mainly been tested with preschool
and elementary ages (Durlak et al., 2011; Denham et al., 2010). Addressing a gap in the
extant literature, recent research has focused on the impact of expanding SEL
opportunities for adolescents (e.g., Eccles & Roeser, 2011; Immordino-Yang et al., 2019;
Ross & Tolan, 2018; Rutledge et al., 2015).
Ross and Tolan (2018) sought to determine how applicable the CASEL model is
to early adolescents. The authors used longitudinal data from the 4-H Study of Positive
Youth Development to (a) test and validate the SEL five factor model with fifth grade
youth, and (b) conduct longitudinal measurement testing that included sixth and seventh
grade samples to confirm use across grades (Ross & Tolan, 2018). Evidence showed SEL
is positively related to school engagement and grades, and negatively related to risky
behaviors, delinquency, and depressive symptoms, with substantial consistency in which
SEL skills relate to which outcomes over early adolescence (Ross & Tolan, 2018).
Collectively, these findings support that SEL skills are connected to successful outcomes
in adolescence and are consistent with earlier studies of younger ages (Ross & Tolan,
2018). However, the authors do not thoroughly discuss the potential of reference bias
with the use of surveys. Surveys are self-reported, subjective assessments of S-E skills
that use an external frame of reference, which can cause differences over time and
potentially reflect differences in norms versus true differences in skills (West et al.,
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2016). Further research is needed to thoroughly examine patterns that change over time
and the accompanying reasons for such changes. Since sample diversity is low, the study
does not offer the opportunity to examine SEL skills within subgroups by ethnicity, race,
or socioeconomic status. In addition, the authors do not examine results by gender,
whereas other studies have noted SEL skill differences between boys and girls in
adolescence (West et al., 2018). Gender, SES, and SEL influence in adolescence remain
areas that would benefit from further investigation.
Although Ross and Tolan (2018) allude to a need for improved, developmentally
informed SEL assessment methods for middle school youth, they do not address some of
the questions raised by other researchers about the effectiveness of SEL with adolescents.
Yeager (2017) discusses evidence from meta-analysis that shows that adolescents who
receive SEL intervention are less likely than younger children to change their S-E skills.
Yeager (2017) questions whether SEL programs work with adolescents and, if so, under
what criteria. Heckman and Kautz (as cited in Yeager, 2017) raise concerns that SEL
programs are not as effective with adolescents as with younger students. Ross and Tolan
(2018) do not discuss these concerns in relation to their research on the CASEL model,
and it seems this is an area where further investigation is needed.
We now have neuroscientific evidence that adolescence is a primary time for
SEL. Neuroscientific evidence shows that brain development is impacted by social
interaction and relationships (Immordino-Yang et al., 2019). The authors use an analogy
of the brain as a garden—there are seeds whose development will depend upon nurturing
and the gardener’s skills and interests, as well as conditions, with unused neural
connections being pruned (Immordino-Yang et al., 2019). The authors note there are key
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periods of brain development, with adolescence being a period of dramatic growth and a
key leverage point for SEL and interventions (Immordino-Yang et al., 2019). Research
shows that adolescent development is strongly influenced by social interactions and the
structure of the places where they spend time, and that feelings of belonging and the
quality of T-S relationships are strong predictors of student success (Eccles & Roeser,
2011). Adolescents generally feel less emotional support as they move from earlier
grades to secondary school based on the less developmentally-aligned structure, which is
detrimental in a time of increased emotional need for belonging and relationships (Eccles
& Roeser, 2011). There is also evidence that students do better and are more engaged
when they have positive, supportive classroom environments (Wigfield et al., 2006).
Optimal educational settings for adolescents ensure they have strong relationships with
adults and peers, explore different ideas and perspectives, engage in real-world problems
and projects, and have the opportunity for reflection to increase learning (ImmordinoYang et al., 2019). These align with the goals of high school advisory to provide a small
structure that encourages stronger T-S relationships and a sense of belonging, and make
advisory a perfect setting to engage in these SEL activities.
Additional research on SEL effectiveness at the high school level found evidence
supporting the importance of SEL being an equally weighted factor for school success
(Rutledge et al., 2015). The authors used a framework of school effectiveness to organize
their research on four different high schools within one district in the southeastern U.S.
The schools were similar demographically, however, differed in achievement, with two
being lower performing and two being higher performing. Results showed the most
significant difference between the lower and higher performing schools was that the
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higher performers had purposeful and solid practices, programs, and structures that
focused equally on both academic and social-emotional learning needs (Rutledge et al.,
2015).
SEL research has made a significant impact on education over the past several
decades. Research has identified measures to help the lowest performing schools target
areas for improvement; has shown strong correlations that persist over time of gains in
academic achievement, positive behavioral outcomes, and decreases in negative
outcomes; and has identified effective SEL programming for use with elementary and
early adolescents. More research is needed on how to most effectively utilize SEL at the
high school level (Lieber & Tissiere, 2017).
Teacher-Student Relationships and SEL
Research on the developmental and neurological needs of adolescents illustrates
the importance of social interactions, feelings of belonging, and strong, high quality
teacher-student (T-S) relationships during this stage (Eccles & Roeser, 2011; ImmordinoYang et al., 2019). Research shows the impact of the relationship between teacher and
student on student engagement and achievement, including at high school ages
(Bridgeland et al., 2013; Egalite & Kisida, 2018; Hamedani et al., 2015; Hattie, 2009;
Roorda et al., 2011; Sanders & Horn, 1998; Yang et al., 2018), and results from national
teacher surveys show teachers agree (Bridgeland et al., 2013).
In a study using data from the 2014 Delaware School Climate Survey–Student
involving a sample of 25,896 students grades 4–12 from 114 U.S. public elementary,
middle, and high schools, students’ perceptions of teacher–student relationships (TS),
student–student relationships (SS), and the teaching of social and emotional
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competencies (TSEC) on student engagement at the student and school levels was
examined (Yang et al., 2018). After controlling for demographics, all three factors had
significant association with emotional engagement at both student and school levels, with
TS being the strongest (Yang et al., 2018). Positive associations were found between TS
and cognitive-behavioral engagement at middle and high school, with students’
perceptions of TSEC and student engagement being stronger in elementary and middle
schools (Yang et al., 2018). Findings overall point to the promising role of SEL in
promoting student engagement and speak to the importance of a high school environment
that promotes positive T-S relationships.
A meta-analysis that reviewed 99 studies conducted between 1990 to 2011, and
categorized the results by primary ages and secondary ages, examined the associations
between affective qualities of teacher-student relationships (TSR) and student
engagement (Roorda et al., 2011). Medium to large associations with engagement for
both positive and negative relationships were found, with overall stronger effects in the
higher grades, among at-risk students, and for males (Roorda et al., 2011, pp. 515-518).
The findings for older students were surprising and in contrast with existing literature,
further highlighting the importance of TSR on engagement at the high school level
(Roorda et al., 2011, p. 520).
An in-depth case study of three high schools that exemplify SEL and social
justice was performed to determine the factors leading to student success. These
nationally recognized schools are ranked as highly successful within their school districts
on performance indicators including attendance, standardized testing, and graduation
rates (Hamedani et al., 2015). They prioritize creating close personal T-S relationships by
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building specific relationship skills in advisory times and by emphasizing caring
relationships throughout the school day. Findings include that 94% or more of students
agree that students and teachers get along, there is good teaching, and teachers are
genuinely interested in students (Hamedani et al., 2015, p. 32). In addition, students were
more engaged in school and motivated to attend, with 84.9% of students stating that
classes are interesting and challenging, 95.8% of students believing that teachers expect
them to succeed, and over 91% of students feeling cared for, part of a community,
respected and valued, and that school matters (Hamedani et al., 2015, pp. 33-34).
Research shows that the normal developmental pathway is interrupted by the
transition from middle to high school, and that stronger caring, encouraging relationships
with adults will help provide the emotional stability adolescents need to develop into
contributing members of society and avoid high-risk behaviors (Eccles et al., 1993).
Hattie’s (2009) research supports this idea, finding that T-S relationship and teacher
affective variables have a significant effect size on student outcomes, specifically teacher
variables of empathy, warmth, and allowance for student directivity, which range in
effect size from d=.68 to d=.75 (p. 119). Person-centered teacher variables were found to
have significant correlation with student outcomes in areas including creative/critical
thinking, math and verbal achievement, student satisfaction, and participation (CorneliusWhite, 2007).
There is also evidence that teachers believe in the benefits of SEL. In a
nationwide study conducted for CASEL involving surveys, in-depth interviews, focus
groups, and case studies designed to gather data on teachers’ understanding of, and
beliefs about, SEL and factors supporting SEL growth, results showed that 94% of
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teachers believe SEL will improve T-S relationships (Bridgeland et al., 2013, p. 17).
Taken together, this evidence points to the importance of the T-S relationship, which is
still influential at the high school level, and that SEL may help support this.
Economic Analysis of SEL
Studies of SEL show correlations with increases in academic achievement and
noncognitive measures, the importance of T-S relationships and SEL in adolescence, and
decreases in negative outcomes (e.g., Belfield et al., 2015; Bridgeland et al., 2013; Durlak
et al., 2011; Hattie, 2009; Immordino-Yang et al., 2019; Taylor et al., 2017). In addition,
economic studies have shown a good return on investment for SEL programs and
decreased economic costs to society (Belfield et al., 2015; Jones et al., 2015). SEL has
been shown to be a worthwhile investment that benefits not simply education, but
individuals, employers, and society at large (Belfield et al., 2015). By improving student
outcomes and doing so cost effectively, SEL programs may help more students achieve
academic, economic, and life success.
SEL programs broadly help build competencies such as communication,
collaboration, and critical thinking, which are necessary skills for performing labor and
increasing personal economic value (Deming, 2015; Jones et al., 2015). These increased
competencies in turn increase human capital, which can lead to greater overall
productivity, such as higher employment, taxable wages, better health, and greater
benefits for society, including a decreased need for government services and less crime
(Jones et al., 2015). SEL programs have been shown to significantly improve a variety of
outcomes, including social and emotional competence, academic achievement, school
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bonding, prosocial norms, aggression and disruption, disciplinary referrals, and emotional
distress (Durlak et al., 2011; Jones et al., 2015).
SEL programs that are provided to children universally are most efficient because
they are a single intervention that can reduce and prevent multiple overlapping problems,
such as school failure, delinquency, substance abuse, and mental health. School-based
universal programs are without stigma since they target all students: having a captive
audience, these programs have low recruitment costs and attrition rates. Universal SEL
programs are a good investment because the average cost per child is low and they are
efficient, so provide a greater return on investment. According to Durlak (1995), “if only
8% of well-adjusted children will go on to have serious adjustment problems as
adults...these children will still represent 50% of the population of maladjusted adults,
based on real numbers,” so from an economic standpoint, it makes good sense to provide
universal SEL programs that can efficiently improve adjustment outcomes at a low cost
(as cited in Jones et al., 2015, p. 99).
Benefit-cost analysis on six prominent SEL programs supports the idea of SEL
being a worthwhile educational investment, finding a significant positive return on
investment with an average benefit-cost ratio of 11 to 1, or in monetary terms, an average
return of $11 for every $1 invested in SEL programming (Belfield et al., 2015, p. 5). The
authors also used existing profiles to determine lifetime earnings of $575,000 for a child
currently in third grade, and then used benefit-cost analysis to calculate that, if S-E skills
were increased by one standard deviation, lifetime earnings would rise by 4 to 15%
(Belfield et al., 2015, p. 12). This illustrates the high economic returns of SEL
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interventions as educational investments for all students and associated benefits for the
economy, individuals, and society.
SEL Policy Evolution
Over the past two decades, there has been strong interest in the field of SEL, with
an expansion of research and evidence for evidence-based SEL approaches. As the body
of evidence grew for SEL, calls for policy to support programming increased as well.
Zaslow et al. (2015) states the three primary policy levers are Congressional legislation
on social policy, Executive branch initiatives directed at informing practice, and policies
setting research priorities and standards. Most policies are aimed at reducing problem
behavior versus more universal proactive goals of SEL, though some have incidentally
had broader impact (Zaslow et al., 2015). Similar to the trend in research and literature,
all 50 states have stand-alone SEL standards for the Pre-K level, however only 18 states
have discrete comprehensive standards that apply to high school ages (CASEL, 2018).
Illinois was the first state to take action on SEL, forming an advisory council in
2002 to promote legislation to include SEL as part of state learning standards PreK-12,
which became law in 2004 (CASEL, 2021). Pennsylvania, Kansas, and West Virginia
were next to adopt K-12 SEL standards in 2012 (Dusenbury et al., 2015, p. 534).
Vermont, Maine, Missouri, and New York developed freestanding standards related to
social and emotional development, and at least seven states have adopted the American
School Counselor Association National Standards for Students, which include fairly
comprehensive SEL standards (Dusenbury et al., 2015, pp. 538-541). Virtually all states
are including some degree of SEL standards as part of adopting portions of Common
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Core Standards or 21st Century Learning Skills, though this is not as comprehensive or
consistent across ages, subjects, or grade levels (Dusenbury et al., 2015, p. 540).
Since 2011, three pieces of national legislation involving SEL were introduced,
though no further action was taken. These were H.R. 2437, the Academic, Social, and
Emotional Learning Act of 2011; H.R. 3989, the Student Success Act of 2012; and H.R.
1875, the Academic, Social, and Emotional Learning Act of 2013 (American Enterprise
Institute (AEI)/ Brookings, 2015, p. 60 & Congress.gov, n.d.). During the same period,
CASEL commissioned a survey of over 600 teachers and students nationwide measuring
opinions on the value of SEL. Results showed strong belief that SEL skills improve
interest in learning, academic achievement, and behavior, and that teachers support
policies aimed at increasing SEL standards and evidence-based practices in schools
(Bridgeland et al., 2013).
Congress passed ESSA in December of 2015 and, while it does not include
specific SEL language, the law does require evidence-based interventions and
accountability measures around student success not based on test scores, which is where
SEL can be supported (Grant et al., 2017). SEL experts recommend having states adopt
clear, comprehensive SEL standards with benchmarks for PreK-12 grades that integrate
with Common Core Standards, creating centers of excellence for training teachers, and
providing assistance in implementing evidence-based SEL approaches (AEI/Brookings,
2015; Learning Policy Institute [LPI] & CASEL, 2018).
The year 2016 saw SEL policy advancements, with The Aspen Institute
establishing the National Commission on Social, Emotional, and Academic Development
(NCSEA), involving leaders from many sectors, including education, health, military,
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business, and research, working to increase educational success by creating an integrated
vision of SEL and education (CASEL, n.d. & The Aspen Institute, n.d.). The
Collaborating States Initiative (CSI) was also established, allowing CASEL to partner
with states on the development of SEL policies, goals, and learning standards. CSI has
continued to expand, growing in the last two years from eight states to over 40 states
currently participating, involving 11,850 school districts and 35 million students
(CASEL, 2021). CASEL and the Committee for Children gave a Congressional briefing
on social-emotional learning (SEL) in October 2017 (CASEL, 2021). The Committee for
Children (2021), which tracks SEL legislation, shows over 50 SEL-related bills currently
being considered in 16 states.
In the spring of 2017, Representative Tim Ryan (D-Ohio) introduced two bills
related to SEL. The Chronic Absenteeism Reduction Act, H.R. 1864, addresses ways to
prevent chronic absenteeism, and the Teacher Health and Wellness Act, H.R. 2544, seeks
to investigate ways to reduce teacher stress, thereby impacting student success
(Congress.gov, n.d.). These bills were reintroduced as bipartisan measures H.R. 4220 and
H.R. 4221 respectively in July of 2019 (CASEL, 2021).
In June of 2018, the Social and Emotional Learning for Families Act (SELF Act),
H.R. 6120, was introduced by Representative Tim Ryan (D-Ohio) to increase parent
capacity to teach children social and emotional skills. In the summer of 2018,
Representative Bobby Scott (D-Va.) introduced the Aim Higher Act, H.R. 6543, which
would amend the Higher Education Act and include measures to embed SEL training into
teacher preparation programs (CASEL, 2021).

SOCIAL-EMOTIONAL LEARNING INFLUENCE ON STUDENT SUCCESS

53

In January of 2019, The Aspen Institute NCSEA released their report From a
Nation at Risk to a Nation at Hope, which included broad recommendations to improve
learning and strengthen SEL (CASEL, 2021). The 2020 Education Funding Bill included
appropriations for $260 million dollars to support SEL, including teacher training,
research around SEL, and support for schools (CASEL, 2021).
While evidence-based SEL approaches and development of policy to reduce
problem behaviors continues to expand, there is a call for policy with greater focus on
universal SEL (Zaslow et al., 2015). Leaders in the SEL field have also recommended
more integration of SEL approaches into existing policy initiatives, such as Title I,
Promise Neighborhoods, and the Supportive School Discipline Initiative (Jones &
Bouffard, 2012). Embedding SEL in high school settings, including advisories, would
provide SEL to all.
Advisory
History and Evolution
In many high schools today, advisory time has replaced the traditional homeroom
period. In the 1990s during the middle school reform efforts, the concept of advisory time
was re-introduced with a goal of building and maintaining teacher-student (T-S)
relationships and ensuring students had a tie to a caring adult (Myrick, 1990).
Historically, advisories were used for guidance in the late 1880s and introduced between
1900 and 1920 in junior high schools to provide students a connection with a specific
adult, the advisor (Anfara, 2006; Galassi et al., 1998). At the high school level, the idea
behind advisory was to provide a more welcoming environment and make a large school
seem small (Allen & Steinberg, 2002, 2004; Osofsky et al., 2003; Muir, 2000; Tocci et
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al., 2005). Advisory provides a personalized experience and helps develop positive
relationships between students and teachers (Brodie, 2014). It ensures there is at least one
adult in the school that takes an interest in a student and provides a support network and
contact point for parents (Stawick, 2011). Generally, the role of traditional advising for
choosing classes and planning a trajectory remains with the guidance counselor.
Overarching Purpose
While advisories are established with the goal of strengthening relationships and
building foundational skills, often in accordance with school district SEL goals, there are
often problems with design and function that prevent them from being meaningful for
students (Blad, 2019). Existing research on the challenges to effective advisory programs
found that some barriers include (a) lack of defined purpose, (b) teachers’ clarity about
their role as advisor, (c) lack of knowledge or training in SEL for teachers serving as
advisors, and (d) few resources or time for the development of resources (Cervone &
Cushman, 2014; Johnson, 2009; Phillippo, 2010). Research examining the degree to
which the organizational structures of advisory at the secondary school level were aligned
to CASEL SEL goals found there was great variability in (a) how advisories were
organized, (b) roles of school counselors, and (c) available professional development and
resources; this translated into differing outcomes (Patel, 2012). The research suggested
that high school advisories that are structured based on the CASEL SEL framework
produced more positive academic, S-E, and school climate outcomes (Patel, 2012).
A qualitative study performed in Vermont found that, while the goal of advisory
is to provide a point person for students, few students actually identified their advisor as
fulfilling that role (Brodie, 2014). The study highlighted the need for further research
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around what type of training and professional development exists currently and which
would be most useful for advisors (Brodie, 2014). At present, S-E learning goals are most
effectively implemented at younger levels, with secondary levels still seeking to
determine the best ways to meet these goals (Blad, 2019; Rutledge et al., 2015).
While studies show the strongest influences from SEL are experienced when
programs and philosophies are embedded schoolwide (e.g., Bridgeland et al., 2013;
Hamedani et al., 2015; Jones & Bouffard, 202; Lieber & Tissiere, 2017; Yang et al.,
2018), student advisory time is one specific area to examine. Student advisory programs
may be an effective tool to increase student S-E skills, T-S relationships, and impact
engagement and academic success; however, more research is needed.
Advisory Best Practices
Studies have sought to determine which elements lead to the most effective
advisory experiences (Brown, 1999; Galassi et al., 1997; Johnson, 2009). Common
themes emphasize the importance of thoughtful planning and structure, initial and
ongoing commitments by administration and staff, clarity around purpose and goals, and
most critical of all, the role of the teacher as advisor (Brown, 1999; Galassi et al., 1997;
Johnson, 2009). Galassi et al. (1997) found that the teacher’s feelings about acting as
advisor in combination with their skills and amount of time to prepare for advisory
impacted advisory effectiveness. Similarly, Phillippo (2010) found that larger quantities
of certain characteristics made teachers better advisors, including a teacher’s personal
resources and view of their role in promoting student success and supporting student S-E
needs. Van Ryzin (2010) found that when done well, advisors can serve as significant
secondary attachment figures to high school youth during this critical developmental
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stage, which increases student engagement and achievement. Although teachers state they
struggle to find the time to plan and prepare for advisory, they also value the relationships
built with students they advise and acknowledge advisory as one of their favorite parts of
the day (Johnson, 2009). Researchers acknowledge the need for more training and
professional development for teachers around supporting student S-E needs in advisory
(Brodie, 2014; Cervone & Cushman, 2014; Henderson, 2018; Johnson, 2009; Patel,
2012).
Summary
Tremendous societal challenges exist for today’s youth, including increased
complexity involving technology, media, public health crises, social and economic
pressures, and fewer familial and community supports (Oosterhoff et al., 2020; Payton et
al., 2008; Weissberg et al., 2015). High-risk behaviors among youth and decreases in
student engagement are prevalent, especially at high school ages (Bridgeland et al., 2013;
CDC, 2019; Durlak et al., 2011; Klem & Connell, 2004). Lower student engagement is
correlated with negative outcomes such as increased delinquency, substance abuse,
dropout rates, and violence (Payne et al., 2003; Simons-Morton, 2004; Wang &
Fredricks, 2014); effects of disengagement are even more pronounced for students living
in poverty (Bridgeland et al., 2013; NCCP, n.d.; Jensen, 2013). In order to help prepare
students to be engaged citizens within this increasingly complex world, schools need to
provide foundational skills in addition to standard academic offerings, including
communication, collaboration, problem solving, and critical thinking; schools also need
to consider how to deliver these within a remote learning environment (National
Research Council, 2012; Reich et al., 2020). One effective and cost-efficient method to
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build foundational skills and combat negative outcomes according to research is through
Social-Emotional Learning (SEL) (e.g., Belfield et al., 2015; Durlak et al., 2011; Taylor
et al., 2017). At the high school level, adolescent needs during this period of neurological
development include social learning opportunities, strong, quality teacher-student (T-S)
relationships, and the chance to explore different perspectives, engage in real-world
problems, and have the opportunity for reflection (Eccles & Roeser, 2011; ImmordinoYang et al., 2019). These needs align with the goals of high school advisory to provide a
small structure that encourages stronger T-S relationships and a sense of belonging, and
make advisory a perfect setting to engage in SEL. In addition, this is a timely topic of
study, as efforts to learn more about SEL and align educational practices expand
(CASEL, 2021; OECD, 2017).
My review of the literature has (a) discussed the need for SEL by reviewing the
areas of crisis, (b) provided a historical perspective on the foundations and evolution of
SEL, (c) illuminated gaps in the research on SEL with adolescents, and gender and
socioeconomic differences, and (d) examined high school advisory as a potentially
underutilized setting in which to build S-E competencies (e.g., Bailey et al., 2019; Blad,
2019; Bridgeland et al., 2013; Eccles & Roeser, 2011; Makkonen, 2004; Rutledge, 2015).
This study describes the ways in which social-emotional learning (SEL) is being included
in high school advisories; examines how this in turn influences student engagement and
T-S relationships; and explores relationships with perceptions of academic achievement,
socioeconomic status (SES), and gender. Findings demonstrate the themes and patterns
found in anecdotally effective advisory programs and contribute to the knowledge of
relationships among SEL and SES and gender, of SEL’s influence with adolescents, and
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Chapter 3: Methodology
The purpose of the study is to describe the ways in which social-emotional
learning (SEL) is being included in high school advisories and examine how this in turn
influences student engagement and teacher-student (T-S) relationships, as well as explore
associations with perceptions of academic achievement, socioeconomic status (SES), and
gender.
Research Questions
Overview Question
How does social-emotional learning in high school advisory influence student
engagement and success?
Subquestions
● How is one high school in the northeastern United States incorporating SEL into
advisories?
● In what ways do elements of SEL in advisory influence student engagement,
teacher-student relationships, and perceptions of academic achievement?
● Are there any differences based on gender or socioeconomic status in
engagement, teacher-student relationships, and perceptions of academic
achievement?
Methodological Overview
This mixed methods study seeks to learn more about SEL at the high school level
and its influence on student engagement, T-S relationships, and perceptions of academic
achievement. While studies have identified the importance of SEL, little research has
explored the actual workings of S-E practices in high schools (Blad, 2019; Rutledge et
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al., 2015). This study focused on the potentially underutilized structure of high school
advisory (Brodie, 2014; Cervone & Cushman, 2014; Henderson, 2018; Johnson, 2009;
Patel, 2012); and examined the elements of SEL included in advisories at one high school
in the northeastern U.S. The study also explored relationships among SEL in advisory
and socioeconomic status (SES) and gender, areas where more research is needed (West
et al., 2018); and gathered participants’ perceptions of advisory in a remote learning
environment (Reich et al., 2020).
This mixed methods study utilized a convergent parallel mixed methods approach
combining a phenomenological case study design and statistical analysis in order to
provide comprehensive information (Creswell, 2014; Rossman & Rallis, 2017). A gap in
the research on advisories acknowledges that few researchers have delved deeply into the
subjective experiences of advisory participants (Anfara, 2006; Brown, 1999).
Additionally, ethnographic and observational studies are recognized as important sources
of information on adolescents (Eccles & Roeser, 2011). Pairing the qualitative and
quantitative components of this study provided a deep dive into the advisory participant
experience.
The study results in a discussion of the themes and patterns found in one
anecdotally effective advisory program in order to increase understanding and hopefully
improve practice (Guba & Lincoln, 2005). Findings contribute to the knowledge of
relationships among SEL, student engagement, T-S relationships, and academic
achievement; and differences based on SES and gender. Findings add to the body of
knowledge around SEL’s influence with adolescents, and to information on advisory in a
remote learning environment.
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Rationale for Mixed Methods Study
This mixed methods study explored how SEL in high school advisory influences
student engagement, T-S relationships, and perceptions of academic achievement from
the perspectives of administrators, advisors, and students. The choice to utilize a
convergent parallel mixed methods approach combining a phenomenological case study
design and statistical analysis was made from a pragmatic worldview (Creswell, 2014). A
combination of interviews, observations, artifact analysis, and a quantitative student
survey furnished the most comprehensive information: (a) explored what aspects of SEL
exist in advisory and its influences upon student engagement, T-S relationships, and
perceptions of academic achievement; and (b) examined differences based on gender and
SES (Creswell, 2014).
A qualitative exploration through interviews, observations, and artifact analysis
provided a deep understanding of participants’ experience in advisory (Creswell, 2014;
Rossman & Rallis, 2017). The phenomenological approach is complementary to an emic
perspective and appropriate to use when studying an activity where it is important to
understand the individual actors’ points of view, such as high school advisory (Beaudry
& Miller, 2016). The case study design provided a focus on exploring an anecdotally
effective advisory program (Yin, 1994). The qualitative aspects of the study allowed the
construction of understanding using the various participants’ views of advisory and
allowed the inductive development of a pattern of meaning (Creswell, 2014). In-depth
interviews contributed to addressing a gap in the research of subjective experiences of
advisory participants (Anfara, 2006; Brown, 1999). Observations allowed information to
be gathered directly from the actual setting of high school advisory and are recognized as
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“the best technique to use when an activity, event or situation can be observed firsthand”
(Merriam & Tisdell, 2016, p. 139). Artifact analysis of school policies and website
documents provided a written record of the district’s and school’s official stance on SEL
and advisory and helped to increase understanding and create a fuller picture (Rossman &
Rallis, 2017). Fieldwork that uses interviewing in conjunction with observation and
artifact analysis allows for triangulation of data to help substantiate findings (Merriam &
Tisdell, 2016).
A quantitative survey using Google Forms via email allowed for rapid,
inexpensive collection of information from a broad sample of high school senior advisory
participants (Creswell, 2014). Information collected from students included: (a)
demographic data (i.e., gender, age, number of years participating in advisory); (b)
elements of SEL included in advisory and frequency; (c) and variables involving
perceptions of T-S relationships, student engagement, advisory’s effect on academic
achievement, and the value of advisory. A descriptive statistical exploration of
relationships among these variables provided a more complete picture of findings. The
survey also gathered qualitative data around the experience of advisory in a remote
learning environment.
The mixed method approach provided a rich source of information and greater
reliability of findings, as well as allowed a focus on gaps in the existing body of
knowledge (Anfara, 2006; Brown, 1999; Creswell, 2014; West et al., 2018). A pragmatic
approach combining the deep insight and meaning gained through qualitative exploration,
together with the frequencies and relationships found in the quantitative investigation of
variables, in a concurrent design with comparison and interpretation of findings, provided
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the most thorough view of high school advisories (Figure 5) (Beaudry & Miller, 2016;
Creswell, 2014).
Figure 5
Convergent Parallel Mixed Method Design
Phenomenological Case Study with Quantitative Survey

Sample
The sample for this mixed method phenomenological case study with statistical
analysis was one mid-size suburban high school in the northeastern U.S. The criteria for
choosing the site were a suburban high school known anecdotally to be using the
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advisory structure effectively, and to be in the mid-range for enrollment, achievement,
and socioeconomics. The high school has approximately 750 students in grades 9-12 with
a minority enrollment of 17%. Methods were purposeful and utilized both (a) critical
sampling, in that the chosen site provided a good opportunity to observe the phenomenon
of what is considered an effective advisory model; as well as (b) convenience sampling
due to site willingness and access (Beaudry & Miller, 2016; Rossman & Rallis, 2017).
Originally six high schools were identified that fit the approximate size, location,
and advisory use criteria. Three of these were eliminated due to following a prescribed,
purchased advisory curriculum. Two were eliminated due to socioeconomic status being
well above the average range.
In order to gain a good understanding of the experience of participants in these
advisories, sampling involved high school seniors since they have experienced advisory
for the longest period of time. The study had sought to also interview five to seven high
school seniors for a deeper understanding of their experience in advisory; however, the
researcher was unable to recruit any students, either by volunteering, or at their teacher’s
recommendation or request. The researcher believes the stress of the pandemic, the
changes in the way advisory is done, as well as the impact of virtual participation on
engagement created this effect, as surmised from survey comments. The survey was
given electronically to all high school seniors at the school, which involved 166 students.
The sample also included one high school administrator and three advisory teachers as
interviewees. Observations of four high school advisory classes were conducted.
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Data Collection
Data collection for the study progressed at a much slower pace due to the
conditions of the global COVID-19 pandemic. Data collection was originally targeted to
take place in October and November of 2020; however, the case study site was still in the
midst of having staff and students adjust to the unusual learning requirements and
schedules. Data collection was postponed until the staff and students had additional time
to adjust to these new schedules and learning structures, and took place from November,
2020 through January, 2021. Advisory time was modified to being held virtually once a
week for 30 minutes using a Zoom platform. A curriculum with slide presentation was
created by a staff member dedicated to increasing SEL practices. The lessons and
slideshow were provided to the advisory teachers each week for use during advisory time.
This was a very different model than what had previously been in place and staff and
students needed time to adjust. In addition, the stressors of the pandemic throughout
participants’ lives demanded a slower pace.
The data collection involved a focus on high school seniors, since they had
experienced advisory for the longest period of time. Data was collected via (a) interviews
with an administrator and advisory teachers, (b) administration of a student survey, (c)
review of artifacts, and (d) observations of advisory classes. A research journal was kept
throughout the process to record thoughts and preliminary analytic memos and to assist in
reflexivity. Engaging in this exercise increased awareness of personal beliefs,
assumptions, and possible biases and helped to increase objectivity and trustworthiness
(Beaudry & Miller, 2016). Entry to the site was facilitated due to my standing as a fellow
educator and administrator.

SOCIAL-EMOTIONAL LEARNING INFLUENCE ON STUDENT SUCCESS

66

Interviewing
Data was collected using face-to-face in-depth interviews of 40 - 60 minutes in
length with one high school administrator and three high school senior advisory teachers
in November and December of 2020. Interviewees having different associations with the
advisory experience were chosen in order to provide a holistic view of the advisory
program. A semi-structured interview protocol was used to guide the interview, while
allowing for authenticity, development of rapport, and flexibility to ask additional
questions for clarification, elaboration, or to pursue an aspect that arose related to the
study (Merriam & Tisdell, 2016). The semi-structured format allowed the researcher to
be responsive and authentic with the interviewee and create a rapport, while remaining
neutral (Merriam & Tisdell, 2016). Interview questions were thoughtfully constructed,
piloted, and revised, and involved a mix of experience, opinion, feeling, knowledge, ideal
position, and background questions (Merriam & Tisdell, 2016; Yin, 1994). Please refer to
Appendix A for the Administrator Interview Protocol, Advisory Teacher Interview
Protocol, and the Adult Interview Informed Consent.
Observations
Observations of case study site advisory classes were conducted during
December, 2020 and January, 2021. Due to the classes occurring only virtually, these
observations were conducted over the Zoom platform utilized by the school.
Observations were done systematically, carefully, and in a detailed manner; they focused
upon answering the research questions of what elements of social-emotional learning
(SEL) are included in high school advisories and how this might influence student
engagement, T-S relationships and academic achievement. The alignment of the advisory
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structure, activities, and discussions taking place with SEL and S-E competencies was
observed. An observation guide was used (Appendix A), which included an a priori code
sheet to capture instances of specific SEL derived from the S-E Competencies
Conceptual Framework (Figure 6) (Beaudry & Miller, 2016).
Four advisory class observations were conducted and results coded. One advisory
class was observed twice, which provided a deeper dive into their experience, and two
other classes were each observed once, which provided breadth. Similar activities and
experiences were observed during all observations. My research activities were known to
the advisory classes; however, I was not a participant, but merely an overt observer with
my camera off and voice muted.
Artifacts
Documents from the school district and the high school websites were analyzed to
identify policies and curriculum involving SEL and advisory. This was a cyclical,
heuristic process, where artifacts were coded utilizing the S-E Competencies Conceptual
Framework to identify included elements (Merriam & Tisdell, 2016; Rossman & Rallis,
2017).
Student Survey Instrumentation
An anonymous quantitative student survey was administered to a total population
of 166 high school seniors at the case study site using Google Forms during advisory and
via student email (Appendix A). The case study site was chosen based on being
anecdotally effective in using the advisory structure, incorporating SEL, and being in the
mid-range for enrollment, achievement, and socioeconomics. Results were required to be
returned within a week, with reminder emails sent once based on rate of return. The
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instrument was a modified combination of two existing surveys. The survey captured
demographic data using two nominally scaled variables of student gender and age, and an
ordinal variable of total number of years a student had participated in an advisory. A
version of the MacArthur Scale of Subjective Social Status Youth Version (Goodman et
al., 2001) was modified to the Google Form format and included to capture student
perception of socioeconomic status on a scale of 1-10. There was a section containing 15
ordinal variables aligning with the five S-E categories identified in the conceptual
framework (Figure 6) designed to measure the elements of SEL contained in advisory
using a ratio scale. The 5-point scale ranged from Never to Always and gathered student
perception of how frequently these activities and/or discussions were included in their
advisory class. The next 15 ordinal variables were measured on a 4-point Likert scale
ranging from Strongly Disagree to Strongly Agree and were adapted from two prior
studies (McClure et al., 2010, p. 7; Washoe County School District, 2020). The items
measuring student perceptions of teacher-student relationships (items 1-6, 10) and
engagement (items 7-9) were taken with permission from the Washoe County School
District Short Form Student Climate Survey from 2011, 2015, and 2018, and while no
specific evidence of reliability or validity was given, this is an annual survey
administered since 2011 to approximately 62,000 - 64,000 students and tested and
validated with use (Washoe County School District, 2020). The survey items involving
advisory ratings (items 11-15) were adapted from a research study investigating if school
structures can impact T-S relationships and the relationships between advisory,
personalization, and academic achievement (McClure et al., 2010, p. 7). These survey
items underwent factor analysis to test interrelationships and were administered over
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three years (McClure et al., 2017). The last two survey items were open responses to
gather student perceptions about the differences with advisory in a remote environment
and what place advisory might have in remote learning.
Data Analysis
This mixed methods study utilized a convergent parallel mixed methods approach
combining a phenomenological case study design and a quantitative survey with
statistical analysis (Creswell, 2014; Rossman & Rallis, 2017). Findings were analyzed
using a conceptual framework (Figure 6) that cross-walks four primary models of S-E
competencies, including the CASEL Five Competency model (CASEL, 2019), the Big
Five model (Digman & Takemoto-Chock, 1981; McCrae & Costa, 1987; Murano et al.,
2018; Peabody & Goldberg, 1989), the OECD Big Five Domains competency model
(OECD, 2019), and the Learning and Life Competencies for High School, College, and
Career Success model (Lieber & Tissiere, 2017).
Study Participants
Understanding Our Survey Respondents
A total of 64 responses were received out of the population of 166 high school
seniors, with 60 valid responses. Survey results showed that 91% of respondents had
participated in high school advisory for four years, with 3% participating for three years,
3% for two years, and 3% for only one year. Survey respondents were evenly divided
among males and females, with 29 males (48%) and 31 (52%) females. With regard to
student age, 53% of students were 17 years old and 43% were 18 years old, with one
respondent being 16 years old and one respondent being 19 years old. Socioeconomic
status (SES) was measured using the MacArthur Scale of Subjective Social Status Youth
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Version, with students rating their perception of SES on a scale of 1 through 10, with 10
representing the people who are the best off with the most money, highest amount of
schooling, and jobs that bring the most respect, and 1 representing those who are the
worst off with the least money, little or no education, no job, or jobs that no one wants or
respects (Goodman et al., 2001). Results showed 70% of students rated themselves and
their families as being in the mid to high SES range between 6 and 8 on a scale of 1 to 10,
with no students rating themselves in the lowest categories of 1 or 2 (Table 2).
Table 2
Student Rating of Family SES on MacArthur Scale of Subjective Social Status Youth
Version
SES Scale Ratinga

a

# of Students

%

1

0

0

2

0

0

3

3

5

4

4

7

5

8

13

6

13

22

7

18

30

8

11

18

9

1

2

10

2

3

1=low SES, 10=high SES
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Understanding Advisory Teacher Interviewees
Interviews were conducted with three advisory teachers from the case study site.
There are approximately 11 senior level advisories at the school. These three advisory
teachers currently act as advisors to high school seniors and have been with their group of
seniors for all four years. Two of the advisory teachers had similar levels of experience:
each had three cycles of advisory students, advising them from freshman through senior
years. This class is the end of their third cycle. The third advisory teacher is completing
the first cycle of advisory students with this group. Each of the three advisors is a teacher
of a liberal arts area at the school. Two of the advisors each have 20 years of teaching
experience and hold Master’s degrees. The third advisor has four years of teaching
experience and holds a Bachelor's degree. When reviewing findings from the advisory
teacher interviews, the teachers will be referred to using the pseudonyms of Ms. Brown,
Ms. Doe, and Mr. Smith. Interview transcripts were shared with participants for
preliminary checks for accuracy of interpretation of responses (Merriam & Tisdell,
2016).
Understanding Administrator Interviewee
In order to provide a balance of different perspectives involved in the high school
advisory program, an interview was also conducted with a high school administrator. The
interview questions explored the evolution, purpose, and structure of advisory at the case
study site, as well as the elements of SEL included and possible influence on student
engagement, T-S relationships, and perceptions of academic achievement. The
administrator has a long history of working in education with a variety of populations K
through adult in both public and private settings, including work with vulnerable
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populations. In much of his work with vulnerable populations, the administrator stated
that “SEL work [has been] inherent,” where students “lacked so many basic
communication and social skills.”
Interview Analysis
Due to the global pandemic, interviews were conducted virtually over Google
Meet and were audio recorded and transcribed using Otter. Audio recordings were
deleted from Otter once transcribed. Transcription was then manually checked for
accuracy and coded in a cyclical four-step data analysis process using the 4-column
Interview Data Analysis Template used with permission from Jeffrey Beaudry, Ph.D.
(Appendix A). Interview data was coded in four cycles using a combination of initial,
descriptive, and in vivo methods as appropriate to capture subjective experiences and
create categories and themes (Saldaña, 2013).
Observation Analysis
Observations of four case study site advisory classes were conducted during
December, 2020 and January, 2021. Due to the classes occurring only virtually, these
observations were conducted over the Zoom platform. Advisory classes lasted between
25 and 30 minutes, with one advisory with only one student participating lasting only 16
minutes. Observation notes and S-E Competency checklist data were analyzed using a
two-part cyclical, holistic process to identify categories and themes (Saldaña, 2013). Data
was then also analyzed using codes from the S-E Competencies Conceptual Framework
(Figure 6) and the sample teaching activities that support S-E competencies as identified
by CASEL (2017).
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Student Survey Data Analysis
Survey results were taken from Google Forms in spreadsheet format. There were
64 responses received and, after elimination of repeat responses and one blank, 60 valid
responses remained, with a 36% response rate. Descriptive statistics were calculated,
including counts and percentages of categorical variables of gender, age, number of years
in advisory, and SES, as well as levels of SEL found in advisory. Results were analyzed
using the five primary SEL domains as outlined on the S-E Competencies Conceptual
Framework (Figure 6).
The survey sought to examine the frequency of SEL found in high school
advisory and whether the frequency had influence on variables of (a) perceived degree of
teacher-student relationships at school, (b) engagement in school, (c) degree advisory
positively impacts academic achievement, and (d) student perception of the value of
advisory class. Composite scores were calculated for each variable to facilitate analysis.
An overall composite score on the frequency of SEL activities and discussions in
advisory was calculated by averaging the total of the 15 measures for each student
respondent. The SEL measures were further examined by breaking them into the five
primary SEL domains, as outlined on the conceptual framework (Figure 6), and then
calculating a composite score for each domain by averaging the three measures per
domain by student. This allowed for further analysis to address the research question
about what ways elements of SEL in advisory influence student engagement, T-S
relationships, and perceptions of academic achievement.
Composite scores were then calculated for each of the variables of strength of: (a)
T-S relationships, (b) student engagement, (c) student perceptions of advisory influence
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on academic achievement, and (d) student perceptions of the value of advisory. The
strength of T-S relationship score was calculated by averaging seven individual items
pertaining to T-S relationships by student. The strength of student engagement score was
calculated by averaging three survey items for each student. The student perceptions of
advisory influence on academic achievement score was calculated by averaging two
individual survey items by student. The score for student perceptions of the value of
advisory was calculated by averaging five survey items by student.
Results were imported into SPSS statistical software for further analysis and
interpretation, including descriptive statistics, measures of central tendency, variability,
significance, and correlations. Inferential statistics were run using SPSS for each variable,
providing means, standard deviation, variance, and degree of skew and kurtosis. Plotting
of data on a histogram for each variable showed a symmetrical distribution for each, with
no excess skew or kurtosis. On box plot analysis, one outlier was found on the variable of
T-S relationship and one on the variable of influence on academic achievement. Outliers
were not removed from data analysis.
In order to address the research question to explore what ways elements of SEL in
advisory influence student engagement, T-S relationships, and perceptions of academic
achievement, a correlational analysis was run between the frequency of SEL found in
advisory and each variable of strength of T-S relationships, strength of student
engagement, perceived advisory influence on academic achievement, and student
perceptions of the value of advisory. Pearson’s correlation coefficient (r) and coefficient
of determination (r2) were calculated to determine the strength of the linear relationships
between variables, as well as the degree of shared variance in the relationship (Urdan,
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2017). Additional correlational analysis was conducted to explore any interrelationships
between the variables. Data was also disaggregated by gender and by SES levels for all
correlations to explore differences in these categories.
Qualitative comments from the two open-ended survey questions on the remote
learning environment were coded and organized thematically to determine the percentage
of respondents with similar responses, as well as to provide thick description (Lincoln &
Guba, 1985).
Artifact Analysis
Documents from the school district and high school websites were analyzed to
identify policies and curriculum involving SEL and advisory. Artifacts were analyzed
using a cyclical and heuristic coding process to create meaning from the interpretative act
of linking data and ideas (Saldaña, 2013). Data categories were compared to the S-E
Competencies Conceptual Framework (Figure 6), which includes five overarching
domains, with between 11 and 16 skill areas in each, to determine the degree of
alignment and identify included elements (Merriam & Tisdell, 2016; Rossman & Rallis,
2017).
Trustworthiness
This study was conducted as systematic research according to accepted norms for
human subjects research and was approved by the University of Southern Maine IRB.
Careful consideration was given to protect participants from harm or negative
consequences, and to balance samples and triangulate data collection to provide the most
accurate results. Findings were shared with the participating school to ensure authenticity
and increase validity (Miles et al., 2020). In an effort to provide reliability and improve
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transferability, the methods, procedures, data collection, and characteristics of the case
study site and sample have been described in detail (Miles et al., 2020). The study sought
to better understand what elements of SEL are included in high school advisories and
how this influences student engagement, teacher-student relationships, and perceptions of
academic achievement in order to inform decision makers and make improvements in
future programming.
Triangulation
This mixed method study used a combination of qualitative fieldwork, including
interviewing, observation, and artifact analysis, and quantitative survey data; this
provided strong triangulation of data to help substantiate findings (Beaudry & Miller,
2016; Creswell, 2014; Merriam & Tisdell, 2016; Miles et al., 2020).
Member Checking
Interview transcripts were shared with participants for preliminary checks for
accuracy of interpretation of responses (Merriam & Tisdell, 2016). The work was peer
debriefed and shared with my community of practice to assist in validation (Rossman &
Rallis, 2017). The final report will be shared with all participants in order to validate the
accuracy of the findings, themes, and patterns (Creswell, 2014; Merriam & Tisdell, 2016;
Miles et al., 2020).
Risk, Protection, Confidentiality
There were no foreseeable risks associated with participation in this study.
Participation was voluntary. Participants were not expected to incur any costs as a result
of participation in the research. Information from observations and interviews was deidentified to protect the privacy of all participants. Observations occurred in the regular
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classroom advisory setting via a virtual Zoom platform. Interviews took place over
Google Meet. The results of the project will be shared with the participants and
participating school districts in a dissertation format.
Data collection and participation were anonymous and kept strictly confidential.
Individuals choosing to participate in interviews were assigned a pseudonym and their
real names will not be shared. Extensive direct quotes from interview responses are likely
to be included in the final published study. Hard copies of research records were kept in a
locked file in the office of the Principal Investigator, and digital data was stored on a
password protected computer and a USM network drive. Individually identifiable data
will be destroyed after the study is complete. Please note that sponsors, regulatory
agencies, and the Institutional Review Board may review the research records. A copy of
all signed consent forms will be maintained by the Principal Investigator for at least three
years after the project is complete, after which they will be destroyed. The consent forms
are stored in a secure location that only members of the research team have access to and
were not affiliated with any data obtained during the project.
For interviews, audio recordings were used to capture participants’ dialogue. Only
the Principal Investigator had access to these recordings, which were destroyed after the
transcription was completed. Data collected may be used for future research. Upon
request, research findings will be provided to participants.
Role of the Researcher
In this mixed methods study, at times I used a validated survey instrument and at
other times I acted as a human instrument to collect and interpret data, which involves
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subjectivity and biases (Merriam & Tisdell, 2016; Miles et al., 2020). It was critical for
me to be aware of my own lens and potential bias based on past experiences and values.
As an educator for over 20 years, I have worked in a variety of settings with youth
ranging from Pre-K to 12th grade, including as the director of a mentoring program for
at-risk youth, an elementary classroom teacher, and elementary administrator. I have
witnessed firsthand the crisis in student engagement and the effects on academic and life
success. This has been especially true working in higher poverty areas.
While acting as the Director of a mentoring program serving youth grades K
through high school, I promoted S-E competency building using the Search Institute’s
Developmental Assets Framework. The Search Institute Framework has identified 40
positive supports and strengths that youth need to succeed, including external assets of
relationships and opportunities in schools, families and communities, and internal assets
of S-E strengths and values. Through the work with both one-to-one mentors and the
Kids-2-Kids peer mentoring program, activities were emphasized that supported the
development of both external and internal assets. The cornerstone of the mentoring
program was in building supportive, collaborative relationships that provided care,
challenge, and inspiration for the youth.
As an elementary classroom teacher, I spent ten years teaching a population with
a large percentage of at-risk students and families and was involved in socioemotional
related activities and strategies such as Responsive Classroom, Positive Behavioral
Interventions and Supports (PBIS), common behavioral assessments, Response to
Intervention (RTI), and trauma-informed teaching. I was involved in creating an
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afterschool program for children in need, and in attempts to enroll in a pilot of the Second
Step Social-Emotional Learning (SEL) Program K-2.
As an elementary administrator, I have continued to be involved in using
socioemotional related strategies and activities to meet student needs, including
successfully enrolling the K-5 school as a pilot site in the Second Step Social-Emotional
Learning (SEL) Program.
Based on personal experience in education, I believe that SEL is incorporated
more strongly at younger ages than at high school age levels. Both my personal
experiences and literature review have shown me that high school advisories can be one
effective mechanism for helping students develop S-E competencies.
I believe in the importance of S-E competencies and in the effectiveness of SEL. I
recognize the need to guard against this belief coloring my interpretations.
Limitations and Delimitations
Delimitations for this study include the use of one high school as the case study
sample and use of convenience sampling methods. In addition, a number of studies
examine accountability in SEL implementation and continuous improvement efforts; and
recognize the need for more assessments to be developed PreK-12 (Hough et al., 2017;
McKown, 2015; Ross & Tolan, 2018; Weissberg et al., 2015); others examine the impact
of SEL on discipline and school climate and culture (Bear et al., 2015; Hough et al.,
2017). Nevertheless, for purposes of this study, I chose not to review these bodies of
literature.
Limitations include the limited generalizability due to small sample size and
limited geographic location. In qualitative observations in a case study, concerns exist
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that the researcher’s presence can affect the climate that is being observed as well as
participant behavior. For instance, participants may behave more formally and less
naturally while first being observed, although this typically does not continue (Merriam
& Tisdell, 2016). It is important that these effects are identified and accounted for when
interpreting data (Merriam & Tisdell, 2016; Miles et al., 2020). Interviews involve
complex human interactions and variables that will determine how the interaction goes.
Such variables include the personalities of those involved, skill of the interviewer,
comfort level of the interviewee, and degree of honesty in responses (Merriam & Tisdell,
2016; Rossman & Rallis, 2017). Surveys are self-reported, subjective assessments of
skills that use an external frame of reference and only reflect the views of those who
choose to respond. This can cause differences over time and potentially reflect
differences in norms versus true differences in skills, as well as contain response style
bias (Tempelaar et al., 2020; West et al., 2016).
Summary
This mixed methods study sought to learn more about SEL at the high school
level and its influence on student engagement, teacher-student relationships, and
perceptions of academic achievement. This study has been conducted and this report
written with careful consideration given to quality to ensure findings have confirmability,
reliability, and validity (Miles et al., 2020). The study results in a discussion of the
themes and patterns found in one anecdotally effective advisory program in order to
increase understanding and hopefully improve practice (Guba & Lincoln, 2005). Findings
contribute to the knowledge of relationships among SEL, student engagement, teacherstudent relationships, and academic achievement, and differences based on SES and
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gender. Findings add to the body of knowledge around SEL’s influence with adolescents,
and to information on advisory in a remote learning environment.

SOCIAL-EMOTIONAL LEARNING INFLUENCE ON STUDENT SUCCESS
Figure 6
Social-Emotional Competencies Conceptual Framework

Note: Cross-Walk of CASEL SEL Competencies Model (CASEL, 2017), Big Five
Personality Factors Model (Murano et al., 2018), OECD's "Big Five Domains" Model
(OECD, 2019), and Learning & Life Competencies for HS, College, & Career Success
(Lieber & Tissiere, 2017).
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Chapter 4: Findings
This study describes the ways in which social-emotional learning (SEL) is
included in high school advisories, examines how this in turn influences teacher-student
(T-S) relationships, student engagement, and student perceptions of academic
achievement, and explores associations with socioeconomic status (SES) and gender.
While studies have identified the importance of SEL, little research has explored actual
SEL practices in high schools (Blad, 2019; Rutledge et al., 2015). This study examines
the elements of SEL included in advisories at one high school in the northeastern U.S.,
focusing on the potentially underutilized structure of high school advisory time (Brodie,
2014; Cervone & Cushman, 2014; Henderson, 2018; Johnson, 2009; Patel, 2012). The
study explored relationships among SEL in advisory and SES and gender, areas where it
has been recognized that more research is needed (West et al., 2018). The study also
gathered data on the workings of advisory in a remote learning environment in an effort
to learn more about this unique delivery model (Reich et al., 2020).
Using a mixed methods design, data were collected using a quantitative student
survey of high school seniors, and qualitative artifact analysis, observations of advisory
classes, and interviews of advisory teachers and school administration. This convergent
parallel mixed methods approach combined phenomenological case study design and
statistical analysis to provide comprehensive information (Creswell, 2014; Rossman &
Rallis, 2017). The study addressed gaps that exist in the research on high school
advisories and delved more deeply into the subjective experiences of advisory
participants (Anfara, 2006; Brown, 1999). The study used ethnographic and observational
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means, which are recognized as important sources of information on adolescents (Eccles
& Roeser, 2011).
Quantitative and qualitative data analysis was conducted in order to address the
research questions. The overarching question asked, “How does social-emotional
learning in high school advisory influence student engagement and success?”
Subquestions explored specifically how one high school in the northeastern U.S.
incorporates SEL into advisories, and in what ways these elements of SEL in advisory
influence student engagement, T-S relationships, and perceptions of academic
achievement. The data also explored whether there were any differences based on gender
or SES in engagement, T-S relationships, and perceptions of academic achievement.
The review of findings is organized into themed sections addressing the research
questions. The first section will review the case study site’s advisory purpose, structure,
curriculum, and alignment with best practices, as well as thoughts from study participants
on the ideal high school advisory. Obtaining a deeper understanding of the case study
site’s advisory helps to situate the findings from the data collection. The next section will
discuss findings of the elements of SEL that are most, and least, frequently included in
high school advisory according to domains and individual skills on the S-E Competencies
Conceptual Framework (see Figure 6 in Chapter 3) from the student survey, interviews,
observations, and artifacts. Subsequent sections will detail the findings on the influence
of these SEL elements on T-S relationships, student engagement, perceptions of
academic achievement, and the overall perceived value of advisory. The study found
patterns of differences based on SES, as well as some differences based on gender. These
gender and SES differences will be discussed in applicable sections. The findings also
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reveal significant patterns in relationships among the variables of T-S relationships,
student engagement, perceptions of academic achievement, and the overall perceived
value of the advisory program. A final section will review the findings around high
school advisory in a remote environment.
Findings
High School Advisory
The three advisory teachers were queried to gather information on the evolution,
purpose, and structure of advisory at the high school in order to gain a better
understanding and determine whether patterns exist consistent with prior research and
best practices (e.g., Brown, 1999; Galassi et al., 1997; Johnson, 2009). Research has
identified that high school advisory is a potentially underutilized way to meet SEL goals
(Blad, 2019; Rutledge et al., 2015). For purposes of this discussion and to protect
confidentiality, the teachers have each been assigned a pseudonym.
Evolution
The three teachers shared similar information, including that there had been a lack
of consistency and clarity, with many changes over the past 10 years. “Initially...there
was a great plan in place. All sorts of activities and things that we were going to do. And
that ended up sort of falling through...And that whole idea sort of just went away,” stated
Mr. Smith; “It's just sort of like it's cycled over again and again rather than evolving.”
Ms. Brown described that the school had been trying to do different things with advisory
time, ranging from focusing on academic intervention and assisting with catching up on
work, to primarily being a check-in and time to disseminate important information. Ms.
Doe stated that the advisory timing has “switched a million times” over the last 10 years,
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being “40 minutes, 20 minutes, twice a week, once a week...kind of all over the place,”
sharing that the best timing has been 20 minute daily advisory either in the morning or
mid-day.
In terms of the evolution of the advisory program, the administrator provided
feedback similar to that of the advisory teachers. He stated the advisory program has
existed for 10 years and “it's been called a bunch of different things. It's taken a bunch of
different forms” and the school has “tried something for two years, and then they ditch it
and then try something for one year and then ditch it. It's never been an SEL thing until
this year.” This year the principal has made it a “high priority...to get SEL work into
classrooms with more of a direct curriculum.” However, the administrator acknowledged
that “faculty are frustrated with how much has changed over the years. Just like every
year, every two years, they're asked to do something different, they have different
priorities changing. And that's really hard.”
Purpose
With regard to the purpose of advisory, the advisory teachers all discussed the
overall purpose as building relationships with students and focusing on academics, both
of which are referenced in the student handbook. In addition, the teachers described an
accreditation requirement that each student must see one faculty member other than the
guidance counselor on a regular basis. Ms. Brown expressed, “I think it's good for kids to
have somebody in the building, a staff member, that [sic] knows them as a person and not
just as a student...in my mind the intended purpose for advisory is to have connections
with a staff member.” However, the teachers stated that there is no systematic or
comprehensive plan in place. The school does structure advisory to be a small group
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experience, ranging between 12 and 18 students per advisor. Students are assigned
heterogeneously within grade levels and advisories are designed to remain consistent all
four years and with the same advisor; although, changes do occur at times due to loss of
staff or infrequently due to personality conflicts. All three teachers expressed there has
never been any training around advisory. “There really isn't much training around what to
do with your advisory,” stated Ms. Brown. The teachers agreed there has been no
advisory curriculum until this year. Ms. Doe stated, “Until this year...there has never been
any set curriculum at all for advisory” and “no bare minimum...of what you need to do.”
The administrator discussed the overarching purpose of advisory as “relationship
building between a teacher and students. And I think one of the biggest strengths is just
the opportunity to get more SEL work into the curriculum at the high school.” With
regard to SEL in the curriculum, he stated that, “Students encounter that and they are able
to talk about it and they have a safe place to talk about those issues.”
Curriculum
This year the school has provided an advisory curriculum containing lessons for
advisors to use in the remote advisory classes. Each lesson is in a slideshow format and
contains an icebreaker question to kick off discussion; many contain a brief related
informational video. According to the three teachers interviewed, the new curriculum has
been met with mixed reviews from faculty. Topics have a brain science and SEL focus
and include setting boundaries, handling difficult conversations, and regulating emotions.
Faculty did not receive training and comfort levels were very dependent upon an
advisor’s personality and skills. “There was a little bit of anxiety around the curriculum,
just because obviously it's not something that we're used to teaching in that way,” and
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“teaching [some of the lessons] is definitely not something that everybody was
comfortable with,” stated Ms. Brown. Ms. Doe felt that the curriculum may be a useful
tool to assist faculty, and may be helpful “for people who aren't having these
conversations at all, that's maybe, that's a start for them.” Mr. Smith stated that the
curriculum is helpful in facilitating conversations and building T-S relationships and “I
would not have known these things about them if the curriculum had not been in place for
me to engage with them using it. Otherwise, I think, you know, if they just kind of hang
out and see this as an opportunity to sort of decompress, I wouldn't get to that.” Mr.
Smith expressed:
I appreciate the fact that we have curriculum in place that we can follow, because
I feel like if we were just sort of left on our own to have advisory, you know, what
would we end up doing? I don't know. I think I would be lost for what to share
with them, because it's awkward enough as it is to be remote.
According to the administrator, this year’s curriculum (2020-21) is new and
currently being created in conjunction with the guidance counselor, and is designed to be
“a standardized lesson that teachers can present remotely; they're all slideshows right
now.” Topics to be included in the curriculum include an SEL focus of emotional
regulation, self-management, decision making, problem solving, engaging with others,
team building, and brain science. The administrator discussed some of the challenges
with an advisory curriculum:
The hardest thing about making an advisory curriculum for teachers to teach is
that teachers have a huge range of what they're comfortable teaching and how
equipped they feel to teach these things. Trying to do a lesson that is meaningful
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for students, try[ing] to put in things that allow teachers to go there if they want
to, and allow them to not go there if they don't want to. But students obviously
then get a very different experience depending on whose advisory they're in,
because we know how much teachers vary. [Advisory is] not self-selecting like a
subject area is.
The administrator discussed that, “There's been no training for teachers on
advisory or SEL. Teachers undergo trainings once in a while on things that do relate to
the topic, but there has not been anything specific to advisory.” The administrator
discussed wanting to build in more professional development in the spring and next year
and stated that “trainings could help level that playing field to get teachers more equipped
to do this work.” He also acknowledged that “anytime you try to prescribe curriculum,
and do a one-size-fits-all, it's not going to be good for all teachers” and that “it can be
really hard to do, creating a lesson that 14-year-olds and 18-year-olds can both engage
with in a meaningful way...creating work that is relevant to that huge developmental
difference between freshmen and seniors.” He specified, however, that this is the
eventual goal.
Ideal Advisory
The interview sought to capture the participants’ views on what an ideal high
school advisory would involve. The teachers shared common desires for prioritizing
relationships, connecting with a staff member, social and academic focus, consistency,
and training. Mr. Smith also discussed the importance of a consistent, long-term plan that
has staff buy in and is required to be followed, that “we are going to see...to the end...so
that they know they're going to have to try.” There would be a “focus on what is working
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and how to tweak and improve what's already working, so that we can...perpetuate
success,” stated Mr. Smith. Ms. Doe emphasized that the ideal advisory would contain
“15 kids or less [sic], same group for four years, five days a week for at least 20 minutes,
consistently, [to] really get to know those kids.” Ms. Doe stated there should be
requirements for “the basic things you need to do, like, check your kids' grades, check in
with them...maybe a list of activities and people can choose which one they think is right
for their advisory.” Ms. Doe emphasized that it needs to be geared specifically towards
different age groups, that “it just can't be one-size-fits-all,” and training should include
the different stages of adolescent development over the course of high school.
Reflecting on an ideal high school advisory going forward, the administrator
stated that “in a perfect world, I would not have SEL going through advisories because I
would have students in some type of wellness class for years...in which they're tackling
these issues and talking about things that we cannot put on to advisory teachers like sex
ed, or drug and alcohol awareness.” He stated that “would be a separate curriculum
taught by people who are equipped to teach it and comfortable teaching it.” He described
advisory as being:
more about relationship building and helping students with executive functioning
and organizing their notebooks and getting their homework in order and how do
you talk to the teacher you're having struggle with, and, you know, if you have a
close relationship, helping them through things that are going on at home or with
a friend or whatever, and that would be the main focus of advisory.
How SEL is Incorporated into Advisory
In order to best understand what elements of SEL are incorporated into high
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school advisory and with what frequency, findings from multiple sources were reviewed
and synthesized, including student surveys, observations of advisory, interviews, and
artifacts. The different sources provided strong support for findings about the SEL
domains and activities that were found most frequently in this case study high school’s
advisories.
Student Survey Results
Survey results were examined to determine how SEL is incorporated into high
school advisories and what types of activities and discussions take place in advisory.
Findings were aligned with the S-E Competencies Conceptual Framework (see Figure 6
in Chapter 3). Results show that the domains of Social Awareness/Openness,
Relationship Skills/Social Efficacy and Responsible Decision Making/Task Performance
occur most frequently in advisory, with the domains of Self-Awareness/Emotional
Regulation and Self-Management/Conscientiousness occurring least frequently (Table 3).
Results were further broken down and examined to determine specifically which
activities and discussions occur in advisory and at what frequency. When examining
activities or discussions that happen frequently or always, findings show that 53% of
students identified treating others with respect and kindness, 46% of students identified
communicating clearly, 44% identified making good decisions, and 41% identified
responsibility to be a good citizen. For activities and discussions that happen rarely or
never during advisory, 77% of students identified reflective journal writing, 46%
identified discussing feelings and how to manage emotions, 46% identified ways to
manage stress, 38% of students identified how to overcome barriers, and 38% identified
resolving conflicts (Table 3).
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Table 3
Frequency of SEL Activities Found in High School Advisory
SEL Domains/
Activities

0=never

1=rarely

2=
sometimes

3=
frequently

4= always

n

%

n

%

n

%

n

%

n

%

Discuss feelings & how to
manage emotions

9

15

19

31

23

38

8

13

1

2

Identify strengths/
weaknesses

3

5

19

31

21

34

14

23

3

5

33

54

14

23

12

20

1

2

0

0

Ways to manage stress

12

20

16

26

17

28

10

16

5

8

Set goals/plan how to do

3

5

18

30

22

36

8

13

9

15

How to overcome barriers

3

5

20

33

22

36

11

18

4

7

See others’ point of view

5

8

10

16

27

44

14

23

4

7

Appreciating differences

2

3

16

26

20

33

15

25

7

11

Treat others with respect &
kindness

3

5

6

10

19

31

14

23

18

30

Communicating clearly

6

10

4

7

22

36

17

28

11

18

Teamwork, collaborating,
helping others

3

5

8

13

27

44

11

18

11

18

Resolving conflicts

9

15

14

23

24

39

8

13

5

8

Problem solving

8

13

10

16

25

41

11

18

6

10

Making good decisions

5

8

7

11

21

34

17

28

10

16

Responsibility to be a
good citizen

9

15

9

15

17

28

13

21

12

20

Self-Awareness/Emotional
Regulation

Reflective journal writing
Self Management/
Conscientiousness

Social Awareness/ Openness

Relationship Skills/Social
Efficacy

Responsible Decision
Making/Task Performance

n = Number of students
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Observations
In terms of the elements of SEL that were observed in the advisory classes, the
domains observed most frequently were consistent with those identified in the student
survey. These included Self-Management/Conscientiousness, Relationship Skills/Social
Efficacy, and Responsible Decision Making/Task Performance. Specific activities
observed within each domain included having an accurate self-perception, goal setting
and planning, treating others with kindness, relationship building, communicating clearly,
collaborating and helping others, analyzing situations, and making good decisions.
Information gathered from observations was also compared to the sample teaching
activities that support S-E competencies—as identified by CASEL (2017)—in order to
analyze the degree of alignment. Teaching activities included self-management using
goal setting and planning to develop a new habit; self-awareness in identifying emotions
in certain scenarios and understanding the science of emotions; social awareness
demonstrated in respect for others; and relationship skills shown in efforts to encourage
communication. Overall in the advisory class observations, a minimal number of SEL
activities and discussions were observed due to the quiet and unengaged nature of the
classes in the remote environment.
Advisory Teacher Interviews
The findings from the interviews with the advisory teachers serve as further
evidence of the elements of SEL found in high school advisory. The three interviewees
shared information about what types of activities occur in their advisory classes. This
information helped to answer the research question about what elements of SEL are
included in high school advisory, and was viewed using the S-E Competencies
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Conceptual Framework (Figure 6 in Chapter 3). Consistent with findings in prior
research, the activities and discussions that occur in advisory are very advisor-dependent
and differ greatly among high school advisories (e.g., Blad, 2019; Cervone & Cushman,
2014; Galassi et al., 1997; Johnson, 2009; Patel, 2012; Phillippo, 2010). Mr. Smith stated
that, “Right now the kids’ advisory experiences are so radically different depending on
what the teacher they have does.” Activities ranged from simply a time to hang out and
decompress, to receiving important information, progress reports and pictures, to
planning how to improve grades, playing games, having celebrations, and setting goals.
Some advisors see their role as creating a family or village environment, although there is
“not really a system in place that says ‘Here are the activities that advisory is going to do.
This is going to sort of create this village environment within the advisory that will, you
know, have some sort of lasting emotional impact on the students,” stated Mr. Smith.
Some advisories are described by Ms. Brown as “talkative” and “intimate,” with
“conversations there about what's going on in their lives and sharing things.” Mr. Smith
stated that the advisory experience really “all depends on [the advisor’s] personality and
what they're comfortable with,” with some “keep[ing] their distance and other teachers
who really go out of their way to create that family environment.” Ms. Brown agreed,
stating, “We have a lot of teachers in the building that go out of their way to make it...an
enjoyable experience and kind of make a really close-knit group that kids enjoy going to
and spending time with.” Mr. Smith stated:
Sometimes I feel like maybe I should be doing that. So, I think...if we had some
sort of system, where we were expected to do that, I think it would push me
outside of my comfort zone. To do that for the benefit of the kids.
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Ms. Brown expressed a similar sentiment, stating, “I just feel like I kind of missed
out on the opportunity of trying to make my group a little bit more close-knit. But I think,
you know, in the future, that would be one of my goals.” Ms. Doe stated that, “there's
[sic] some people who put a lot into their advisories and get a lot out of their advisories.
It's one of those things where people don't realize you kind of get out of it what you put
in.”
In order to address the research question of what elements of SEL occur during
advisory, the types of activities and discussions the teachers described as happening
during advisory were analyzed and compared to the S-E competencies. Results consistent
with findings on the student survey emerged from this analysis. In terms of domains
mentioned as occurring most frequently in the interviews, Relationship Skills/Social
Efficacy was the greatest (27 occurrences), followed closely by Responsible Decision
Making/Task Performance (13 occurrences), and Social Awareness/Openness (11
occurrences). Respect for others, communication, collaboration, good decision making,
and being a good citizen were discussed, consistent with the areas noted as happening
most frequently by students (see Table 3 above). The domains seen the least frequently
were Self-Awareness/Emotional Regulation (8 occurrences) and SelfManagement/Conscientiousness (10 occurrences). Specific activities around stress
management, how to overcome barriers, resolving conflicts, managing emotions, and
identifying strengths and weaknesses were mentioned infrequently, if at all, during the
interviews. This is again consistent with student responses of SEL activities seen less
frequently (see Table 3). This corroborates findings on the student survey and helps
triangulate the data (Beaudry & Miller, 2016; Creswell, 2014; Merriam & Tisdell, 2016).
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Administrator Interview
The administrator stated he is “fully supportive [of] advisory. I think it's a good
program...I think it is a good avenue to get some SEL work in there.” The administrator
stated he “prioritizes SEL work in the school” for:
students, those skills that they need, which are more basic skills than engaging in
academic reading classes, because if you are having social problems, if you're
having high anxiety, if you're having depression, if you're having trouble with
your family, at home, with your past trauma, all those things can stop you from
engaging in classes at all, on any level, [so] you really need to address those
things before we get into the academics.
Artifacts
Artifact analysis of school policies and website documents provides a written
record of the district’s and school’s official stance on SEL and advisory and helps to
increase understanding and create a fuller picture (Rossman & Rallis, 2017). The
overarching district educational philosophy incorporates many foundational S-E
competencies, including emphasizing that all students become effective communicators
and problem solvers; and become responsible, accountable, socially competent, and
globally-aware citizens. The district vision and mission includes a three-year plan for
improving academic and social-emotional outcomes. The documents prescribe that all
district staff, both instructional and non-instructional, develop understanding of adverse
childhood experiences and trauma. In addition, the plan calls for instructional personnel
to work together to refine and expand an SEL curriculum. The district’s philosophy and
commitment to SEL is aligned with evidence of correlations of SEL to increases in
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academic achievement and positive behavioral outcomes, greater student success in
economic and life outcomes, and decreases in negative outcomes (e.g., Belfield et al.,
2015; Durlak et al., 2011; Taylor et al., 2017).
At the school level, the vision and mission re-states the district educational
philosophy and commitment to developing 21st century skills; these include foundational
S-E competencies such as effective communication, problem solving, taking
responsibility, accountability, social competence, and becoming globally-aware citizens.
The high school mission, while emphasizing healthy development, also includes ensuring
students become informed citizens, and that all members of the school community feel
safe, valued, and respected. Specific academic, social, and civic outcomes are detailed for
high school students; these include S-E competencies of collaboration and teamwork,
communication, problem solving, respect for others, acceptance of responsibility, conflict
resolution, appreciation of diversity, helping others, and being a good citizen. The high
school also has a set of core values which further emphasize S-E competencies:
perseverance, grit, overcoming barriers, respecting others, having integrity, being
dependable, and showing empathy. SEL programs have been shown to increase these
noncognitive skills (e.g., Belfield et al., 2015; Durlak et al., 2011; Taylor et al., 2017).
The high school includes a section of its website dedicated to supplying students with
supportive resources to help manage emotions and develop creativity.
The student handbook includes a section specific to high school advisory and
states that the program is designed to have small groups of students, each with one staff
member as advisor, create supportive four-year communities to encourage relationship
building, development of social and academic skills, and provide a foundation to prepare
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students to have a strong sense of self and citizenship, and be successful in learning and
life. This is in alignment with research showing the purpose of advisory is to provide a
personalized experience and help develop positive relationships between students and
teachers (Brodie, 2014).
When including all data references on both the district and high school levels, and
coding according to the S-E Competencies Conceptual Framework (Figure 6 in Chapter
3), the areas most frequently mentioned were the following: having ethical, social, or
civic responsibility; communicating; problem solving; showing respect for others; and
building relationships. A number of other areas were mentioned as well, including
collaborating, working cooperatively, engaging socially, having perseverance/grit, being
globally aware, showing empathy, and having integrity. In terms of domains seen most
frequently in the artifacts, Relationship Skills/Social Efficacy was the greatest (22
occurrences), followed closely by Social Awareness/Openness (17 occurrences) and
Responsible Decision Making/Task Performance (15 occurrences). The domains seen the
least frequently were Self-Awareness/Emotional Regulation (6 occurrences) and SelfManagement/Conscientiousness (9 occurrences). These findings are consistent with
results from the student survey (see Table 3).
Summary of How SEL is Incorporated into High School Advisory
Synthesized findings from the student survey, observations, interviews, and
artifacts all provide corroborating evidence of the SEL domains and activities found most
frequently in this case study high school’s advisories. The specific domains found were:
Relationship Skills/Social Efficacy, Social Awareness/Openness, and Responsible
Decision Making/Task Performance. The specific SEL domains that were found the least
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were Self-Awareness/Emotional Regulation and Self-Management/Conscientiousness.
This provided a good foundation for (a) looking more deeply into how these SEL
elements influence T-S relationships, student engagement, and perceptions of academic
achievement, and (b) determining if there are differences based on gender or SES.
SEL Influence on T-S Relationships
When exploring the research question around how elements of SEL in high school
advisory influence T-S relationships, findings from multiple sources were reviewed and
compared: These were the student survey, interviews, observations, and artifacts.
Findings suggest that moderate positive associations exist between the elements of SEL
in advisory and the strength of T-S relationships.
Results from the student survey on measures of T-S relationships show that 80%
of students agree or strongly agree that adults at their school care about how they are
doing (Figure 7). In order to address the research question—to explore what ways
elements of SEL in advisory influence T-S relationships—I conducted a correlational
analysis between the frequency of SEL found in advisory and the strength of T-S
relationships. Findings show moderate positive associations between the frequency of
SEL found in advisory and the strength of T-S relationships (r=.255) (Table 4). When
data are disaggregated by gender, findings show moderate positive associations for
females (r=.364) and weak positive associations for males (r=.175) (Table 5). A
significant association was found between the frequency of SEL in advisory and T-S
relationships (r=1.00, p<.01) at the lowest level of SES rating, a level 3; however, with
only three cases in this category, confidence intervals could not be calculated (Table 6).
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Figure 7
Student Perception of T-S Relationships

Table 4
Correlations with Frequency of SEL in Advisory
Frequency of SEL

Variables

M

SD

Pearson’s r

r2

Perception of T-S
Relationships

3.02

0.46

.255*

.065

Student Engagement

2.74

0.59

.300*

.090

Perceived Influence on
Academic Achievement

2.77

0.63

.444**

.197

Value of Advisory

2.91

0.48

.550**

.303

Note. N = 60. * p < .05 ** p < .01
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Table 5
Correlations with Frequency of SEL in Advisory by Gender
Frequency of SEL

Males

Variables

Pearson’s r

Females

r2

Pearson’s r

r2

Perception of T-S
Relationships

.175

.031

.364*

.132

Student Engagement

.233

.054

.395*

.156

Perceived Influence on
Academic Achievement

.254

.065

.565**

.319

.520**

.270

.574**

.329

Value of Advisory

Note. Males n = 29, Females n = 31. * p < .05 ** p < .01

Findings from the advisory teacher interviews support the influence of SEL
elements on T-S relationships. Ms. Brown stated that, “a lot of kids...eat up advisory and
take it as an opportunity to connect with a staff member, and have conversations with
classmates that maybe they don't get to normally see.” Mr. Smith discussed how students
“will just end up talking to you about stuff and then you're making personal connections
with them based on a common interest or...an interest you don't have that you're willing
to listen to them talk about.” Mr. Smith also described that advisory can provide a unique
opportunity to get to know students; this would not necessarily happen during academic
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classes. He discussed one instance where a connection with a student was made through
discussing college sports during advisory. This was a student who was quiet in academic
class, and Mr. Smith stated:
It's strange how...without advisory that opportunity would never have presented
itself. I would have left...thinking of her…[as] a kid who did well in school but
not very...friendly, outgoing and, you know, it just mattered, what it took was the
opportunity to express an interest and...to find out.
Ms. Doe stated, “When it works well, kids can really make great connections with
staff members and have somebody in the school that they have a really good connection
with.” Mr. Smith discussed that, “Even kiddos that are in my advisory that I don't feel
like I've established a strong bond with, they still come to me with questions about things
that were in their minds and they think advisory teachers should know.” Ms. Doe also
discussed the influence of advisory on students’ relationships with other teachers in the
school, and how an advisor can:
facilitate good relationships with my kids and other teachers. So if there's a
conflict...I try to go to the teacher, get that perspective, and then come back to the
conversation with a kid and either troubleshoot or sit down with the kid...this is
how you need to say this email or how you communicate with them. So I really
try to facilitate positive relationships with my kids and teachers.
From Ms. Doe’s perspective, advisory is “one of the things that makes my job
worthwhile.” Ms. Doe described that one of the advisory groups “made me a scrapbook
when they graduated where each kid made me a page. It's one of my most treasured
possessions.”
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The administrator provided similar feedback during the interview and discussed
that:
a lot of the teachers are on board with having some kind of advisory because they
do get to create relationships with students that are different from the classroom.
They track with the students all the way from 9th to 12th grade, so you really do
get to know the students in your advisory over the course of four years.
The administrator stated that advisory is “a good time during the day to develop
those relationships. The thing that most helps struggling students succeed is one positive
relationship. Advisory is another avenue to get that that's not...hampered by a grade in the
picture.” He also discussed the overall purpose and long-term influence of advisory and
SEL on relationships for students that “when they go on to life in the workplace, they
can...have interactions with colleagues that are productive [and] in personal relationships
too outside of work.” In terms of the overarching purpose of advisory, he stated it is “the
relationship building between a teacher and students.”
Little evidence of T-S relationship was discerned from observations of the
advisory classes; however, this is likely due to the detrimental impact of the remote
environment on participation and bonding. These findings will be discussed in more
detail later in this chapter.
Findings from artifact analysis show evidence to support T-S relationships are a
priority in advisory. The high school student handbook includes a section specific to
advisory and states that the program is designed to have small groups of students, each
with one staff member as advisor, create supportive four-year communities to encourage
relationship building.
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Findings from the student survey, interviews, observations, and artifacts suggest:
The elements of SEL found in advisory, of which the most frequent include relationship
skills, social awareness and openness, and responsible decision making and task
performance, influence the strength of T-S relationships. Findings suggest this influence
may be stronger for students at lower SES levels as well as for females.
SEL Influence on Student Engagement
In order to address the research question—to explore what ways elements of SEL
in advisory influence student engagement—I analyzed results from the entire data
collection. Findings from the student survey and advisory teacher interviews suggest that
the elements of SEL in advisory have a positive influence on student engagement.
Results from the student survey measures involving strength of student
engagement show that 66% of students agree or strongly agree that school is interesting
and they belong (Figure 8). Results from a correlational analysis, run between the
frequency of SEL found in advisory and the variable of strength of student engagement,
showed moderate positive associations between the frequency of SEL found in advisory
and strength of student engagement (r=.300) (Table 4). When examining data
disaggregated by gender, results for males (r=.233) and females (r=.395) were similar,
with females showing slightly stronger positive associations (Table 5). When examining
associations by SES level, strong positive associations were found between the frequency
of SEL in advisory and student engagement for SES level 3 (r=1.00, p<.01) and level 5
(r=.836, p<.01) (Table 6). As SES levels increase, associations decrease in strength, with
SES level 8 having a weak negative association (r=-.178) (Table 6).
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Findings from advisory teacher interviews, designed to explore the ways elements
of SEL in advisory influence student engagement, also support a positive influence. Ms.
Doe stated that advisory influences student engagement:
100%, absolutely. Especially for kids...who are struggling and kids who aren't
necessarily part of sports, they're not part of clubs, they're not part of anything
else...that can be their one connection to school that kind of keeps them coming
back and keeps them going.
Ideally, Mr. Smith states that advisory can:
encourage kiddos to...basically play to their strengths and find their niche in the
school. And what's...the hook that's going to keep them wanting to come back
every day? There are other things, if academics isn't the hook, what is the hook?
Study findings show that the elements of SEL most frequently found in high
school advisories at the case study site involve relationship skills, social awareness and
openness, and responsible decision making and task performance. Findings suggest that
these elements do influence student engagement, with the influence being stronger for
students at lower SES levels, and slightly stronger for females.
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Figure 8
Degree to which Students are Engaged in School
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Table 6
Strength of Correlations (Pearson’s r) by SES Level

SES Levels
Correlations
3

4

5

6

7

8

Sample size (n)
(3)

(4)

(8)

(13)

(18)

(11)

1.00**

.462

.516

.404

.212

.009

1.00**

.379

.836**

.474

.266

-.178

.866

.783

.365

.183

.315

-.577

.982

.783

.850**

.205

.388

-.014

1.00**

.962*

.654

.739**

.731**

.877**

.866

.522

-.071

.605*

.290

-.097

.982

.522

.459

.486

.442

.272

.866

.302

.311

.565*

.202

.139

.756

1.00**

.600

.650*

.842**

.606*

.982

.302

.820*

.470

.345

.266

SEL – T-S Relationship
SEL – Student Engagement
SEL – Academic
Achievement
SEL – Value of Advisory
T-S Relationship – Student
Engagement
T-S Relationship –
Academic Achievement
T-S Relationship – Value of
Advisory
Academic Achievement –
Student Engagement
Academic Achievement –
Value of Advisory
Student Engagement –
Value of Advisory

* p < .05 ** p < .01

SOCIAL-EMOTIONAL LEARNING INFLUENCE ON STUDENT SUCCESS

108

SEL Influence on Perceptions of Academic Achievement
When exploring the research question—how do SEL elements in high school
advisory influence student perceptions of academic achievement—I reviewed and
compared findings from multiple sources in order to deeply understand and triangulate
the data. The data support that SEL elements provide the foundation necessary for
engaging in academics. Findings from the student survey, interviews, observations, and
artifacts suggest that moderate positive associations exist between the elements of SEL in
advisory and student perceptions of advisory’s influence on their academic achievement.
There is a notable difference between males and females on this measure, as well as
among SES levels.
Results from the student survey measures, involving student perceptions of
advisory influence on academic achievement, show that 70% of students agree or
strongly agree that advisory has had a positive influence on their academics (Figure 9).
Results from a correlational analysis, run between the frequency of SEL found in
advisory and the variable of strength of perceived advisory influence on academic
achievement, showed moderate positive associations (r=.444) (Table 4). Results also
showed a 20% shared positive variance between these variables (r2=.197). When
disaggregated to examine differences between genders, notable differences were seen,
with a strong positive association found for females (r=.565) with a 32% shared variance
of (r2=.319) (Table 5). Results for males showed a weak positive association (r=.254)
(Table 5). These results seem to indicate that the frequency of SEL in advisory has a
greater influence on female students’ perception of positive impacts on their academic
achievement than it does for males. When examining data by SES, strong positive
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associations were found between the frequency of SEL in advisory and perceived
academic achievement for the lower SES levels of 3 (r=.836) and 4 (r=.783), with weak
positive associations to a moderate negative association with increases in SES levels
(Level 8, r=-.577) (Table 6). These findings suggest that the influence of SEL in advisory
is much stronger for students at lower SES levels; this is consistent with findings from
prior research (e.g., Hamedani et al., 2015; Jones & Bouffard, 2012).
Figure 9
Student Perception of Influence of Advisory on Academic Achievement

Data from advisory teacher interviews supports the influence of SEL elements in
advisory on academic achievement. When addressing the influence of SEL elements in
advisory on academic achievement, Ms. Doe shared that her students expressed that
grades and academics were one of the most important things about advisory. “When we
check in, we talk about grades, we talk about academic achievement, so I'm checking
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their grades,” stated Ms. Doe, and added, “it's just that extra reinforcement from an adult
that I think is super important.” Ms. Brown shared that during one of the previous
versions of advisory:
they had us...sit down with each of our kids and look at their grades, and say,
‘Hey, you know, it looks like you have a D or an F and so maybe that's a teacher
that you should spend some time with this week’…[and] we would schedule them
out to different teachers.
Some teachers take a more hands-off approach and check in with students for a
discussion of poor grades to help prompt their thinking about next steps. Other teachers
“check grades very regularly” and have a problem solving conversation with students, as
Ms. Doe stated, encouraging a student to “try it on your own and then if it doesn't work,
I'll...pop in and help you out with that.” Ms. Doe sees the role as helping to build “that
growing independence piece.” In terms of assisting students who are struggling
academically, Ms. Doe stated:
You have that relationship through advisory...we were able to connect and we
were able to make that plan...if you don't know the kid, and who they are as a
learner, then you can't make a plan that's really going to work for them...It isn't
that the other adults in the school weren't monitoring him, but they don't know
him in the same way.
In terms of the influence advisory and SEL might have on academic achievement,
the administrator reflected that, “ideally, a student is senior or junior, and they've been
through three or four years of advisory, they will have gained some skills, like social and
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interpersonal and emotional regulation skills that will help them academically.” He stated
that, “the goal is to lay that groundwork so that they can fully engage in academics.”
Findings from artifact analysis show additional evidence to support that SEL
elements in advisory influence academic achievement. The district vision and mission
includes a commitment to improve academic and social-emotional outcomes, with a
three-year plan to refine and expand an SEL curriculum. The high school vision and
mission emphasizes a commitment to developing 21st century skills, which include
foundational S-E competencies and specific academic, social, and civic outcomes.
Describing advisory, the high school student handbook states that advisory is designed to
have small groups of students, with one advisor, in supportive four-year communities to
encourage development of social and academic skills, and provide a foundation to
prepare students to be successful in learning and life.
S-E competencies are the foundational skills which allow for increased academic
achievement. The findings suggest that the frequency of SEL elements found in advisory
do have a positive influence on student perceptions of academic achievement. This is
consistent with findings from prior studies showing significant positive effects of SEL on
academic achievement (e.g., Durlak & Weissberg, 2007; Durlak et al., 2011; Taylor et
al., 2017). Findings show that these influences are stronger for students from lower
socioeconomic circumstances, as well as for female students.
SEL Influence on Perceived Value of Advisory
The study also examined how the elements of SEL in advisory might influence
student perceptions of the overall value of advisory. Data from the student survey shows
that the majority of respondents agree that advisory is worthwhile; there is a strong
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positive association between elements of SEL in advisory and its perceived value. Results
show that 74% of students agree or strongly agree that advisory class is worthwhile
(Figure 10). Correlational analysis findings show a strong positive association between
the frequency of SEL found in advisory and the perceived value of advisory (r=.550),
with 30% shared variance (r2=.30) (Table 4). The association is strong for both males
(r=.520) and females (r=.574) (Table 5). Examining findings by SES levels reveals that
there are strong significant associations found for low to mid SES levels (Level 3,
r=.982), with weaker positive associations progressing to a weak negative association at
higher SES levels (at Level 8, r=-.014) (Table 6). These findings suggest that elements of
SEL in advisory provide greater value to students from lower socioeconomic
circumstances.
Artifact information supports the value of advisory, with inclusion in the student
handbook emphasizing supportive, small, four-year communities of advisor and students
which are designed to provide students a foundation for success in learning and life.
Interview data from advisory teachers show concern about the students’
perception of the value of advisory. Ms. Brown expressed that, “our kids have been
through...three different systems” and they “don't really see the value in advisory because
we changed it up so much.”
As data show, the majority of students perceive advisory as worthwhile and there
is a strong positive association between elements of SEL in advisory and its perceived
value, especially for students with lower SES. Interestingly, data from advisory teacher
interviews show that teachers feel students do not see the value of advisory, primarily due
to the lack of consistency in the program.
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Figure 10
Student Perception of the Value of Advisory

Summary of SEL Influence
Correlational analysis findings show moderate positive associations between the
frequency of SEL found in advisory and strength of T-S relationships (r=.255), strength
of student engagement (r=.300), and perceived advisory influence on academic
achievement (r=.444) (Table 4). These correlational results are further corroborated by
evidence in interviews, observations, and artifacts, and seem to indicate relationships
between the greater the frequency that SEL activities and discussions occur in high
school advisory, the greater the influence on student engagement, teacher-student
relationships, and student perceptions of academic achievement. Results also show strong
positive associations between the frequency of SEL found in advisory and the perceived
value of advisory (r=.550), seeming to indicate a relationship between the greater the
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frequency of SEL activities and discussions that occur in advisory, the greater the
perceived value of advisory.
Interrelationships Among the Variables
Additional correlational analyses were run between all the variables in order to
explore any incidental associations, and were then compared to findings from interviews,
observations, and artifacts. These correlations were also disaggregated by gender and
SES to explore any differences. Relationships were found between the perceived value of
advisory and T-S relationships and student engagement, with strong relationships found
between T-S relationship and student engagement, and academic achievement and
perceived value of advisory. Slightly stronger relationships were found for females.
Noticeable patterns of differences were seen by SES.
T-S Relationships and Value of Advisory
A moderate positive association was found between the perception of T-S
relationships and the perceived value of advisory (r=.380) with 14% shared variance
(r2=.144), and a slightly greater association found for females (r=.426) than males
(r=.377) when disaggregated by gender (Table 7). When data were disaggregated by
SES, students at lower SES levels show strong positive associations (level 3, r=.982),
with weakening associations as SES increases (level 8, r=.272) (Table 6). These findings
show a moderate positive relationship between perceived stronger T-S relationships and
perceived value of advisory. Students with stronger T-S relationships perceive a greater
value to advisory; conversely, students who perceive a greater value to advisory also
perceive stronger T-S relationships. These findings were supported by advisory teacher
interview data as well. When advisory teachers were asked about the students’ experience
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with advisory, Ms. Doe stated that some “kids love advisory” and it “really depends
on...that connection” with the advisor. Mr. Smith stated that student perception of
advisory is dependent on “what their connection is with their advisory teacher,” and that
some students “look with envy towards other kiddos who have an advisory teacher who's
more engaged,” although this depends on student personality as well. Ms. Brown stated
that, “a lot of kids...eat up advisory and take it as an opportunity to connect with a staff
member.”
Findings from student survey comments provide additional evidence, with
students describing advisory as a time to “sit and talk with my advisor,” a “good time to
catch up with classmates and build relationships with your advisor,” and “a way to
connect with a teacher you've known for all of high school.” Some students lamented that
advisory is less frequent this year, stating, “It’s not every day, so it’s tough not seeing
[my advisor] as much.”
These synthesized findings seem to support prior research on the importance of
the role of the advisor in advisory success (e.g., Galassi et al., 1997; Phillippo, 2010; Van
Ryzin, 2010). Findings indicate this relationship seems to be slightly stronger for females
and for students at lower socioeconomic levels.
Student Engagement and Value of Advisory
A moderate positive association was also found between student engagement and
the perceived value of advisory (r=.388) with 15% shared variance (r2=.150), with
females showing a slightly stronger association (r=.465) than males (r=.328) when
disaggregated by gender (Table 7). When disaggregated by SES, students at lower SES
levels show significantly strong positive associations between student engagement and
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the perceived value of advisory (level 3, r=.982; level 5 r=.820), with weaker positive
associations as SES increases (Table 6).
Table 7
Correlations and Explained Variances
Pearson’s r

Variables

T-S Relationships

Student Engagement
Academic
Achievement

T-S
Relationships

Student
Engagement

r2

Academic
Achievement

r2

Value of
Advisory

r

r2

r

---

---

.784**

.615

.242

.058

.380**

.144

r

r

r2

.784**

.615

---

---

.265*

.070

.388**

.151

.242

.058

.265*

.070

---

---

.799**

.638

* p < .05 ** p < .01

T-S Relationships and Student Engagement
A strong positive association was found between the perception of T-S
relationships and student engagement (r=.784), with a 61% shared variance between the
two variables (r2=.614), and similar associations for males (r=.764) and females (r=.744)
(Table 7). Findings were also significant and strong across SES (Table 6). Advisory
teacher interviews support the association between T-S relationship and student
engagement. Ms. Brown stated that, “a lot of teachers...go out of their way to make it an
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enjoyable experience and...make a really close knit group that kids enjoy going to and
spending time with.” Mr. Smith stated that, “Even kids in my advisory that I don't feel
like I've established a strong bond with, they still come to me with questions.” Mr. Smith
also explained that oftentimes, “you may have kids from somebody else's advisory
regularly in your room,” which seems to indicate student comfort level and relationship
with certain advisors.
Findings seem to indicate that students with stronger T-S relationships also have
greater engagement in school, and conversely, students with greater school engagement
have stronger T-S relationships.
Academic Achievement and Value of Advisory
A strong positive association was also found between perceived influence of
advisory on academic achievement and the value of advisory (r=.799), with 64% of
shared variance in the two variables (r2=.638) (Table 7). When data were disaggregated
by gender, both genders showed strong positive associations, with females showing
somewhat stronger positive association (r=.838) than males (r=.772). Findings were also
significant and strong across SES (Table 6). These results seem to indicate that students
who perceive a positive influence on their academic achievement also place a greater
value on advisory; conversely, students who perceive a greater value to advisory also
perceive a positive influence on their academic achievement. Results indicate this
relationship appears strong for both genders, although slightly stronger for females.
Findings from advisory teacher interviews substantiate this as well. Ms. Doe
stated that when students were asked what they felt were the “most important things
about advisory,” “grades” was one of the top student responses. Ms. Doe also discussed
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the ability to assist students, especially those who might be at risk, to formulate a plan to
improve academics and that “you have that relationship through advisory.”
Influence of Gender and SES
In order to address the research question—exploring any differences based on
gender or socioeconomic status (SES) in student engagement, teacher-student (T-S)
relationships, and perceptions of academic achievement—I conducted a correlational
analysis between the influence of gender and SES. When data were disaggregated by
gender, results showed notable differences: Females showed stronger associations than
males between a number of variable measures except the perception of T-S relationships
and student engagement (Females [F] r=.744, Males [M] r=.764). In some variables,
much weaker associations were found for males versus females, specifically between the
frequency of SEL found in advisory and strength of T-S relationships (F r=.364, M
r=.175), and between student engagement and the perceived influence on academic
achievement (F r=.320, M r=.071). The findings on gender differences seem to indicate
that females, more than males, are positively influenced by the elements of SEL in
advisory in the areas of T-S relationships, student engagement, and academic
achievement.
Notable patterns were seen in the disaggregation of variables by SES. In general,
students with lower SES showed stronger positive associations with all variables, and
students with higher SES showed weaker associations, and even negative associations.
The two areas of exception where students across all SES had similar strong significant
associations were between (a) T-S relationships and student engagement, and (b)
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perceived influence of advisory on academic achievement and the perceived overall value
of advisory (Table 6).
These findings suggest that SEL elements in advisory are more powerful for
students of lower SES and females. Findings help contribute to gaps in the research on
adolescents around differences by SES and gender (Weissberg et al., 2015; West et al.,
2018). Findings are also consistent with prior research (e.g., Bridgeland et al., 2013;
NCCP, n.d.; Jensen, 2013).
Advisory in the Remote Learning Environment
Increasingly in our complex world, schools need to provide foundational, or 21st
century, skills in addition to standard academic offerings; they also need to consider how
to deliver these within a remote learning environment (National Research Council, 2012;
Reich et al., 2020). This year, due to the pandemic, schools have been forced to offer
learning remotely. In an effort to thoroughly explore SEL in high school advisory,
including delivery via remote learning, I gathered participants’ perceptions of advisory in
a remote learning environment through interviews and the student survey. First-hand
observations of advisory in the remote environment also contributed to the findings.
Advisory and its influence on T-S relationships, student engagement, and perceptions of
academic achievement were explored. Overall findings suggest that advisory in its
current format is less effective in a remote learning environment, with detrimental effects
shown in all areas.
Remote Advisory Purpose and Curriculum
Student responses to the two open-ended survey questions provided in-depth
information on the (a) differences in advisory in a remote learning environment and (b)
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student opinions on the role of advisory in a remote environment. Out of 60 responses,
20% of students commented on the advisory curriculum, with half of those in favor of the
increase in interactivity and benefit of the curriculum, and half expressing that they miss
having the opportunity to catch up on work or decompress. Ten percent of students felt
there was no difference in advisory other than being online, and one student expressed
that it was “just there to give information and that’s it.” Five percent of students felt
advisory had become more of a check-in versus true advisory, with one student stating “I
just see it as something to do to check in with people and that’s it.” Others lamented:
“Advisory used to be a free period in the middle of the day where I could catch up on
work. Now it’s not as important or useful” and “it's a bit more bothersome going to it
when I could be doing something else.” One student expressed concern about the
sensitivity of curriculum topics, stating that “the things we talk about during advisory
shouldn’t be forced because it never has been before. The topics are also sensitive for
some people, so I think asking for their permission would be preferable.”
For the 10% of students in favor of the new curriculum, several students
expressed, “We do more in advisory now than before it was remote,” and “Advisory is
less frequent, but is slightly more interactive now.” Two students appreciated the
curriculum, stating “I find the lessons taught motivating” and “It isn't just an extended
study hall, now there is some content involved, which while detrimental to me personally,
might be effective for other students.” These differences in student descriptions of high
school advisory prior to being remote provide further evidence of the wide-ranging
differences in the advisory experience and the degree to which the experience is advisor-
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dependent. While some lament that it is only a “check-in,” others feel it is “more
interactive.”
Going forward, 20% of students commented on curriculum in the remote
environment, suggesting topics for curriculum remotely, such as “talk[ing] about how to
cope with stress and set goals,” “working on mental health,” and “educat[ing] students on
real life problems,” and expressing this “will be more impactful on one's life.” Students
mentioned that advisory will likely continue on a virtual platform from home, incorporate
brief 30 minute lessons, and contain “more information than talking.”
Remote Advisory and T-S Relationships
In the student survey, 27% of students expressed that online advisory is not as
enjoyable as being in person, that they “miss seeing my peers and teacher in person,” “it's
not as fun as it was when we were all in the classroom,” and it is “not as personal.” One
student described how in-person advisory was different because “We talk about things
that actually matter in day-to-day life, and things we might use in the future.” Other
students expressed the different remote experience, stating “We haven't been able to see
each other and I just miss them,” and “I miss having a normal [advisory] and getting to
physically see my advisory family.”
Thirty-two percent of respondents discussed the effect remote advisory has had on
connections, including decreased attendance, participation, and relationship building.
Students described that “We don't talk as much because we are all at home and stay
quiet,” there is “less one-on-one talk with [my advisor],” and “We don’t get to have the
fun time and bonding time we usually do.” Students state that in advisory they used to
“all laugh and have fun together” and “have parties and talk as an advisory,” and “it was
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a good time to catch up with classmates and build relationships with your advisor.” Now,
students say, “there is not as strong of a bond between the class and teacher, and less [sic]
students attend,” with one student admitting not going to advisory and instead catching
up on schoolwork. Students commented on the effect remote advisory has had on
connections and relationships, with 17% stating that it is now a “place for the select few
kids who want to see their advisory teacher weekly.”
Observations provided evidence of negative effects on T-S relationships. In each
observation, before the advisory class began, students sat silently, primarily with cameras
off. In one class, the teacher and a student were observed discussing football for a minute
before class began, but that was the only one-to-one personal interaction observed. The
advisory class observations corroborated the findings from the student survey, including
the awkward silences and decreased ability for bonding with teachers and peers.
Findings from advisory teacher interviews provide further evidence of the
detrimental impact of the remote environment on T-S relationships. The teachers
expressed similar concerns involving decreased relationship building and connection
opportunities. Ms. Doe stated, “I have a lot of kids who won't come to Zoom, but they'll
stop by to see me during the week...I just have kids who are not comfortable with that big
forum. Zoom is limited in its effectiveness.” In terms of relationships, Ms. Doe stated,
“the biggest thing for me is not seeing the kids. And then it's affected their relationships
with each other because they're not seeing each other and they're not all together.” Ms.
Doe hears students expressing "I just really miss advisory.” This year Mr. Smith sees the
“advisory time window as an opportunity to sort of touch base with students with a face
that they are familiar with, trying to reach out, touch base, find out how they [are] doing.”
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In terms of the influence of the remote advisory on T-S relationships, the
administrator described the teachers’ experience with the new advisory curriculum as
mixed. He expressed that for some teachers “the lessons took up too much of the advisory
time, and it didn't give the downtime that teachers wanted with the students” to chat and
check in, while other teachers “find that time really awkward...they don't know how to
talk to students, really, I mean, like chatting in a casual way. And having some described
lessons has been helpful for them.” “Some teachers do enjoy that downtime and chatting,
and they're good at it,” stated the administrator, while for others the “described lessons
have been helpful for them...and have probably helped build those relationships.” He
described the curriculum this year as helping to “level the playing field a little bit for the
teachers.”
Remote Advisory and Student Engagement
In the student survey, 13% of students specifically discussed the differences of
remote online learning, including technical challenges of not being able to hear well, lack
of engagement and participation, and awkwardness. Students stated that “nobody ever
talks/shows up most of the time,” “sometimes the audio is terrible,” and there “isn’t as
much communication online.” “The remote learning is difficult,” stated one student, and
“not everyone participates, which causes awkward silences or lack of engagement in the
activities.” Other students described it as “terrible” and the experience of “being on
screen...is disorienting and it only makes me unfocused.” Two students expressed that it
is “much easier to forget about advisory and miss it entirely” in the remote environment.
If advisory were to continue remotely, 17% of students commented on the effect
this would have on connections and relationships. Attendance is a concern, with one
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student stating “less [sic] people will attend due to the fact that it is easy to simply feign
forgetfulness.” “There is a definite lack of participation in the Zoom calls and I feel it
would work far better in person,” stated one student. Several students shared the
sentiment that in-person advisory would be preferred, stating “I think a lot of people will
not like it as much...We seniors all got to be in class and do activities and talk. Nobody
gets to do that in person anymore, so they won't like it as much,” and “I want to go back
to seeing advisory in class at school.”
Data collected during observations validate the difficulties with student
engagement in the remote environment. Observations were consistent with many of the
findings on the student survey. In the observed advisory classes, participation rates were
low, with the attendance for each class being 5 out of 16, 4 out of 16, 6 out of 16, and 1
out of 13 students. In each observation, it was noted that most students left their cameras
turned off. In all four observations, only one student verbally responded to a question.
The remaining students responded via the chat, if at all. Advisory classes lasted between
25 and 30 minutes, with the advisory with only one student participating lasting only 16
minutes. The format of each advisory class was to present a slideshow which always
began with an icebreaker question and often included a short informational video. While
the icebreaker was designed to generate discussion, the advisory teacher in each instance
was observed answering the question and encouraging student responses. Student
responses ranged from silence, to one-word answers in the chat, to four students
providing answers via chat in one advisory, although this did not result in discussion.
Three of the four observed classes included a brief informative video related to the topic,
between 9 and 18 minutes in length. The advisory teachers remained energetic and
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encouraged student responses throughout the lessons; however, only one brief one-to-one
discussion between a student and teacher sharing examples of the brain in reactive versus
thinking mode was observed. No other students joined the discussion. The advisory class
observations corroborated the findings from the student survey, including the difficulty of
the virtual setting, low attendance, lack of participation and engagement, awkward
silences, and decreased ability for bonding with teachers and peers.
Findings from advisory teacher interviews provide further evidence of decreased
student engagement in the remote environment. The teachers all echoed similar concerns
involving poor attendance, lack of engagement and participation, and discomfort with the
virtual platform. Ms. Brown stated, “kids are turning their cameras off, kids aren't
responding to us.” Mr. Smith expressed that remote is “awkward” and “sometimes it's a
strain and kids aren't necessarily feeling comfortable.” Ms. Brown stated that many
teachers:
are really struggling...I think if we were in person, we might see a little bit more
success in it...And we also might be a little bit more comfortable with it
because...we'd be able to break that silence...essentially and try to get some more
involvement out of the kids.
The administrator discussed student engagement and the lack of participation in
advisory. He stated that, “actual advisory is, quote, unquote, mandatory. It has no teeth,
unfortunately. So attendance has been a struggle this year.” He discussed that a halfcredit incentive was added; however, this was only motivating for a portion of students
based on their needs. That being said, the administrator described the participation in the
advisory independent work, answering a question each week, and stated, “I have many
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more students taking it seriously than I expected, and not just sewing it into the
credit...And the vast majority of the students write a meaningful answer.” “I had one
student thank me for a question, because…[it] was actually really interesting to think
about,” said the administrator. He has received “feedback from a few teachers who say
that, either in general, or after specific lessons...that it went well and the class engaged
well.”
Remote Environment and Value of Advisory
On the student survey, results were mixed when students reflected on what they
thought the role of advisory might be in a remote environment. Seventeen percent of
students were uncertain about what the role might be, with 5% of students expressing that
advisory has no place in a remote environment and some expressing they “don’t really
know if there is a place now,” and feeling like “advisory doesn’t do much now. It feels as
almost [sic] there is no point.” Seven percent of students stated it will be a place to
disseminate information, 8% stated it will be the same, and one student stated that “it still
fulfills its original role.” Several students stated that it will serve as a “break from the
constant work cycle” and will be “faster” and “only once a week.” One student stated that
advisory “should be more of a priority.” Opinions were divided, with one student stating
advisory is “helpful,” and another stating it is “not as useful.” One student captured this
dichotomy, stating that, “some people will learn from the new advisory and others will
ignore it.”
Findings About Advisory in a Remote Learning Environment
Due to the global pandemic, the advisory was moved to a remote learning
environment. Advisory and its influence on T-S relationships, student engagement, and
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perceptions of academic achievement in this remote environment were explored through
the student survey, interviews, and observations. Overall findings show that the current
advisory format is less effective in a remote environment, with significant decreases in
attendance, participation, and engagement due to technical difficulties as well as the
disengaging effects of being virtual. Findings suggest that the current remote format is
detrimental to relationship building and forming connections, which are the overarching
goals of advisory. Students struggle to see the point of advisory going forward in a
remote environment, and others express missing their in-person advisory experience.
Since the study focused on high school seniors, these students are comparing their
previous years of in-person advisory to the remote environment, which could be one
explanation for the strong ratings of ineffectiveness remotely. Exploring alternative
approaches to advisory in a remote environment, such as different formats for
participation using breakout rooms or meeting in small, socially distanced groups in
person, may help increase the effectiveness of advisory.
Summary of Findings
In this study, I sought to (a) explore the ways in which social-emotional learning
(SEL) is included in high school advisories and (b) examine how this in turn influences
teacher-student (T-S) relationships, student engagement, and student perceptions of
academic achievement, as well as (c) explore associations with socioeconomic status
(SES) and gender. Data collection and analysis from a variety of sources, including a
quantitative student survey, administrator and advisory teacher interviews, observations
of advisory classes, and district and school artifacts, have provided consistent themes and
patterns and strong data triangulation and trustworthiness. Also, I gathered information
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on the purpose, organization, and functioning of high school advisory in order to examine
this in light of best practices. Additionally, due to the current global pandemic, I collected
information that helped me learn more about the functioning of advisory in the remote
environment.
Findings include the identification of elements of SEL most and least frequently
seen in advisory, and the positive influence of SEL upon T-S relationships, student
engagement, and perceptions of academic achievement, as well as perceptions of the
overall value of advisory. Strong associations were discovered between T-S relationships,
student engagement, academic achievement, and the value of advisory. Notable
differences in associations were seen by gender and by SES, with associations in a
number of measures being stronger for females and stronger for students with lower SES.
Strong qualitative evidence was found that the advisory experience depends on the
individual skills and personality of the advisor and their perception of their role. Findings
suggest that the case study site advisory program is plagued by common design flaws
found in prior research, such as inconsistency of design, lack of clarity around
expectations, and lack of training for advisors (Blad, 2019; Cervone & Cushman, 2014;
Johnson, 2009; Phillippo, 2010). Findings from review of the current advisory model in
the remote environment show that it is ineffective at best and detrimental at worst to the
overarching goal of advisory to build positive relationships with students. These findings
show that SEL elements in advisory positively influence T-S relationships, student
engagement, and academic achievement, even given the design flaws of the program.
This raises the question that if the elements of SEL in advisory could be increased, and
advisory effectiveness could be increased, would we see stronger results from youth of
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both genders and across the SES spectrum? Findings of stronger effects for females and
students with lower SES further support the importance of increasing SEL elements in
order to assist these vulnerable populations. Findings of weaker effects for males
highlight the need to discover how elements of SEL can increase positive impacts for
adolescent boys. Therefore, we must consider how to further improve advisory to
increase SEL. Findings from this study and prior research suggest that clarity of advisory
program expectations, training for advisors to build SEL skills, and curriculum that
supports SEL are some important next steps. This would ensure all advisories would offer
consistent relationship building activities, and teachers would feel supported in their
relational skills with increased knowledge to support student S-E needs. Additionally,
returning advisory to an in-person experience, or exploring ways to more effectively
engage students virtually and build relationships in a remote environment, are critical.
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Chapter 5: Conclusions
Youth today experience greater challenges than ever before, including increased
social and economic pressures, fewer community and familial supports, and increased
complexity involving technology, media, and global health crises (Oosterhoff et al.,
2020; Payton et al., 2008; Weissberg et al., 2015). In order to prepare students for this
increasingly complex world, schools need to provide much more than the standard
academic subjects; they also need to focus on foundational or 21st century skills,
including communication, problem solving, and critical thinking, as well as consider how
to deliver these in a remote learning environment (National Research Council, 2012;
Reich et al., 2020). Research shows that decreases in student engagement and increases in
high-risk behaviors among high school youth continue to be prevalent (Bridgeland et al.,
2013; CDC, 2019; Durlak et al., 2011; Klem & Connell, 2004). According to the CDC
2015-2019 Youth Risk Behavior Surveillance Surveys, large percentages of high school
youth in the northeastern U.S. are taking part in risky behaviors with negative outcomes,
and alarmingly, these statistics have either remained consistent or increased slightly from
2015 to 2019 (see Table 1 in Chapter 2). The effects of student disengagement are even
more pronounced for students living in poverty, and with inequality and poverty
exacerbated by the global pandemic and on the rise, this is a serious concern and an
important area to address (Bridgeland et al., 2006; Finn & Rock, 1997; Jensen, 2013;
NCCP, n.d.; Plumb et al., 2016; Van Lancker & Parolin, 2020; Yazzie-Mintz, 2007). Due
to the current global pandemic, it is estimated that as of January 2021, between 21.6 to
18.5 million children are now living in poverty (Parolin & Curran, 2020). According to
research, one effective method to build foundational skills and combat negative outcomes
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is through Social-Emotional Learning (SEL) (e.g., Belfield et al., 2015; Durlak et al.,
2011; OECD, 2017; Taylor et al., 2017). When analyzed from an economic standpoint,
SEL has been found to be a worthwhile investment, with high economic returns
averaging $11 for every $1 invested in SEL programming (Belfield et al., 2015, p. 5).
CASEL (n.d.) defines SEL as the process through which children and adults understand
and manage emotions, set and achieve positive goals, feel and show empathy for others,
establish and maintain positive relationships, and make responsible decisions (CASEL,
n.d.). CASEL also states that, ideally, SEL requires a systemic approach and is most
effective when integrated into every part of the learning experience, including
classrooms, schoolwide, and families and communities (Shriver & Weissberg, 2020).
High school advisory time is one potentially underutilized structure in which to provide
SEL (Brodie, 2014; Cervone & Cushman, 2014; Henderson, 2018; Johnson, 2009; Patel,
2012).
While numerous studies over the past several decades have explored SEL, more
remains to be understood about how SEL influences adolescents and how high schools
are helping students develop their S-E skills (e.g., Bailey et al., 2019; Bridgeland et al.,
2013; Eccles & Roeser, 2011; Ross & Tolan, 2018; Rutledge, 2015). In addition, there
have been few comprehensive studies specifically evaluating high school advisories as
one potential mechanism for delivering SEL (Makkonen, 2004). While there have been
over 500 studies of SEL in the past two decades, gaps remain in the research for
adolescents, as well as for differences by gender and socioeconomic status (SES) (e.g.,
Lieber & Tissiere, 2017; Weissberg et al., 2015, p. 3; West et al., 2018).
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This study explored the ways in which social-emotional learning is being included
in high school advisories and examined how this, in turn, influences teacher-student (T-S)
relationships, student engagement, and student perceptions of academic achievement, as
well as associations with socioeconomic status (SES) and gender. This mixed methods
case study examined the elements of SEL included in advisories at one mid-size suburban
high school in the northeastern U.S., and also gathered data on the workings of advisory
in a remote learning environment in an effort to learn more about this unique delivery
model (Reich et al., 2020). SEL elements were identified utilizing the S-E Competencies
Conceptual Framework, a model developed from a comparison of four primary
frameworks of SEL (see Figure 6 in Chapter 3).
Findings support prior research and suggest that elements of SEL in advisory
positively influence T-S relationships, student engagement, and student perceptions of
academic achievement and overall value of advisory (e.g., Durlak et al., 2011; Durlak &
Weissberg, 2007; Hamedani et al., 2015; Immordino-Yang et al., 2019; Ross & Tolan,
2018; Taylor et al., 2017; Yang et al., 2018). Findings also suggest that elements of SEL
in advisory provide greater value to students from lower socioeconomic circumstances
and female students, which corroborates and extends prior research (e.g., Jones &
Bouffard, 2012; Roorda et al., 2011; West et al., 2018). Findings from all data sources are
consistent, providing strong triangulation and trustworthiness (Beaudry & Miller, 2016;
Creswell, 2014; Merriam & Tisdell, 2016). Positive associations were also found among
the variables, including T-S relationships, student engagement, perceptions of academic
achievement, and value of advisory, providing further evidence of these relationships and
deepening findings from earlier studies (Cornelius-White, 2007; Hamedani et al., 2015;
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Roorda et al., 2011; Yang et al., 2018). Study findings help address questions raised in
earlier research whether SEL interventions can be effective for adolescents (Heckman &
Kautz in Yeager, 2017; Yeager, 2017). Findings about advisory revealed that the case
study site experiences many of the common problems of advisory design recognized in
prior research (Blad, 2019). Challenges to and best practices of the advisory program
were identified and served to supplement prior research (e.g., Brown, 1999; Cervone &
Cushman, 2014; Galassi et al., 1997; Johnson, 2009; Phillippo, 2010). Information
gathered around the workings of advisory in a remote environment will contribute to this
newly-growing body of knowledge. Findings and their relationship with prior research
will be discussed. Implications for policy, research and practice will then be reviewed,
and the chapter will conclude with final thoughts.
Discussion
In the following discussion, findings and their relationship with prior research will
be discussed, including the positive influence of SEL on T-S relationships, student
engagement, perceptions of academic achievement, and overall value of advisory. The
interrelationships among these variables will then be considered. Strong findings for low
SES students will be a particular focus. The overall advisory experience and, specifically,
advisory in the remote environment will be reviewed and compared to prior research.
Positive Influences of SEL
Findings of SEL elements in advisory were aligned with the S-E Competencies
Conceptual Framework (see Figure 6 in Chapter 3). Results show that the domains of
Social Awareness/Openness, Relationship Skills/Social Efficacy and Responsible
Decision Making/Task Performance occur most frequently in advisory, which includes
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the specific activities or discussions of treating others with respect and kindness,
communicating clearly, making good decisions, and being a good citizen. The domains of
Self-Awareness/Emotional Regulation and Self-Management/Conscientiousness occurred
least frequently, which includes the specific activities and discussions of reflective
journal writing, discussing feelings and how to manage emotions, ways to manage stress,
how to overcome barriers, and resolving conflicts (see Table 3 in Chapter 4). These SEL
elements found in advisory were consistent across all data collection, including student
surveys, interviews, observations, and artifact analysis, and in comparison to CASEL’s
Sample Teaching Activities to support SEL (CASEL, 2017). Findings contribute to the
body of knowledge of SEL with adolescents by including the subjective experiences of
advisory participants (Anfara, 2006; Brown, 1999) and examining the actual workings of
S-E practices in high schools (Blad, 2019; Rutledge et al., 2015).
Positive Influence of SEL on T-S Relationships
Study findings suggest that elements of SEL found in advisory do influence the
strength of T-S relationships. Elements of SEL in advisory positively correlated with T-S
relationships, with 80% of students agreeing that adults at their school care about how
they are doing (Figure 7 in Chapter 4); a moderate positive correlation was found
between the frequency of SEL in advisory and strength of T-S relationships (r=.255)
(Table 4 in Chapter 4). This influence was stronger for females than males (Table 5 in
Chapter 4) and for students with low to mid SES (Table 6 in Chapter 4).
Interview findings further corroborated the positive influence of SEL in advisory
on T-S relationships: Teachers described personal connections that can be made to get to
know students since the advisory setting provides opportunities that may not be possible
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otherwise. The administrator echoed assertions in prior research that even one strong
relationship with an adult increases adolescent student success (Eccles & Roeser, 2011;
Immordino-Yang et al., 2019).
The study findings suggesting the positive influence of SEL elements in advisory
on the strength of T-S relationships provide additional evidence aligned with prior
research on T-S relationships. Prior studies show that stronger caring, encouraging T-S
relationships help provide the emotional stability adolescents need to develop into
contributing members of society, increase positive outcomes, and avoid high-risk
behaviors (Eccles et al., 1993). Research on the developmental and neurological needs of
adolescents illustrates the importance of social interactions, feelings of belonging, and
strong, high quality teacher-student relationships during this stage (Eccles & Roeser,
2011; Immordino-Yang et al., 2019). A nationwide study of high school dropouts found
that many said they may have graduated if there had been more support and emphasis on
social and emotional skills and building teacher-student relationships (Bridgeland et al.,
2006). In addition, study findings suggest that these effects are stronger for students at
lower SES, which aligns with prior research findings that SEL program effect sizes tend
to be slightly greater for high-risk students (Jones & Bouffard, 2012). Findings support
the importance of having SEL elements in advisory in order to build and strengthen T-S
relationships and improve student outcomes.
Positive Influence of SEL on Student Engagement
Study findings suggest that elements of SEL found in advisory do influence the
strength of student engagement. Elements of SEL in advisory positively correlated with
student engagement, with 66% of students agreeing that school is interesting and they
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belong (Figure 8 in Chapter 4); a moderate positive correlation was found between the
frequency of SEL in advisory and strength of student engagement (r=.300) (Table 4 in
Chapter 4). Findings are similar to those in earlier research showing evidence that SEL is
positively related to school engagement (Ross & Tolan, 2018). The correlation was
slightly greater for females, consistent with findings from a quantitative longitudinal
study that showed girls with higher levels of engagement (Estell & Perdue, 2013). Weak
associations were found for males, consistent with prior research that adolescent boys
were more likely to be disengaged (Janosz et al., 2008). Positive correlations between the
frequency of SEL found in advisory and strength of student engagement were
significantly stronger for students from lower SES (Table 6 in Chapter 4). As SES rose,
associations decreased in strength, again seeming to suggest that the influence of SEL
elements in advisory on student engagement is stronger for more at-risk students. This
aligns with prior research by Jones and Bouffard (2012): SEL program effects are slightly
greater for high-risk students. Advisory teachers also expressed that SEL in advisory
positively influences student engagement, especially for at-risk students, and that the
advisory experience can be the thing that keeps students wanting to return to school each
day. This corroborates prior research that found students in schools with strong SEL
reported being more likely to come to school because they felt more engaged, cared for,
and supported (Hamedani et al., 2015).
Student engagement affects outcomes such as academic achievement, effort,
school involvement and completion, positive feelings toward school, and increased
personal well-being (Estell & Perdue, 2013; Furlong et al., 2003; Furrer & Skinner, 2003;
Janosz et al., 2008; Wang & Fredricks, 2014). Lack of student engagement has been
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identified by teachers, parents, and policymakers as a critical issue, especially both at the
high school level (Bridgeland et al., 2013; Durlak et al., 2011; Klem & Connell, 2004),
and for students with lower socioeconomic circumstances (Bridgeland et al., 2013;
NCCP, n.d.; Jensen, 2013). Findings from this study suggest that SEL elements in
advisory can have a positive influence on student engagement, especially for females and
students at lower SES levels. Findings raise the question of how positive impacts can be
increased for male students. Study findings contribute to acknowledged research gaps to
better understand gender differences related to student engagement, which may in turn
help to reduce high school dropout rates (Janosz et al., 2008).
Positive Influence of SEL on Perceptions of Academic Achievement
Study findings suggest that elements of SEL found in advisory do impact student
perceptions of advisory’s influence on their academic achievement. Results show that
70% of students agree or strongly agree that advisory has had a positive influence on
their academics (Figure 9 in Chapter 4). Moderate positive associations were found
between the frequency of SEL found in advisory and perceived advisory influence on
academic achievement, with 20% shared positive variance (Table 4 in Chapter 4). These
results are aligned with a large body of evidence showing the significant positive effects
of SEL on student academic performance (e.g., Durlak & Weissberg, 2007; Durlak et al.,
2011; Ross & Tolan, 2018; Taylor et al., 2017). Previous studies primarily examined
elementary and middle school youth, with only 13% out of several hundred programs
including high school youth; this study provides valuable extension to the body of
knowledge specific to high school age youth (Durlak et al., 2011, p. 412; Taylor et al.,
2017, p. 1158).
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Notable differences by gender were found in correlations between the frequency
of SEL found in advisory and the strength of perceived advisory influence on academic
achievement, with a strong positive association found for females and weak positive
association for males (Table 5 in Chapter 4). These results seem to indicate that the
frequency of SEL in advisory has a greater influence on female students’ perception of
positive impacts on their academic achievement. West et al. (2018) found differences in
SEL skills by gender, with girls showing higher self-management and social awareness
than boys; however, girls significantly decreasing in self-efficacy from middle to high
school. Study findings suggest that expanding SEL elements in advisory can positively
influence female perceptions of academic achievement and increase feelings of selfefficacy. Findings also raise the question of (a) how to increase positive impacts for male
students, and (b) how to help address gaps in the research around SEL and differences
seen by gender in its influence for adolescents (West et al., 2018).
When data were examined by SES, strong positive associations were found
between the frequency of SEL in advisory and perceived academic achievement for
students at lower SES levels, with weak positive associations to a moderate negative
association with increases in SES levels (Table 6 in Chapter 4). These findings suggest
that the influence of SEL in advisory on academic achievement is much stronger for
students at lower SES levels. This aligns with prior research involving approximately
two-thirds low income high school students which found that students in schools with
strong SEL, versus nationwide comparison schools, had significantly greater perceptions
of self-efficacy and resilience, and perceived academic success as something they could
develop over time (Hamedani et al., 2015). Additional research found that economically

SOCIAL-EMOTIONAL LEARNING INFLUENCE ON STUDENT SUCCESS

140

disadvantaged students reported lower SEL skills, including their perceptions of selfefficacy, than students from higher SES; thus, supporting the findings that the influence
of SEL can be much stronger for students with lower SES (West et al., 2018).
Findings from interviews provide further evidence of the influence of elements of
SEL in advisory on academic achievement, with teachers expressing how important
relationships are for encouraging and supporting students, especially struggling students.
This is substantiated in prior research, with 91% of students at schools with strong SEL
motivated to go to school and do well because they feel cared for, respected, and valued,
and that their teachers expect them to succeed (Hamedani et al., 2015, p. 34).
Positive Influence of SEL on Perceived Overall Value of Advisory
Study findings suggest that elements of SEL found in advisory positively
influence student perceptions of the overall value of advisory, with 74% of students
agreeing or strongly agreeing that advisory class is worthwhile (Figure 10 in Chapter 4).
A strong positive association between the frequency of SEL found in advisory and the
perceived value of advisory was found, with 30% shared variance (Table 4 in Chapter 4).
This association was similarly strong for both genders (Table 5 in Chapter 4). Strong
significant associations were found for students with low to mid SES levels, with
progressively weakening associations as SES levels increased (Table 6 in Chapter 4).
These findings suggest that elements of SEL in advisory provide greater value to students
from lower socioeconomic circumstances. This is consistent with findings from prior
research involving three case study sites, two of which had 70-80% low income students,
and found significant positive associations with strong SEL (Hamedani et al., 2015, pp.
18-23). In their review of SEL programs in schools, Jones and Bouffard (2012) noted that
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SEL program effect sizes can be slightly larger for at-risk students, and even small effect
sizes can create meaningful results for children.
Interestingly, data from advisory teacher interviews showed that teachers felt
students “don't really see the value in advisory,” primarily due to the lack of consistency
in the program. Exploring the details behind teachers’ perceptions as well as elements
associated with the remote learning environment, especially for students with varying
SES, would be interesting areas for further investigation.
Summary of Positive Influences of SEL
SEL elements that occur most frequently in high school advisory were identified
using the S-E Competencies Conceptual Framework and include relationship skills,
communication, social awareness and openness, and responsible decision making.
Findings seem to indicate relationships between (a) the frequency that SEL elements
occur in high school advisory and (b) the greater the influence on T-S relationships,
student engagement, student perceptions of academic achievement, as well as the
perceived overall value of advisory. The influence of SEL elements was greater for
females on T-S relationships, student engagement, and especially academic achievement.
The influence of SEL elements in advisory was notably greater for students at lower SES
levels on all measures (Table 6 in Chapter 4). Findings contribute to the acknowledged
research gap around SEL effectiveness with adolescents, S-E differences between boys
and girls in adolescence, and differences within subgroups by economic status (Janosz et
al., 2008; Weissberg et al., 2015; West et al., 2018; Yeager, 2017).
Interrelationships Among Variables
Findings from correlational analyses run between all the variables discovered
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incidental associations which were then disaggregated by gender and SES, and compared
to findings from interviews, observations, and artifacts. Strong relationships were found
between T-S relationship and student engagement, and academic achievement and
perceived value of advisory. Moderate relationships were found between T-S
relationships and the perceived value of advisory, and between student engagement and
the perceived value of advisory. Slightly stronger relationships were found for females.
Noticeable patterns of differences were seen by SES, with strong associations found for
students at low to mid SES, decreasing as levels of SES rose (Table 6 in Chapter 4).
T-S Relationships and Student Engagement
A strong positive association was found between the perception of T-S
relationships and student engagement (r=.784), with a 61% shared variance between the
two variables, and similar findings between genders (Table 7 in Chapter 4). Findings
were significant and strong across all levels of SES; this seems to indicate that students
with stronger T-S relationships also have greater engagement in school, which is
consistent with prior research showing significant positive association with students’
perceptions of T-S relationships and student engagement at the high school level (Yang et
al., 2018). In a study of schools that prioritize creating close personal T-S relationships
by building specific relationship skills in advisory times and emphasizing caring
relationships throughout the school day, students were more engaged in school and
motivated to attend, which aligns with study findings (Hamedani et al., 2015). A metaanalysis found that medium to large associations were found with affective qualities of
teacher-student relationships (TSR) and engagement, with overall stronger effects in the
higher grades, among at-risk students, and for males (Roorda et al., 2011). This study did
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not note any significantly stronger effects between genders or SES on association of T-S
relationship and engagement, however, this could be due to the small sample size. These
results are nondirectional and can conversely be interpreted that students with greater
engagement also have stronger T-S relationships. Given the known beneficial effects of
student engagement on student outcomes such as academic achievement, school
completion, and increased personal well-being (Estell & Perdue, 2013; Furlong et al.,
2003; Furrer & Skinner, 2003; Janosz et al., 2008; Wang & Fredricks, 2014), exploring
ways to continue to increase engagement through building T-S relationships in advisory
is important.
Academic Achievement and Value of Advisory
A strong positive association was also found between perceived influence of
advisory on academic achievement and the value of advisory (r=.799), with 64% of
shared variance in the two variables (r2=.638) (Table 7 in Chapter 4). Both genders
showed strong positive associations, with females showing somewhat stronger positive
association (r=.838) than males (r=.772). Findings were significant and strong across all
levels of SES. The results seem to indicate that students who perceive a positive
influence on their academic achievement also place a greater value on advisory;
conversely, students who perceive a greater value to advisory also perceive a positive
influence on their academic achievement.
T-S Relationships and Value of Advisory
A moderate positive association was found between the perception of T-S
relationships and the perceived value of advisory, with a slightly greater association
found for females, and much greater association found for students with lower SES.
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Students with stronger T-S relationships perceive a greater value to advisory; conversely,
students who perceive a greater value to advisory also perceive stronger T-S
relationships, which seems to support prior research on the importance of the role of the
advisor in advisory success (e.g., Galassi et al., 1997; Phillippo, 2010; Van Ryzin, 2010).
Findings indicate this relationship seems to be slightly stronger for females and for
students at lower socioeconomic levels.
Student Engagement and Value of Advisory
A moderate positive association was also found between student engagement and
the perceived value of advisory, with females showing a slightly stronger association than
males (Table 6 in Chapter 4). When disaggregated by SES, students at lower SES levels
show significantly strong positive associations between student engagement and the
perceived value of advisory, with weaker positive associations as SES increases (Table 6
in Chapter 4).
Summary of Interrelationships Among Variables
When the associations among variables were explored, strong associations were
discovered between T-S relationships, student engagement, academic achievement, and
the value of advisory. Notable differences were seen by gender and by SES, with
associations in a number of measures being stronger for females and significantly
stronger for students with lower SES. These results are especially meaningful when seen
through the lens of earlier studies, such as one which found school engagement was a
prominent factor in whether low SES students stayed in school (Finn & Rock, 1997), and
another that discovered high school dropouts may have graduated had there been more
emphasis on S-E skills, T-S relationships, and engagement (Bridgeland et al., 2006).

SOCIAL-EMOTIONAL LEARNING INFLUENCE ON STUDENT SUCCESS

145

Earlier research shows that students who identified a strong relationship with their
advisor also reported greater engagement in school, as well as greater gains in
achievement, thus, illustrating the interconnected nature of advisory and T-S
relationships, engagement, and academic achievement (Van Ryzin, 2010).
Lower student engagement is correlated with negative outcomes such as increased
delinquency, substance abuse, dropout rates, and violence (Payne et al., 2003; SimonsMorton, 2004; Wang & Fredricks, 2014). Increased student engagement can act as a
protective factor (Li & Lerner, 2011). As Jones and Bouffard noted (2012), for the most
at-risk students, even small effect sizes can translate into meaningful outcomes. These
findings point to the importance of determining the most effective ways to maximize
advisory, build T-S relationships, and increase student engagement.
The Advisory Experience
Findings about advisory revealed that the case study site experiences many of the
common problems of advisory design recognized in prior research, such as inconsistency
of design, lack of clarity around expectations, and lack of training for advisors (Blad,
2019; Cervone & Cushman, 2014; Johnson, 2009; Phillippo, 2010). Challenges to, and
best practices of, the advisory program were identified and serve to extend and deepen
prior research (e.g., Brown, 1999; Cervone & Cushman, 2014; Galassi et al., 1997;
Johnson, 2009; Phillippo, 2010). Study findings show that SEL elements in advisory
positively influence T-S relationships, student engagement, and academic achievement,
even given the design flaws of the program. Research has identified that high school
advisory is a potentially underutilized way to meet SEL goals (Blad, 2019; Rutledge et
al., 2015). Further exploration of the ways in which elements of SEL in advisory and
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advisory effectiveness could be increased is encouraged, in hopes of seeing stronger
results from youth, especially for students with lower SES.
Advisory Evolution, Purpose, and Curriculum
In terms of the evolution of the advisory program, findings from interviews made
it clear that despite good intentions, there had been a lack of consistency and clarity, with
many changes in the program over the past 10 years. Data collection confirms that the
overall purpose of advisory is building relationships between teachers and students and
focusing on academics, which aligns with research on advisory goals (Brodie, 2014;
Stawick, 2011). A curriculum for advisory has been introduced this year as a way to
prioritize SEL and facilitate discussions around emotional regulation, self-management,
decision making, problem solving, engaging with others, team building, and brain
science. This has been met with mixed reviews from faculty and has not been supported
with training. All of these challenges are discussed in existing research on barriers to
effective advisory programs, including lack of defined purpose, teachers’ clarity about
their role as advisor, a lack of knowledge or training in SEL for teachers serving as
advisors, and few resources or time for the development of resources (Cervone &
Cushman, 2014; Johnson, 2009; Phillippo, 2010). Prior research suggests that there is
great variability in how advisories include SEL, and when structured with greater
alignment to CASEL SEL goals, greater positive academic, S-E and school climate
outcomes are seen (Patel, 2012). Findings also suggest that clarity around the meaning of
SEL would be helpful for all staff, which is where tools such as the S-E Competencies
Conceptual Framework (Figure 6 in Chapter 3) and CASEL’s Sample Teaching
Activities would be useful (CASEL, 2017).
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Role of the Advisor
Findings from the study show evidence to support T-S relationships as a priority
in advisory. Consistent with findings in earlier research, the activities and discussions that
occur in advisory are very advisor-dependent and differ greatly among high school
advisories (e.g., Blad, 2019; Cervone & Cushman, 2014; Galassi et al., 1997; Johnson,
2009; Patel, 2012; Phillippo, 2010). Teachers in the study expressed that advisory
experiences are “radically different” depending on the teacher, their personality, and the
activities and discussions they are comfortable with. Some teachers take a more hands-off
approach, while others make an effort to create a “family environment.” These findings
substantiate Galassi et al.’s (1997) research that the teacher’s feelings about acting as
advisor in combination with their skills and amount of time to prepare for advisory
impacted advisory effectiveness. Philippo (2010) found that an advisor’s effectiveness is
related to their personal resources and view of their role in promoting student success and
supporting student S-E needs. Other research indicates how important improving teacher
skills can be, with findings that T-S relationship and teacher affective variables had a
significant effect size on student outcomes (Hattie, 2009), and person-centered teacher
variables had significant correlation with student outcomes in areas including critical
thinking, achievement, and participation (Cornelius-White, 2007). Developmental and
neurological research on adolescents illustrates the importance of social interactions and
strong, high quality T-S relationships during this stage (Eccles & Roeser, 2011;
Immordino-Yang et al., 2019).
Although research finds that teachers struggle to find the time to plan and prepare
for advisory, they also value the relationships built with students and acknowledge
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advisory as one of their favorite parts of the day (Johnson, 2009). Evidence of this was
found in the study, with one teacher reflecting that advisory is “one of the things that
makes my job worthwhile.”
Advisors also expressed wanting to improve in their role. Teachers acknowledged
that some advisors make a concerted effort to create a “close-knit group” and expressed a
desire for training to help build their skills. Research shows that when done well, advisors
can serve as significant secondary attachment figures to high school youth during this
critical developmental stage, which increases student engagement and achievement (Van
Ryzin, 2010). Researchers acknowledge the need for more training and professional
development for teachers around supporting student S-E needs in advisory (Brodie, 2014;
Cervone & Cushman, 2014; Henderson, 2018; Johnson, 2009; Patel, 2012).
Reflections on Advisory Improvement
When reflecting on how to improve advisory, the teachers shared common desires
for prioritizing relationships, connecting with a staff member, social and academic focus,
consistency, and training. They recommended a long-term plan with minimum
requirements and buy in, as well as training and support. Both the administrator interview
as well as artifact review outlined goals for increasing SEL in the advisory curriculum
and providing professional development for teachers. Providing teachers with clarity
around the advisory program structure and expectations, as well as training to build their
skills in SEL and how to support student S-E needs, is critical to the power and success of
advisory.
Advisory in the Remote Environment
Research shows that adolescent development is strongly influenced by social
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interactions and the structure of the places where they spend time, and that feelings of
belonging and the quality of T-S relationships are strong predictors of student success
(Eccles & Roeser, 2011). Adolescents generally feel less emotional support as they move
from earlier grades to secondary school based on the less developmentally aligned
structure, which is detrimental in a time of increased emotional need for belonging and
relationships (Eccles & Roeser, 2011). There is also evidence that students do better and
are more engaged when they have positive, supportive classroom environments (Wigfield
et al., 2006). Optimal educational settings for adolescents ensure they have strong
relationships with adults and peers, explore different ideas and perspectives, engage in
real-world problems and projects, and have the opportunity for reflection to increase
learning (Immordino-Yang et al., 2019). In order to explore the advisory experience in a
remote environment, participants’ perceptions of advisory through remote learning were
gathered via the student survey and interviews. First-hand observations of advisory in the
remote environment also contributed to the findings. Unfortunately, qualitative findings
from this study show that the current remote advisory environment at the site seems to
have a detrimental impact on T-S relationships and student engagement. Findings show
there are difficulties in the virtual setting, including technical challenges—not being able
to hear well—that contribute to awkwardness and a lack of engagement and participation.
There is low attendance and decreased ability for bonding with teachers and peers. On the
student survey, 27% of students expressed that online advisory is not as enjoyable as
being in person, and 32% of respondents discussed the effect remote advisory has had on
connections, including decreased attendance, participation, and relationship building.
Findings from advisory teacher interviews and observations provided further evidence of
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the detrimental impact of the remote environment on T-S relationships and student
engagement, which are the overarching goals of advisory. Students struggle to see the
point of advisory going forward in a remote environment, and others expressed missing
their in-person advisory experience. This study did focus on high school seniors who are
used to an in-person advisory experience. It would be interesting to investigate
differences in perception of the remote environment for students more used to virtual
learning. Given the research on the needs of adolescents during this developmental and
neurological stage for strong T-S relationships and opportunities for engagement, it
seems critical to investigate ways to effectively engage students in the virtual
environment or explore pandemic-safe methods for students to engage in person.
Implications for Research, Policy, and Practice
Findings clearly indicate that there are positive influences from SEL elements in
advisory on the strength of T-S relationships, student engagement, student perceptions of
academic achievement, and the overall value of advisory. Strong associations were also
found between T-S relationships and student engagement, and between the value of
advisory and academic achievement, T-S relationships, and student engagement. These
positive influences were stronger for females and significantly stronger for students at
lower SES. Clear patterns were seen: As SES levels increased, associations weakened,
providing evidence that SEL is more influential for lower SES students (Table 6 in
Chapter 4). These associations were discovered despite design flaws and inconsistencies
in the advisory program. These findings are evidence of the positive influence of
elements of SEL in high school advisory and of advisory being one effective mechanism
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in which to include SEL. Implications for future research, policy, and practice based on
study findings follow, as well as study limitations.
Implications for Research and Limitations
Study findings were strong around the positive influence of SEL on T-S
relationships, student engagement, student perceptions of academic achievement, and
overall value of advisory, especially for students of lower SES and females. While
significant results were found in this study, findings should be viewed through the lens of
its limitations. This study is not causal and directionality cannot be determined. These
findings were based on a small sample size of one mid-size suburban high school in the
northeastern U.S., so further investigation of broader populations to test generalizability
across urban and rural settings, various geographic locations, as well as in a wider
population is recommended. Sample diversity was low, so further research to explore any
differences in SEL influence between ethnic groups would be worthwhile and add to the
body of research. It is possible that the researcher’s presence affected participant
behavior, although observation findings were consistent with both interviews and student
survey data (Merriam & Tisdell, 2016). Self-reported student surveys are subjective
assessments that can be affected by bias, including in the way students respond to scaled
items unrelated to their content (Tempelaar et al., 2020). This study had a 36% response
rate and had no respondents who self-selected into the two lowest SES levels. It is
possible that views of students from the lowest SES categories were not captured in the
data. Had these views been included, it may have further confirmed or weakened
findings. This raises questions for future research about how to ensure information is
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gathered across the SES spectrum, such as possibly examining school identifiers and Free
and Reduced Price Lunch rates.
Further study of high schools who are highly effective in delivering SEL and
producing strong student outcomes, especially with populations of low SES, could
provide a roadmap of best practices on how to implement SEL at the secondary school
level. Given the significant results and patterns of greater influence seen for students with
lower SES in this study, further evidence-based direction on how to most effectively
include SEL systematically in high schools could translate to powerful results. The study
identified several areas where males are experiencing less influence from SEL. Further
research to gain a better understanding of differences by gender and discover ways to
increase outcomes for males is recommended. Additionally, research investigating
causation or directionality of the relationship between greater amounts of SEL and
student engagement and academic achievement would provide powerful data.
Study findings confirmed many of the common flaws in advisory practices
identified in prior research (Brown, 1999; Galassi et al., 1997; Johnson, 2009). In this
study, advisory teachers identified aspects of their ideal advisory, including prioritizing
relationships, social and academic focus, consistency, program clarity, advisor training,
and alignment with adolescent development, which align with best practice
recommendations (e.g., Brown, 1999; Galassi et al., 1997; Johnson, 2009). It would be
interesting to investigate (a) advisory practices in a larger sample in an effort to better
understand how high school advisories are currently being used, as well as (b) their
potential as a method for delivering explicit SEL and building T-S relationships.
Research could examine pre and post changes to advisory programs to help determine
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best practice elements that are most effective and result in the greatest effects on student
outcomes, such as clarity of program goals, requirements for SEL activities and
discussions, and advisor training.
If periodic pandemics are to be a part of our future going forward, it is important
to find the most effective ways to provide instruction and deliver SEL remotely. Future
research needs to be done to determine if it is possible to engage students and build
strong T-S relationships virtually and in what ways.
Implications for Policy
Over the past two decades, there has been strong interest in the field of SEL, with
an expansion of research on evidence-based SEL approaches and policy to support
programming. Since 2011, eight pieces of national legislation involving SEL have been
introduced, and SEL has been included in the last three years of education funding
appropriations (CASEL, 2021; Congress.gov, n.d.). Several national organizations have
been established to promote and support SEL, including The Aspen Institute’s National
Commission on Social, Emotional and Academic Development (NCSEA) and CASEL’s
Collaborating States Initiative (CSI) (CASEL, n.d. & The Aspen Institute, n.d.). All 50
states have standalone SEL standards for the Pre-K level, however the most recent data
shows that only 18 states have discrete comprehensive standards that apply to high school
ages (CASEL, 2018).
In January of 2019, The Aspen Institute NCSEA released their report From a
Nation at Risk to a Nation at Hope, which included broad recommendations to improve
learning and strengthen SEL, such as creating developmentally appropriate aligned
trajectories of S-E and cognitive objectives Pre-K-12, prioritizing strong T-S
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relationships including through advisory, ensuring equity including for low income
students, and tracking progress (National Commission on Social, Emotional, & Academic
Development [NCSEA], 2019). Teachers in this study had requested a more
developmentally aligned advisory SEL curriculum as part of improving high school
advisory practices, which is an important element identified in prior research (Eccles &
Roeser, 2011).
In January 2021, CASEL released a brief recommending strategies for use during
current crises to refocus on supportive relationships; academic, social, and emotional
development; overall well-being of all students and adults; and equity (CASEL, 2021).
Recommendations included gathering data from students on their learning experiences
and SEL and using data to continuously improve practices.
States in the northeastern U.S. are findings ways to promote and support SEL
efforts in schools, such as having an Office of SEL at the state level, providing online
resources and learning modules for educators, including SEL as part of Multi-tiered
Systems of Support (MTSS), and raising awareness around the importance of SEL in the
current pandemic (Maine Department of Education, 2020; Massachusetts Department of
Elementary and Secondary Education, 2020; New Hampshire Department of Education,
2021).
In terms of useful next steps in the policy arena, study findings suggest a need for
increased focus on SEL at the high school level and strategies and action steps for how
best to achieve this. The NCSEA policy recommendations include integration of S-E and
cognitive learning goals that are developmentally appropriate, and use of advisory to
build strong T-S relationships and explicitly teach S-E skills (NCSEA, 2019). While
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states have provided many resources for educators, a comprehensive outline of
recommendations for systemic inclusion of SEL at the high school level, including
specific details around integration of S-E and cognitive learning goals aligned with
adolescent development, explicit SEL teaching during advisory, and an emphasis on
ensuring equity would be recommended next steps. States could include comprehensive
action steps with resources and examples from which districts could create and customize
their own coordinated SEL plans. SEL is often discussed and included in district plans,
however it is often implemented in pieces. There is a need for a more coordinated,
systemic approach, which is shown by research to be the most effective (e.g., Bridgeland
et al., 2013; CASEL, n.d.; Hamedani et al., 2015; Jones & Bouffard, 202; Lieber &
Tissiere, 2017; Meyers et al., 2019; Yang et al., 2018).
Implications for Practice
Findings suggest steps practitioners can take to further facilitate SEL, including
increasing the use of advisory best practices and program clarity; providing advisory
curriculum that is aligned with adolescent development, embeds SEL content, and has
specific requirements; professional development for advisors in supporting student S-E
needs and how to teach SEL; and exploring ways to more effectively engage students in a
remote learning environment or safely engage in person in small groups. CASEL offers a
program guide for secondary schools which provides information on effective evidencebased programs, implementation, and complementary practices, such as mindfulness,
with an updated version due to be released in spring of 2021 (CASEL, 2021). CASEL
also offers a guide of sample teaching activities to help teachers support building S-E
competencies in the classroom (CASEL, 2017). Systemic SEL integrated into school
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culture and academics is recommended for greatest positive impacts, and high school
advisory is an effective setting in which to embed SEL-specific lessons. A visual tool for
teachers, such as the S-E Competencies Conceptual Framework, can support better
understanding of the many skills included in SEL (Figure 6 in Chapter 4). Advisory
effectiveness can be improved through clarity and stability of program design and goals,
buy-in, and ongoing staff development to increase teacher effectiveness in building
relationships and supporting student S-E skills.
Study findings were strong, despite common flaws existing in the current advisory
program. If steps are taken to improve the delivery of SEL through the advisory model, I
would anticipate stronger positive outcomes for students.
Conclusions
Our youth today are faced with tremendous societal challenges, including
increasingly complex technology and media, public health crises, economic and social
pressures, and fewer supports (Oosterhoff et al., 2020; Payton et al., 2008; Weissberg et
al., 2015). Pre-pandemic, adolescents’ mental health and decreased school engagement
were already a concern, with large percentages of high school youth in the northeastern
U.S. taking part in risky behaviors and experiencing poor mental health, including
depression and anxiety, with these statistics only continuing to rise (Table 1 in Chapter 1)
(Bridgeland et al., 2013; CDC, 2015, 2017, 2019; Durlak et al., 2011). Negative effects
are even stronger for students living in poverty, and poverty levels have been increasing
(Parolin & Curran, 2020). Current data suggest that the pandemic has only served to
exacerbate these trends (Fenton, 2021). Even more disturbing, while it is too early for
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official numbers, the rate of teen suicide seems to have increased since the pandemic and
child psychiatrists are concerned (Chatterjee, 2021).
Arguably, never before has it been so critical to find ways to improve outcomes
for our youth. Building S-E competencies and foundational skills through SEL may be
one effective way to help combat these trends (e.g., Belfield et al., 2015; Durlak et al.,
2011; OECD, 2017; Taylor et al., 2017). This study has found positive influences of SEL,
with even greater positive influence for students with lower SES, consistent with prior
research (e.g., Jones & Bouffard, 2012; Roorda et al., 2011). The increase in youth
poverty rates makes delivery of SEL even more crucial in order to decrease negative
outcomes such as school dropout, delinquency, and substance abuse. This study has
confirmed positive influences of SEL in high school advisory, contributed to the body of
knowledge around differences seen by gender and SES, identified promising areas for
future research, as well as suggested steps practitioners can put into place immediately to
increase the effectiveness of delivering SEL through advisory. High school advisory can
be one powerful mechanism through which to provide SEL to high school youth and help
improve adolescent student outcomes, especially for students at lower socioeconomic
levels.
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Appendix A: Protocols
Administrator Interview Protocol
Introduction:
Thank you for agreeing to participate in this interview. The information that you share
today will help inform a doctoral research project that examines what elements of socialemotional learning are included in high school advisories, and how experiences in
advisory may influence student engagement and success.
Overview and Purpose:
This study proposes to learn more about social-emotional learning in high school
advisories here in Maine through understanding what high school advisory participants,
both students and adults, believe about advisories and what they understand and value as
important elements of advisory. The study also seeks to understand how experiences in
advisory may influence student engagement, student perceptions of caring adults at
school, and academic achievement, as well as any differences based on gender and
socioeconomic status. The findings will help inform decision makers in designing the
most effective advisory times in the future.
Informed Consent:
Our interview today will last approximately one hour, during which I will be asking you
questions about specific curriculum for advisory times, what sorts of activities happen in
high school advisory, and your feelings about the student and staff experience of
advisory. For the questions we will discuss today, I am particularly interested in your
perspective as an administrator, and your observations on the experience of activities and
learning in advisories.
What you share in response to the interview questions today will be kept confidential.
You may be identified in the study report in a way that will not reveal your individual
identity, such as by a pseudonym, such as “Jane, an administrator at a school in the
northeastern U.S,” so please share what you really feel to represent your experience with
high school advisories. Your candid and honest responses will be the most helpful in
guiding recommendations that can improve the advisory experience.
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I will be recording this interview to ensure an accurate record of your comments. Do you
agree to allow me to record this interview? (If yes, proceed with interview. If no, turn off
recorder and take notes.)
1. Please tell me about your own educational background. How long have you
worked as an administrator here at this school?
2. Could you tell me about how the high school advisory experience evolved here at
your school?
a. How long has the school had advisories?
b. Why did the school decide to go to the advisory model?
c. How does this differ from the previous system (i.e. home room)?
3. Could you please describe how advisory is structured here.
a. How are students assigned to advisories? Does this change over time or
stay consistent, and for how long?
b. Is there a specific “curriculum” for advisory, and what is it like?
4. What types of activities or discussions take place during advisory?
a. Who decides on this?
b. Is there anything specifically involving Social-Emotional Learning?
[ex of SEL competencies include emotional regulation, self-management,
decision making, problem solving, engaging with others, communication]
5. What is your opinion on advisory?
6. What is your perception of the faculty’s experience with advisory?
a. Could you describe any specific training around the advisory experience?
7. What is your perception of the students’ experience with advisory?
a. What is your perception of influence on student engagement?
b. What is your perception of influence on the teacher-student relationship?
c. What is your perception of influence on student achievement?
8. What do you feel are the greatest strengths and challenges of the advisory
program?
a. Supports helping to increase engagement and teacher-student
relationships?
b. Factors inhibiting or decreasing engagement and teacher-student
relationships?
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c. What are effective practices, and what are roadblocks to effective
practices?
9. If you could design an ideal high school advisory experience, what would that
look like?
10. How do you feel advisory has been different with remote learning?
11. What do you think the role of advisory will be now with remote learning?
12. Thank you so much for your time today participating in this interview. The
information you provided is very valuable in helping me to better understand high
school advisories. Are you interested in having the opportunity to review a copy
of the transcript from this interview?
13. If I needed any clarification or had an additional question, would it be possible to
contact you?
*Possible probing questions:
Would you tell me more about that?
That’s helpful. I’d appreciate it if you’d give me more detail.
I’m intrigued by what you’re telling me, but I am not sure I get the whole picture
yet.
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Advisory Teacher Interview Protocol
Introduction:
Thank you for agreeing to participate in this interview. The information that you share
today will help inform a doctoral research project that examines what elements of socialemotional learning are included in high school advisories, and how experiences in
advisory may influence student engagement and success.
Overview and Purpose:
This study proposes to learn more about social-emotional learning in high school
advisories here in Maine through understanding what high school advisory participants,
both students and adults, believe about advisories and what they understand and value as
important elements of advisory. The study also seeks to understand how experiences in
advisory may influence student engagement, student perceptions of caring adults at
school, and academic achievement, as well as any differences based on gender and
socioeconomic status. The findings will help inform decision makers in designing the
most effective advisory times in the future.
Informed Consent:
Our interview today will last approximately one hour, during which I will be asking you
questions about specific curriculum for advisory times, what sorts of activities happen in
high school advisory, and your feelings about the experience of advisory. For the
questions we will discuss today, I am particularly interested in your perspective as an
advisory teacher, and your observations on the experience of activities and learning in
advisories.
What you share in response to the interview questions today will be kept confidential.
You may be identified in the study report in a way that will not reveal your individual
identity, such as by a pseudonym, such as “Jane, an advisory teacher at a school in the
northeastern U.S.,” so please share what you really feel to represent your experience with
high school advisories. Your candid and honest responses will be the most helpful in
guiding recommendations that can improve the advisory experience.
I will be recording this interview to ensure an accurate record of your comments. Do you
agree to allow me to record this interview? (If yes, proceed with interview. If no, turn off
recorder and take notes.)
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1. Please tell me about your own educational background. How long have you
worked as a teacher here at this school?
a. How long have you been an advisor?
2. Could you tell me about how the high school advisory experience evolved here at
your school?
a. How long has the school had advisories?
b. Why did the school decide to go to the advisory model?
c. How does this differ from the previous system (i.e. home room)?
3. Could you please describe how advisory is structured here.
a. How are students assigned to advisories? Does this change over time or
stay consistent, and for how long?
b. Is there a specific “curriculum” for advisory, and what is it like?
4. What types of activities or discussions take place during advisory?
a. Who decides on this?
b. Is there anything specifically involving Social-Emotional Learning?
[ex of SEL competencies include emotional regulation, self-management,
decision making, problem solving, engaging with others, communication]
5. Could you describe any specific training around the advisory experience.
6. What is your opinion on advisory?
7. What is your opinion of the faculty’s experience with advisory?
8. What is your perception of the students’ experience with advisory?
a. influence on student engagement?
b. influence on the teacher-student relationship?
c. influence on student achievement?
9. What do you feel are the greatest strengths and challenges of the advisory
program?
a. Supports helping to increase students’ engagement and teacher-student
relationships?
b. Factors inhibiting or decreasing engagement and teacher-student
relationships?
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c. What are effective practices, and what are roadblocks to effective
practices?
10. How do you feel advisory has been different with remote learning?
11. What do you think the role of advisory will be now with remote learning?
12. If you could design an ideal high school advisory experience, what would that
look like?
13. Thank you so much for your time today participating in this interview. The
information you provided is very valuable in helping me to better understand high
school advisories.
a. Are you interested in having the opportunity to review a copy of the
transcript from this interview?
b. If I needed any clarification or had an additional question, would it be
possible to contact you?
*Possible probing questions:
Would you tell me more about that?
That’s helpful. I’d appreciate it if you’d give me more detail.
I’m intrigued by what you’re telling me, but I am not sure I get the whole picture
yet.
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Observation Protocol
Introduction:
Thank you for agreeing to participate in this observation. The information that is
gathered today will help inform a doctoral research project that examines what elements
of social-emotional learning are included in high school advisories, and how experiences
in advisory may influence student engagement and success.
Overview and Purpose:
This study proposes to learn more about social-emotional learning in high school
advisories through understanding what high school advisory participants, both students
and adults, believe about advisories and what they understand and value as important
elements of advisory. The study also seeks to understand how experiences in advisory
may influence student engagement, student perceptions of caring adults at school, and
academic achievement, as well as any differences based on gender and socioeconomic
status. The findings will help inform decision makers in designing the most effective
advisory times in the future.
Informed Consent:
I will be observing advisory periods and documenting all interactions.
Any information documented will be kept confidential. You may be identified in the
study report in a way that will not reveal your individual identify, such as by a
pseudonym, (i.e. “Jane, a student participating in advisory at a school in the northeastern
U.S.”), so please participate as naturally as possible.
Observation Key:
[Key: T=teacher, S=student, Ss=students, M=male, F=female, OC=Observer
Comment]
Self-Awareness/Emotional Regulation [SFA/ER]
Self-Management/Conscientiousness [SLFM/C]
Social Awareness/Openness [SA/O]
Responsible Decision-Making/Task Performance [RDM/TP]
Relationship Skills/Social Efficacy [RS/SE]
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Field Notes:
Date:
Site:
Activity:
Participants:
Length of Observation - Start/End Times:
Notes:

Comments:

Notes:

Comments:
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Coding Checklist:
S-E Area

Descriptors

SelfAwareness/Emotional
Regulation
[SFA/ER]

Identifying emotions
Expressing emotions
Managing Emotions
Accurate self-perception
Self-confidence
Self-esteem
Self-efficacy
Resilience
Optimism

Self-Management/
Conscientiousness
[SLFM/C]

Self-regulation/self-control/
impulse control
Self-discipline
Perseverance/Grit
Dependability, punctuality
Self-motivation
Growth Mindset
Goal setting/Planning
Self-assessment

# Times Observed
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Organizational skills
Stress
management/resistance
Social
Awareness/Openness
[SA/O]

Empathy
Perspective-taking
Appreciate Diversity
Tolerance
Respect for others
Global Awareness
Integrity/honesty/trust
Kindness
Generosity

Responsible DecisionMaking/
Task Performance
[RDM/TP]

Identify problems
Analyze situations
Evaluate/Reflect
Problem solve
Innovation/Creativity/
Imagination
Ethical, social, civic
responsibility

Relationship Skills/
Social Efficacy
[RS/SE]

Collaboration
Working cooperatively/
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Collegiality
Relationship building
Communication
Social engagement/
sociability
Agreeableness
Resolving conflicts
Helping/seeking help
Self-advocate
Leadership
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Student Advisory Survey
Number of years you have participated in an advisory in high school: ___
For each general category below, please select how often you have had any discussions or
activities that are related or similar in any advisory classes during high school:
Advisory

Frequency
0=never

Discuss feelings & how to manage
emotions
Identify strengths/weaknesses, what
you are good at
Reflective journal writing
Ways to manage stress (could
include art, projects, yoga, etc.)
Set goals & plan how to do them
How to overcome barriers
See other peoples’ points of view
Appreciating differences
Treat others with respect & kindness
Communicating clearly
Teamwork, collaborating, helping
others
Resolving conflicts
Problem solving
Making good decisions
Responsibility to be a good citizen

1=rarely

2=sometimes

3=frequently

4=always
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Please select one response for each.
1

Teachers & staff at my school care about
every student.

2

Teachers & staff at my school listen to
students’ ideas & opinions.

3

Teachers & staff at my school talk openly to
students about school issues.

4

There is a teacher or adult who will care if I
am not in school.

5

There is at least one adult at school who is
willing to help me with a personal problem.

6

My teachers care about me.

7

I feel like I belong at this school.

8

I look forward to coming to school every day.

9

Most of what I learn in school is interesting.

10

My teachers make me feel good about
myself.

11

The advisory class has made it easier to keep
up in my classes.

12

The advisory class has made a positive
impact on my academics.

13

My advisory teacher is someone I could go to
for help.

14

The advisory class teaches me important
lessons that I could use later in life.

15

I have learned a lot about myself and other
students through my advisory class.

1=Strongly
Disagree

2=Disagree

3=Agree
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4=Strongly
Agree

Adapted from Washoe County School District Student Climate Survey (2020) & McClure, L., Yonezawa, S., & Jones,
M. (2010)
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Short Answer Responses:
Please write in your own answer.
16

How do you feel advisory has been different with remote learning?

17

What do you believe the place of advisory will be now with remote learning?

Biological Sex: ___Male

___Female

___Intersex

Your Age: ___

Instructions: Imagine a ladder with 10 rungs leaning on a wall. This ladder pictures how
American society is set up.
At the top of the ladder at #10 are the people who are the best off — those who have the most
money, the highest amount of schooling, and the jobs that bring the most respect. At the bottom,
at #1, are people who are the worst off — those who have the least money, little or no education,
no job, or jobs that no one wants or respects.
Now think about your family.
Please tell us where you think your family would be on this ladder. Mark the number that best
represents where your family would be on this ladder.

Source: Goodman, E., Adler, N. E., Kawachi, I., Frazier, A. L., Huang, B., & Colditz, G. A.
(2001). Adolescents’ perceptions of social status: Development and evaluation of a new indicator.
Pediatrics, 108(2), e31-e31.
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4-Column Interview Data Analysis Template
Date and location:
Name of participant:
Interviewer:
Transcribed.
NOTE:
Transcribed
interview

Coding #1

Coding #2

Coding / category

Category
/theme

Memo:

Memo:

Memo:

From: Beaudry, J. (2019). 4-column Interview Data Analysis Template [class resource].
Retrieved from University of Southern Maine EDU 643/667/699 Blackboard.
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Appendix B: Pilot Study
A pilot study was conducted to test the interview questions, artifact analysis,
observation protocols and student survey. A high school administrator was interviewed,
five advisory classes were observed, documentation from a school website with advisory
were analyzed, and the student survey was given to a small sample of advisory
participants. Revisions were made to the protocols based on the pilot study experience
and findings. In addition, the pilot study was a valuable learning experience in terms of
preparing for the dissertation research.
For my artifact analysis, I examined the Principles of Deep Learning and
Advisory materials found on the website of Fenway High School in Boston. In a study
performed by Hamedani et al. (2015), Fenway High School was identified as one of three
urban high schools nationwide that have centered their work on developing students as
whole human beings with an emphasis on social-emotional learning in addition to
academics. I used a combination of content analysis and sociolinguistic analysis to
examine the website documents. I performed an initial read through the sections. I then
read through again, coding for the five primary SEL competencies as defined by CASEL,
as well as for academic focus. In examining these documents through the lens of SEL, I
found strong evidence of all the competencies woven throughout the documents (Table
B1).
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Table B1
Artifact/Document Pilot Study Findings
# of Times Evidence of Competency
Found
Competencies

Principles
of Deep
Learning

Advisory

Total for
both

Self-Awareness

3

15

18

Social Awareness

6

7

13

Decision Making

2

7

9

Relationship Skills

5

7

12

Self-Management

2

13

15

Academic Focus

9

5

14

The exercise of artifact examination was valuable in order to (a) see the degree of
information one can glean from a review of written materials, (b) closely examine a high
school identified as an exemplar of using SEL, and (c) see what elements they include.
Findings from this artifact review provided strong evidence that social-emotional
competencies were incorporated into advisory and the overall culture at Fenway High
School.
Data collected from my five advisory observations were analyzed using a
categorical approach to create broad categories and then include descriptive data. My
categories included activities, discussions, teacher moves, student moves, and academics.
I also created categories for social-emotional competencies, including self-awareness,
self-management, relationship, social skills, and problem solving, to see if any of my
observations seemed related. Primary findings in my observation research were that the
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advisory experience varies greatly depending on the teacher’s involvement, and that there
is a lack of teacher training or guidance regarding activities or discussions. This pilot led
me to revise my observation guide to include a checklist of categories aligned to my S-E
Competency Model. Some specific realizations include the degree of importance of thick
descriptions in field notes, such as the teacher rolling up his shirt sleeves, signaling his
comfort level and casual approach to building relationships with students; or the teacher
sitting on a desk energetically talking with students, with all participants actively
engaged. The pilot validated having observations as an additional data point to compare
to artifact review and interview results for greater accuracy. As a way to more clearly
align specific activities and discussions seen in advisory with S-E competencies, a
comparison to sample teaching activities known to support S-E competencies was also
added to the data analysis phase (CASEL, 2017).
I utilized Kaltura to transcribe my administrator interview and then performed a
four-step iterative coding process to identify phrases, key words, and themes. Ten coding
categories were created for each of the essential phrases. The themes I identified as
findings were:
● Most effective use of time in advisory seems to be to create strong connections.
● Advisors need training to increase advisory effectiveness.
● A relationship exists between the amount of informality vs. structure in advisory
and student and staff perception toward the experience.
Based on the pilot experience, interview protocols were revised to clarify
questions and better reflect perspectives aligning with research questions, as well as
include questions related to the recent incidence of remote learning.
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Survey information was collected from students about perceptions of
advisory/caring adults and SEL skills. In order to better measure the aspects of SEL
included in advisory, the student survey was revised to remove measures of student SEL
skills and instead, include a checklist of activities and their frequency aligned to the five
categories found in my S-E Competency Model. Survey items related to student
engagement were also added, as well as two open-response questions involving advisory
and remote learning. This significantly revised survey was then piloted again. I found that
the most frequent types of activities found in advisory involved the categories of social
awareness/openness and relationships skills/social efficacy. The fewer SEL activities
identified in an advisory correlated with lower perceptions of advisory value. In this
small sampling, the quantity of SEL activities in advisory did not show any correlation
with perceptions of teacher-student relationships.
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Appendix C: Letters of Consent
University of Southern Maine
CONSENT FOR PARTICIPATION IN RESEARCH
Project Title: The Influence of Social-Emotional Learning in Advisory Programs on
Student Engagement & Success
Principal Investigator(s):
Christina O’Neal, Doctoral Candidate, University of Southern Maine, 207-310-1167
Andrea Stairs-Davenport, Ph.D., Faculty Advisor, University of Southern Maine, 207780-5971
Introduction:
● Please read this form, you may also request that the form is read to you. The
purpose of this form is to provide you with information about this research study,
and if you choose to participate, document your decision.
● You are encouraged to ask any questions that you may have about this study,
now, during or after the project is complete. You can take as much time as you
need to decide whether or not you want to participate. Your participation is
voluntary.
Why is this study being done?
● The purpose of this study is to learn more about what social-emotional learning is
included in high school advisory programs, and how this relates to students’
engagement in school, teacher-student relationships, and student academic
achievement. The study will also explore any differences based on gender and
socioeconomic status.
● This study involves research through interviews, observations, artifact analysis
and surveys.
● No members of the investigative team have any financial interest relating to the
study.
Who will be in this study?
● Teachers of high school advisory programs are being included in the study to
better understand elements of success and barriers from the teacher perspective.
● High school administrators are being included in the study to better understand
elements of success and barriers from the administrator perspective.
● You must be at least 18 years of age to participate.
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● There will be a total of three advisory teachers involved in the study and one
administrator. There will also be a total of up to 200 high school seniors involved
in the study.
What will I be asked to do?
● The researcher will observe advisory program periods. The researcher will also
interview three advisory teachers and one administrator one-on-one. The
interviews will be recorded and later transcribed and coded.
● The expected duration of involvement is the one advisory period being observed,
and if asked for an interview, an additional time commitment of 40-60 minutes in
length.
● Interview information will be de-identified.
● There is no reimbursement or compensation for participation in this project being
offered. Findings will be shared with participants.
What are the possible risks of taking part in this study?
● There are no foreseeable risks associated with participation in this study.
What are the possible benefits of taking part in this study?
● This study hopes to identify elements of social-emotional learning occurring in
high school advisories that influence student engagement, teacher-student
relationships, and academic achievement. Possible benefits include the
improvement of methods used in high school advisory programs, leading to
increases in student engagement and success.
What will it cost me?
● Participants are not expected to incur any costs as a result of participation in the
research.
How will my privacy be protected?
● Information from observations and interviews will be de-identified to protect the
privacy of all participants.
● Observation will occur in the regular classroom advisory setting. Interviews will
occur in a private conference room or office setting in the school.
● The results of the project will be shared with the participants and participating
school districts in a dissertation format.
How will my data be kept confidential?
● Data collection and participation are anonymous.
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● Individuals choosing to participate in interviews will be assigned a pseudonym
and their real names will not be shared. Extensive direct quotes from interview
responses are likely to be included in the final published study.
● Hard copies of research records will be kept in a locked file in the office of the
Principal Investigator, and digital data will be stored on a password protected
computer and on a USM network drive. Individually identifiable data will be
destroyed after the study is complete.
● Please note that sponsors, regulatory agencies, and the Institutional Review Board
may review the research records.
● A copy of your signed consent form will be maintained by the Principal
Investigator for at least 3 years after the project is complete before it is destroyed.
The consent forms will be stored in a secure location that only members of the
research team will have access to and will not be affiliated with any data obtained
during the project.
● For interviews, audio recording will be used to capture participants’ dialogue.
Only the Principal Investigator will have access to these recordings, which will be
destroyed after the study is complete. Data collected may be used for future
research. Upon request, research findings will be provided to participants.
What are my rights as a research participant?
● Your participation is voluntary. Your decision to participate will have no impact
on your current or future relations with the University. Your decision to
participate will have no impact on your relationship with your employer. Your
decision to participate will have no impact on your standing as a student.
● You may skip or refuse to answer any question for any reason.
● If you choose not to participate, there is no penalty to you and you will not lose
any benefits that you are otherwise entitled to receive. You are free to withdraw
from this research study at any time, for any reason. If you choose to withdraw
from the research there will be no penalty to you and you will not lose any
benefits that you are otherwise entitled to receive.
What other options do I have?
● You may choose not to participate.
Whom may I contact with questions?
● The researcher conducting this study is Christina O’Neal. For questions or more
information concerning this research you may contact her at
christina.oneal@maine.edu or (207) 310-1167.
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● If you choose to participate in this research study and believe you may have
suffered a research related injury, please contact Andrea Stairs-Davenport, Ph.D.
at andrea.stairs@maine.edu or (207) 780-5971.
● If you have any questions or concerns about your rights as a research subject, you
may call the USM Research Compliance Administrator at (207) 228-8434 and/or
email usmorio@maine.edu.
Will I receive a copy of this consent form?
● You will be given a copy of this consent form.
_________________________________________________________________
Participant’s Statement
I understand the above description of this research and the risks and benefits
associated with my participation as a research subject. I agree to take part in the
research and do so voluntarily.

______________________________________________
Participant’s signature or
Legally authorized representative

_______________
Date

______________________________________________
Printed name

Researcher’s Statement
The participant named above had sufficient time to consider the information, had
an opportunity to ask questions, and voluntarily agreed to be in this study.

___________________________________________
Researcher’s signature

______________________________________________
Printed name

________________
Date
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University of Southern Maine
INFORMED ASSENT FOR PARTICIPANTS AGES 17-21 FOR
ANONYMOUS SURVEY
Project Title: The Influence of Social-Emotional Learning in High School Advisory
Programs on Student Engagement & Success
Principal Investigator(s):
Christina O’Neal, Doctoral Candidate, University of Southern Maine, 207-310-1167
Andrea Stairs-Davenport, Ph.D., Faculty Advisor, University of Southern Maine, 207780-5971
Introduction:
• You are being asked to be in a research study. Before you agree to volunteer, it is
important that you read the following information. Ask as many questions as you
need to be sure you understand what you will be asked to do.
● Please read this form. You may also request that the form is read to you. This
form will give you information about this research study, and if you choose to
participate, document your decision.
● Please ask any questions that you may have about this study, now, during or after
the project is done. You can take as much time as you need to decide whether or
not you want to participate. Your participation is voluntary.
Why is this study being done?
● A doctoral student at the University of Southern Maine is doing a research study
to learn more about what kind of social-emotional learning is included in high
school advisory programs. The study hopes to learn how this relates to students’
interest in school, the strength of relationships between teachers and students, and
student academic success.
● This study includes research through interviews, observations, surveys, and
examining documents and websites.
● No members of the research team have any financial interest relating to the study.
Who will be in this study?
● Teachers of high school advisory programs are in the study to better understand
advisory programs from the teacher perspective.
● High school administrators are in the study to better understand advisory
programs from the administrator perspective.
● High school seniors are in the study to better understand advisory programs from
the student perspective.
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● There will be a total of three advisory teachers involved in the study and one
administrator. There will also be a total of up to 200 high school seniors involved
in the study.
What will I be asked to do?
You will be asked to fill out a brief anonymous survey of 10-15 minutes in length.
Questions ask about the types of activities and experiences in advisory, and your ideas
about the advisory program, and its strengths and weaknesses.
You have the right to refuse to answer any questions, and to refuse to have your
information included in the research. Refusing to include your information will not stop
you from getting any services related to your class work.
What are the possible risks of taking part in this study?
• There are no foreseeable risks of taking part in this study.
What are the possible benefits of taking part in this study?
• Taking part in this study may not directly benefit you. Your involvement in the
study may help your school and other high schools to improve the advisory
experience.
• The study hopes to identify what social-emotional learning is happening in high
school advisories and how that relates to student interest in school, teacherstudent relationships, and academic achievement.
• The study hopes to find ways to improve high school advisory programs, leading
to better student experiences and success.
What will it cost me?
● There will be no cost to participants.
How will my privacy be protected?
• Your participation is anonymous.
• Only de-identified, group results of the project will be shared with the participants
and participating school districts in a dissertation format.
How will my data be kept confidential?
• Data collection and participation are anonymous.
● Hard copies of research records will be kept in a locked file in the office of the
Principal Investigator. Digital data will be stored on a password protected
computer and on a USM network drive. Individually identifiable data will be
destroyed after the study is complete.
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● Please note that regulatory agencies and the Institutional Review Board may
review the research records.
● A copy of your consent form will be kept by the Principal Investigator for at least
3 years after the project is complete before it is destroyed. The consent forms will
be stored in a secure location. Only members of the research team will have
access to these. Consent forms will not be affiliated with any data obtained during
the project.
● Data collected may be used for future research. Upon request, research findings
will be provided to participants.
What are my rights as a research participant?
● Your participation is voluntary. Your decision to participate will have no impact
on your current or future relations with the University of Southern Maine. Your
decision to participate will have no impact on your standing as a student.
● You may skip or refuse to answer any question for any reason.
● If you choose not to participate, there is no penalty to you. You will not lose any
benefits that you are otherwise entitled to receive. You are free to withdraw from
this research study at any time, for any reason. If you choose to withdraw from
the research, there will be no penalty to you and you will not lose any benefits
that you are otherwise entitled to receive.
What other options do I have?
● You may choose not to participate.
Whom may I contact with questions?
● The researcher conducting this study is Christina O’Neal. For questions or more
information concerning this research you may contact her at
christina.oneal@maine.edu or (207) 310-1167.
● If you choose to participate in this research study and believe you may have
suffered a research related injury, please contact Andrea Stairs-Davenport, Ph.D.
at andrea.stairs@maine.edu or (207) 780-5971.
● If you have any questions or concerns about your rights as a research subject, you
may call the USM Research Compliance Administrator at (207) 228-8434 and/or
email usmorio@maine.edu.
Will I receive a copy of this consent form?
• You may print/keep a copy of this consent form.

I understand the above description of the research and the risks and benefits
associated with my participation as a research subject. I understand that by
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continuing with this survey I agree to take part in this research and do so
voluntarily.
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